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PRONUNCIATION 

In Manitoba there is no formal standardized Native language writing system, 
however, for the purpose of the Native Language program the following is 
provided. 

/4 

a 

i 

0 

e 

p 
t 

ch -

k 

s 

he 

hp -
bk 

ht 

m 

n 

w 

y 

as in cut 

as in cat 

as in sit 

as in machine 

as in foot 

as in food 

as in cafe 

as in _Ein 

as in tin 

as in rats 

(somewhat like ch) 

as 

as 

as 

as 

as 

as 

as 

as 

as 

as 

in kin 

in sin 

in anohch (today) 

in tepakohp (seven) 

in ahkosiw (He is sick.) 

in mitataht (ten) 

in me 

in now 

in willow 

in ,rellow 

mahik!!_n (wolf) 

ahtit (some) 

p.:!:_m.:!:_ (lard, grease) 

n!_piya (leaves on a tree) 

nis2_ (two) 

notin (wind) 

p�ta (bring it here) 

teta_Ewin (chair) 

E_epwe (shout) 

chiman (boat) 

_!inosew (fish)

_!ipa (under)

!,8-Skwa (bear) 

E_ina (me) 

�apan (morning) 

ne,ro (four) 
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CREE 

NATIVE LANGUAGE BASIC PROGRAM 

THEME: BODY PARTS - ARMS Grade: 5 

Vocabulary: 

Pattern(s): 

Dialogue: 

mispitona
mitoskwa
michíchiy
michíchisa
waskasíya

arms 
elbow 
hand 
fingers 
nails 

--------

Ká kiskinawmáket kí  píkonamo

My teacher broke his/her 

A. Ni kí-wísakisinin tipiskóhk.
B. Tánta ká wísakisinan?

A. _______ ká-wísakisinan.

A. I got hurt last night.
B. Where did you hurt yourself?
A. I hurt my _______ _

(body part) 
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COMCEPTUAL DEVELOPME!l'l' LANGUAGE EXPOSURE 

THEME: BODY PARTS - ARMS 

MOTIVATION: 

Grade: S LESSON ONE 

* Before the lesson begins, p<"epaC'e a lat'ge cut-out of a pe<"son. Make the
cutout so that the •ams• can easily be ripped off. Attach the cut-out to
the board and introduce it to the children. While you are talking, grab
hold of one of the hands and 'unintentionally' rip off one of the at'lllS.
Appear horrified to note that the arm has come off. Repeat this process
with the other arn. Use this experience to introduce the different parts of
the at'lllS to the children. Encourage the children to identify portions of
the arms, such as the wrist, hand, fingers, elbow, shoulder, etc.

ACTIVITIES: 

* Use the at'llls illustrations to introduce the new m. vocabulary words to the
children. Mount the illustrations on the board as they are presented. It
is important that the children hear the NL vocabulary wot'ds repeated a
number of times duC'ing this introduction process.

* Mount a length of butcher paper on the wall o<' chalkboai:-d. Then, place a
chai<" in front of the mural paper. Place an ovei:-head project on the other
side of the chair, away from the mural paper. Turn the overhead projector
on and have a child hold his arm in the light of the projector that his
shadow is cast on the mural paper. Tt'ace the child's arm including the hand
and fingei:-s. Repeat this process with all children. Each child should cut
out his arm's silhouette. Display the cut-out •arms• in the classroom.

* The song "Head and Shoulders" for "the names of the different pai:-ts of the
arns (NL names) is at the back of this unit. Experiment with adapting the
tune foi:- this purpose. The song "Head and Shoulders" has been adapted to
name the different body parts of the arm in the Native Language.

MATERIALS: 

an ovet'head projector, mural paper, a pencil, a large cut-out of a person, 
"Head and Shoulders" 
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NATIVE LANGUAGE BASIC PROGRAM

CREE 

"HEAD AND SHOULDERS" 

THEME: PARTS OF THE BODY 

Kistikwan, Mitítimán,Michikwan, Misit 

(Tune: Skip to My Lou) 

Mistikwana mitítimana 

Michikwana misit 

Michikwana misit 

Michikwana misit 

Mistikwana mititiman 

Michikwana 

Miskísikwa 

misit 

mítáwakiy 
 

Mikot, Míton. 

Head and Shoulders, Knees and Toes 

Head and Shoulders, 

Knees and toes (3) 

Head an Shoulde�s knees and toes 

Eyes, ears mouth and nose. 
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THEME: BODY PARTS - ABMS 

LISTENING AND SPEAKING: 

PATTERNS 

Grade: 5 LESSON FOUR 

* Mount the sightwords from Lesson 3 on the board. Review the sightwords with
the children. Point to each sightword calling upon an individual child to 
identify it. continue in this way until all of the sightwords have been 
reviewed. Then, say one of the NL patterns from this Unit purposely 
omitting the keyword. Call upon an individual child to suggest which word 
or words may be used ·to complete the pattern that you said. Continue in 
this way until all of the NL patterns have been introduced. Be certain the 
children understand the meanings of the patterns. 

* Point to a part of your arm and the children should say the NL pattern for
that arm part. Repeat this process until the children are able to respond 
well. You may wish to divide the children into groups for this activity. 
In this case, have one group for each arm part. Alternate the groups 
periodically during this activity. 

READING: 

* Before the lesson begins, prepare a set of sentence strips that contain the
patterns introduced in this Lesson. Review the patterns with the children 
before introducing their printed forms. Point to each sightword and call 
upon a child to recall the NL pattern for that sightword. When a child 
recalls a pattern for a sightword, mount the pattern's printed form on the 
board. Continue in this way until the printed form of each pattern has been 
introduced. 

* Cut each sentence strip on the board in half. Leave one half of each
sentence on the board and mix the other halves together and give them to the
children. Read one of the sentence halves that is on the board and the
child who has the remaining sentence half should stand and read the entire
pattern. Have the children exchange or pass on their sentence halves after
each round of the activity. Repeat a number of times.

WRITING/SPELLING: 

* Provide each child with one of the NL patterns introduced in this Lesson.
Each child should then re-write the pattern replacing keywords in the
pattern with other words. When each child has re-written a sentence, have
the child read it to the other children.

* Provide the children with writing paper and pencil. Show one of the NL
patterns from this Lesson and the children should write that pattern on
their papers. Repeat this process using the remaining patterns.
Afterwards, review the childrens' sentences to determine their accuracy in
writing from this dictation process.

MATERIALS: 

writing paper for each child, a sentence strip for each child, masking tape, 
a master set of sentence strips, sightword cards, a pair of ·scissors 
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Theme: CAMPING - SUMMER 

Vocabulary: 

Pattern(s): 

Dialogue: 

CREE 

NATIVE LANGUAGE BASIC PROGRAM 

chímán
pakweyánikamik
akóhp
anáskasimon
aspiskwesimon
saskawikana
míchim

* Ki-kí-petán na

Did you bring a

boat canoe 
tent 
blanket 
bed roll 
pillow 
matches 
food 

Grade: 5 

A. Ni kí-kapesin awasi-tákosík chikipek, nanátóhk
kekwána ni kí-wanikiskisin

B. Ki-kí wanikiskisin ná ________?
(item) 

A. Ehe _________ e.k'Wa

A. I went camping along the river the day before
yesterday. I forgot some things.

B. Did you forget the _______ ?

A. Yes, I forgot the _____ and the

- 8 -
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CONCEPTUAL DEVELOPMENT LANGUAGE EXPOSURE 

THEME: CAMPING - SUMMER Grade: 5 LESSON ONE 

MOTIVATION: 

* Befot"e the lesson begins, collect a numbe,;- of wintet" clothing items and
place them in a containet". Pt"esent the containet" to the childt"en, telling
them that you have bt"ought with you the items that you wish to use when you
go camping dut"ing the summet". Pt"esent the items to the childt"en, 
encout"aging discussion of them. The childt"en should quickly tell you that 
you have bt"ought the wrong items. Lead this into a discussion of what else 
you might take fat" a summet" camping tt"ip. 

ACTIVITIES: 

* use the illustt"ations to intt"oduce the new NL vocabulat"y wot"ds to the
childt"en. Mount each illustt"ation on the boat"d as it is pt"esented. The
childt"en should heat" the NL vocabulat"y wot"ds a numbet" of times dut"ing this
intt"oduction pt"ocess. Be cet"tain that the childt"en undet"stand the meanings
of the NL wot"ds as they at"e pt"esen1;ed. Continue in this way until all of
the NL wot"ds have been intt"oduced to the childt"en.

I 

* Dt"aw chalk outlines of the illustt"ations on the boa<"d (the illustt"ations
should still be mounted on the boat"d f<"om the pt"evious activity). Then, 
t"emove the illustt"ations ft"om the boat"d and match them. Encout"age the 
childt"en to t"ecall whet"e each pictut"e was placed on the boat"d. Give a 
pictut"e to a child and that child should then match the pictut"e with its 
chalk outline on the boat"d. When a pictut"e has been cot"t"ectly placed, say .--\ 
its NL name fat" all of the othet" childt"en to heat". Repeat this pt"ocess 
until all of the pictut"es have been t"eplaced on the boat"d. 

* Lay a length of butchet" papet" on the float" and gt"oup the childt"en at"ound
it. Pt"ovide the child<"en with the necessat"y at"t matet"ials and supplies to 
ct"eate a 'summet" camping mut"al'. The childt"en may use sct"aps of cloth, 
wood, etc., fat" this mut"al in addition to the it" illustt"ations. Cit"culate 
among the childt"en as they wot"k, t"epeating the NL vocabulat"y wot"ds as often 
as possible. 

MATERIALS: 

mural paper, art materials and supplies, winter clothing items, a container, 
summet" camping illustt"ations, masking tape, chalk 
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LISTENING AND SPEAKING (VOCABULARY) 

THEME: CAMPING - SUMMER Grade: 5 LESSON TWO 

ORAL REPRODUCTION: 

* Use the camping illustrations to review the NL vocabulary words introduced
in Lesson l. Mount the illustrations on the board and call upon individual
children to identify them. Continue in this way until all of the NL vocabu­
lary words have been reviewed.

* Divide the children into two teams. Have the first player from each team
stand approximately 3 feet apart from one another. Give the two players a
length of rope that might represent a 'guy rope'. When you say, "Go", the
two players should attempt to pull one another to the other side. You may
wish to make a masking tape line on the f.loor as the 'dividing line'. When
a player has managed to pull the other player to the other side of the line,
the 'losing team' shoul.d then identify one of the illustrations from this
Unit that you show them. Repeat this process, downplaying the competitive
nature of this activity and building up the fun of the game. Repeat until
all players have played and until all of the illustrations have been named.

CREATIVE EXPRESSION: 

* Provide each child with an illustration. Then, have a child stand facing
the other children without the other children seeing that child• s
illustration. The child should then say an NL sentence to the other
children omitting the keyword or NL vocabulary word. The child should then
call upon individual children to attempt to identify the word used for the
creation of this NL sentence. Repeat this process until each child has had
a chance to create a sentence in this way.

* Mount the illustrations on the board once again. This time, encourage the 
children to recall and retrieve as many NL vocabulary terms as possible 
related to the illustrations. Write the terms that the children suggest 
around each of the illustrations. When this activity is completed, review 
the terms that the children provided. You may wish to write the terms on 
strips of language experience chart paper so that they may be displayed in 
the classroom with the illustrations. 

MATERIALS: 

language experience chart paper, a feltpen, camping illustrations, masking 
tape, a length of rope (approx. 3 feet long), an illustration for each child 
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READING 

THEME: CAMPING - SUMMER Grade: 5 LESSON THREE 

SIGHT RECOGNITION (VOCABULARY): 

* Mount the illustrations of Summer Camping on the chalkboard and use them to
r!"view the NL vocabulary words introduced and developed thus far in the
Unit. Then, introduce the sightwords to the children. Say each sightword
as its card is presented. Match the sightword cards with the illustrations
on the board. Continue in this way until all of the sightwords and their
illustrations have been matched.

* Stand .the sightword cards on the floor leaning against the wall at one end
of the room. Group the children in two groups at the other end of the
room. Give the first player in each group a small soft ball. Say one of
the.sight-words and the first player in each team must attempt to strike the
appropriate sightword card with the ball by rolling it on the floor in
'bowling' form. You may wish to have a child located by the sightwords to
return the balls to the players. Continue in this way until all children
have participated.

DECODING AND ENCODING (VOCABULARY): 

* Before the lesson begins, prepare an extr-a set of sightwor-d car-ds. Then,
cut each sightword car-d in half 'hor-izontally' so that each word is
repr-esented by its upper- half and by its 'lower half'. You may wish to
pr-epare two extr-a sets of sightword cards in this way. Mix all of. the
cut-out par-ts together and spr-ead them on the floor-, face up. Divide the
childr-en in two gr-oups at the other end of the r-oom. Say one of the
sightwords and the fir-st player fr-om each team must r-ush to the pile of
cut-up sightwor-ds and match the parts necessar-y to r-eproduce the sightwor-ds
that you said. All students should cheer- the successful child. Downplay
the competitive natur-e of this activity and build up the fun of the game.
Repeat until all player-s have par-ticipated.

* Spell one of the wor-ds from this Unit, pur-posely mixing all of the letter-s
up. Call upon a child to corr-ectly identify the word that you spelled, to
say it and to r-e-spell it. Repeat this pr-ocess until all of the sightwor-ds
have been used in this way.

MATERIALS: 

Two extra sets of sight word cat"ds, a pair of scissor-s, a master set of 
sight-wor-d car-ds, camping illustr-ations, masking tape, 2 small balls 
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PATTERNS 
THEME: CAMPING - SUMMER Grade: 5 LESSON FOUR 

LISTENING AND SPEAKING: 

* Give the sightword cards from Lesson 3 to the children. It is not necessary
that all children have a sightword card for this introduction process. Say
one of the complete NL patterns from this Unit. The child who is holding
this sightword heard in the pattern that you said should.hold up his or her
card. Then, all children should repeat the pat tern. Take the sigh two rd 
card from the child and mount it on the chalkboard. Repeat this process 
until all of the NL patterns have been· introduced. Before the children 
repeat the patterns, be certain that they understand their meanings. 

* Group the children in a circle. Whisper one of the patterns in a child's
ear. The child should then turn and whisper the same pattern in another
child's ear. Do not look at the children as they do this. . The children
should continue to whisper the sentence around the circle until you clap
your hands. When you clap your hands, the child who last heard the NL
pattern (the complete pattern) must then repeat the pattern orally for all
children to hear. If a child is in the process of whispering the pattern to
another child when you clap your hands, that child must say the entire
pattern to the other children since the other child would not have heard the
entire pattern. Repeat this process until all of the patterns have been
used in this way and until a number of the children have responded.

READING: 

* Before the lesson begins, prepare a number of sentence strips that contain
the NL patterns from this Unit. Say one of the si15,htwoi:-ds fr-om this Unit
and call upon a child to recall the pattern that goes with it. When the
child has done this successfully, attach the sentence strip pattern to the
board. Read the sentence with the entire class. Repeat this process until
all of the NL sentences have been introduced in this way.

* Group the children in front of the board. Stand behind the children with a
flashlight. Use the light of the flashlight to illuminate one of the
sentences. The children should read the sentence that you illuminate.
Repeat this process until the children are able to respond well.

WRITING/SPELLING: 

* Provide each child with one of the NL patterns introduced in this Lesson.
Each child should then re-write the pattern replacing keywords in this
pattern with other words. When each child has re-written a sentence, have
the child read it to the other children.

* Provide the children with writing paper and pencil. Say one of the NL
patterns from this Lesson and the children should write that pattern on
their papers. Repeat this process using the remaining pat terns.
Afterwards, review the childrens' sentences to determine their accuracy in
writint from this dictation process.

MATERIALS: 

writing paper and pencil for each child, a sentence strip for each child, 
master: set Of sentence stt'ips, masking tape, sightword cards, flashlight 
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DIALOGUE AJID EIIRICHHENT 

THEME: CJIMPIIIG - SUl!IIER Grade: 5 LESSON FIVE 

DIALOGUE: 

* Mount a length of language experience chart paper on the board. Croup the
children near it. Establish a setting for a dialogue with the children.
The theme of the dialogue should be 'Camping - Summer•. Then, encourage the
children to imagine what 2 or 3 speakers might say to one another based on
the theme 'Camping - Summer'. Write the sentences that the children say on
the length of language· experience chart paper. Accept sentences that make
sense within the context of the theme. Assist the children with the
grammatical details of their sentences, as necessary. Continue in this way
until the dialogue is complete. When the dialogue is complete, read it with
the children in choral, group and individual forms.

* Provide the children with writing paper and pencil. Each child should then
copy down the dialogue leaving out specific words. It is not necessary that
all children leave out the same word. When all children have completed
their closure dialogues, they should exchange papers. Each child should
then write in the missing words in the dialogue form that he or her has.
Afterwards, review the childrens' responses to determine their accuracy in
completing the dialogues in this activity.

EHRICHHEBT ACTIVITIES: 

* If a tent is available in the community, you may wish to pitch it in the •""'\ 
classroom for use as an 'enrichment• source. Once the tent has been
erected, it may be used to set up a 'model camp•. The children should use
their imaginations and available materials and supplies to set up the camp.
Specific items within the camp should be labelled by the children.

* Have each child make a list of the supplies and materials to be taken
camping during the summer time. When the child has completed a list, the
child should then estimate the price of each item. When all of the pc-ices
have been estimated, a child should add up the total to determine how much
it would cost to go camping. Afterwards, have the children compare in
contrast their shopping lists.

* Write the first line of a poem on the board in the NL that has camping as a
theme. The children should then be encouraged to write another line of 
poetry to go with that line. It is not necessary that rhyming be included 
in this process. When all of the children have written their lines of 
poetry, have each child read his or her 'complete poem' (the two lines) to 
the other children. Note the creativity used by the children in this 
process. 

MATERIALS: 

writing paper and pencil for each child, a tent (if available), available 
materials and supplies for the 'camp•, language experience chart paper, felt 
pen 
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CREE 

NATIVE LANGUAGE BASIC PROGRAM 

Theme: CHORES AT SCHOOL Grade: 5 

Vocabulary: 

Pattern(s): 

Oialogue: 

kásípeya masinewápisk
mósákina wepinikwena 
wanawítatá wepinikewina 
kaweskasta masinekana 
kaweskasta tetapiwina 
papámimeki masinekana  

(name) 

will 
(name) 

A. Áwen a ke

B. 
(name) 

A. Áwena wapáki      

B. 
(name) 

A. Who did

B. 
(name) 

A. Who will do

B. 
(name) 

(task) 

wipe the black board 
pick up the garbage 
throw out the garbage 
tidy up th book ·shelf 
straighten out the desks 
hand out paper 

(today) 

anóch?

(task) 

ta anoch. 
(task) 

ke ? 
(task) 

ta 
(task) 

today? 
(task) 

today. 
(task) 

tomorrow? 

(task) 

will do tomorrow? 

(task) 

- 14 -
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THEME: CHORES AT SCHOOL LESSON 1 

MOTIVATION: 

* Mount a length of language experience chart paper on the board and group the
children near it. Encourage the children to identify chores that can be
done around the school. These need not necessarily be chores th9:t are
actually implemented at this time but rather chores that could be done.
List the chores that the children suggest on the language experience chart
paper. When the children have completed this process, encourage the
children to suggest symbols that could be used to represent the different
chores. Illustrate the symbols to the right of the chores. For example a
broom may be used to represent the chore of sweeping the floor.

ACTIVITIES: 

* Use the illustrations to introduce the new vocabulary words to the
children. Mount the illustrations on the board as they are presented. It
is important that the children hear the vocabulary words a number of times
during this introduction process.

* Lay a length of butcher paper on the floor. Group the children around the
butcher paper. Then, have the children use art materials and supplies to
illustrate the different symbols that they created for the chores in the
Motivation section of this Lesson. The children should fill the mural paper
with these symbols. Circulate among the children as they word, repeating
the vocabulary words as often as possible.

* Provide each child with art paper and supplies. The children should then
illustrate the chores introduced in this Lesson. Each child should identify
one of the chores to illustrate. Once again, circulate among the children
as they work repeating the vocabulary words as often as possible.

\ 

MATERIALS: 

art materials and supplies for each child, construction paper for each 
child, mural paper, pencil for each child, a feltpen, language experience 
chart paper, a feltpen for each chi!d

15 _
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THEME: CHORES AT SCHOOL LESSON 2 

ORAL REPRODUCTION: 

* Use the chores illustrations to review the vocabulary words that were intro­
duced in Lesson 1. Mount the illustrations on the board and encourage the
children to recall their names. Continue in this way until all of the terms
have been reviewed.

* Before the lesson begins, prepare flashcards that contain the symbols for
the different chores (originally developed in Lesson 1). Show the children
one of the symbol cards and call upon a child to identify the chore for that

symbol. Repeat this process until the children are able to respon well.

* Group the children in a circle. Give the symbol cards to the children. The
children should pass the cards around the circle in a clockwise direction.
When you clap your hands, the children should stop passing the cards around
the circle. Then, each child holding a card must identify the chore asso­

ciated which he or she is holding. Repeat a number of times.

CREATIVE EXPRESSION: 

* Each child should select a chore to create a sentence. Provide the children
with writing paper and pencil for this activity. When a child's sentence is
ready, he or she should read it to the other children purposely leaving out
the keyword. The child should then call upon ind?vidual children to attempt
to identify the keyword omitted from the sentence. Repeat this process
until all children have had a chance to participate.

* Attach one of the chores illustrations to

experience chart paper. Then, encourage the
can about that picture. It may include
sentences.

the top a length 

children to say as 
individual words 

of language 

much as they 
or complete 

Write what the children say underneath the illustration. Repeat this process 
using other illustrations and other length of language experience chart paper. 
Later, remove the illustrations from the language experience chart paper length 
and mix them together. Have the children match the illustrations with the 
language experience charts. 

MATERIALS: 

language experience chart paper, a feltpen, chores illustrations, a set of 
•symbols' flashcards, masking tape _ 16 _
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THEME: CHORES AT SCHOOL 

SIGHT RECOGNITION (VOCABULARY): 

LESSON 3 

* Mount the chores illustrations on the board and use them to review the voca­
bulary words introduced thus far in this Unit. Point to each illustration, 
calling upon an individual child to recall its name. Continue in this way 
until all of the terms have been reviewed. Introduce the sightword cards to 
the children. Say each sightword as its card is presented. Match the 
sight-word cards with the illustrations on the board. Continue in this way 
until all of the sightwords have been matched with the illustrations on the 
board. 

* Provide each child with four blank flashcards. Each child should write four
selected sightwords on a card (i.e., each child should have the same words

on flashcards). Select the four sightwords before the activity begins.
When the childrens' cards are ready, each child should lay his or her cards
in a specific sequence. Then, say the four sightwords in any sequence. A
child or children who have their words laid out in the same sequence in
which you called the word should say "Bingo". Then, call upon the children
to repeat the four words in the order in which they have them. The children
may change the sequence of their words after each round of the activity.

DECODING AND ENCODING (VOCABULARY): 

* Write one of the sightwords on the board, leaving out critical letters. The
children should copy the sightword on individual sheets of writing paper,

adding the necessary letters to complete the word. Review the childrens •
--·,1 

responses - after each round to determine their accuracy in retrieving the
missing letters.

* Say one of the vocabulary words from this Unit purposely mixing up its
syllables. Call upon a child to identify correctly the word that you said,
saying the word with its syllables in their correct order. Repeat this
process using other sightwords from this Unit.

* Mount the sightword cards on the board. Then,
WORD ... ' with the children to encourage them to

their syllables/vowels/consonants. Say, "I am
has ........ syllables ...... consonants ........... and 

play 'I AM THINKING OF A 
identify the sightwords by 
thinking of a word that 

vowels . . . . . . . . . . . . .  •• . 

The children should look carefully at the sightwords 
sightword that number of syllables/consonants/vowels. 
done in form. 

and then identify the 
This activity can be 

MATERIALS: 

master set of sightword cards, masking tape, writing paper and pencial for 
each child, chores illustrations 
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THEME: CHORES AT SCHOOL 

LISTENING AND 

LESSON 4 

SPEAKING: 

* Mount the sightwords from Lesson 3 on the board. Review the sightwords with 
the children. Point to each sightword calling upon an individual child to 
identify it. Continue in this way until all sightwords have been reviewed. 
Then, say one of the patterns from this Unit. Purposely omit the key word 
(sightwordl from the pattern. Call upon an individual child to identify the 
word or words that could be used to complete the sentence that you said. 
Continue in this way until all of the patterns have been used. Be certain 
that the children understand the meanings of the patterns. 

* Review the symbols developed in Lesson (for the chores). Then, show the
children one of the symbols and the children should say the pattern for that
chore. Repeat this process until the children are able to respond well.

READING: 

* Have the children match the symbols from above with the sightwords on the
board. As the children do this, have them recall the patterns that go with 
the sightwords. When a child has recalled a pattern for a sightword, write 
the pattern on the board around the sightword. Continue in this way until 
the printed form of all the patterns have been introduced. 

* Remove the sightwords from the board and mix them· together. Give them to
individual children and have the children replace the sightwords on the
board in their correct loca.tions. Read each sentence with the children

after each round of this activity.

WRITING/SPELLING: 

* Provide each child with one of the patterns introduced in this Lesson. Each
child should then re-write the pattern replacing keywords in the pattern
with other words. When each child has re-written a sentence, have the child
read it to the other children.

* Provide the children with writing paper and pencil. Show one of the
patterns from this Lesson and the children should write that pattern on
their papers. Repeat this process using the remaining patterns.
Afterwards, review the childrens' sentences to determine their accuracy in
writing from this dictation process.

MATERIALS: 

writing paper and pencil for each child, a sentence strip for each child, 
masking tape, sightword cards, chalk, 'chores• symbols 
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THEME: CHORES AT SCHOOL LESSON 5 

DIALOGUE: 

* Mount a length of language experience chart paper on the board. Group the
children near it. Establish a setting for a dialogue with the children.
The theme of the dialogue should be Chores at School. Then, encourage the
children to imagine what 2 or 3 speakers might say to one another based on
the theme of Chores at School. Write the sentences that the children say 
on the length of language experience chart paper. Accept sentences that 
make sense within the· context of the theme. Assist the children with the 
grammatical details of their sentences, as necessary. Continue in this way 
until the dialogue is complete. When the dialogue is complete, read it with 
the children in choral, group, and individual forms. 

ENRICHHDT ACTIVITIES: 

* Lay the mural that was prepared in Lesson 1 on the floor. Then, have the 
children label each of the symbols in the mural. The children should use 
their very best printing for this labelling process. When the mural has 
been completely labelled, place it back on the wall once again for display. 

* Write a line of poetry on the chalkboard that has chores as its theme.
Provide the children with writing paper and pencil. The children should 
then add one more line of poetry to the one that you have written. 
Circulate among the children as they work, assisting as necessary. 
Afterwards, have each child read a poetcy-line to the other children, -·-,

* Develop body movements for each of the chores covered in this Unit. Then,
have a child mime one of the chores and the other children should attempt to
identify that chore. If this activity is too simple with the pre-arranged
body movements, have the children create their own body movements for the
different chores. Repeat this version of Charades until most of the
children have had a chance to present.

MATERIALS: 

writing paper and pencil for each child, 'symbols' murals (from Lesson 1), 
language experience chart paper, a feltpen 
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CREE 

NATIVE LAITGUAGE BASIC PROGRAM 

Theme: CLASSIFICATION OF ANIMALS 

Vocabulary: 

Pattern(s): 

Dialogue: 

mahíkan
mákwesiw
mestachákan
maskwa
pisiw
síkosiw
kákwa
atim(wak)
pósis(ak)
mistatam(wak)
mostos(ak)
mánatik

wolf 

fox 
coyote 
bear 
lynx 
weasel 
porcupine 
dog(s) 
cat(s) 
horse(s) 
cow(s) 
sheep 

I have a _______ for a pet.. 

Ni tayawaw _____ _ 
(animal) 

______ ? 

B. 

(animal) 

----- wíkiw. 
(animal) (outside) 

A. Where does ______ live?
7 (animal) 

7 

l 

B. ______ lives _______ _
(animal) (place outside) 

- 20 �
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THEME: CLASSIFICATION OF ANIMALS (WILD/TAME) LESSON 1 

MOTIVATION: 

* Mount a number of construction paper sheets on the board (light coloured)
and tell the children that you are about to visit the zoo. Encourage the
children to suggest the types of animals that one might see in this zoo.
When the children suggest an animal, do a very quick and simple illustration
of that animal on one of the instruction paper sheets. Continue in this way
(adding more construction sheets to the board if necessary) until the
children have suggested a variety of different animals. Be certain to
include local animals in this process.

ACTIVITIES: 

* Encourage the children to imagine where the different animals might live.
The children should begin to realize that not all animals live in the same
place. Some animals live with people, some live on farms and zoos, while
other live in the wilds. Encourage the children to identify the animals
according to these classifications.

* Introduce the illustrations that represent the vocabulary words for this
Unit. Mount the illustrations on the board as they are presented. The 
children should hear the vocabulary words at this time. Be certain the 
children understand the meanings of the terms. Continue in this way until 
all of the terms have been introduced to the children. 

* Lay a length of mural paper on the floor and group the children around it.
Provide the children with the necessary art materials and supplies to create
a classification of animals mural. The animals would be classified
according to where they live. Divide the mural paper into three sections.
One section should be for animals that live in the wild another section for
farm animals and zoo another section for animals that live with people.
Then, the children should find pictures of animals and/or make illustrations
in the mural that represent animals for the different classifications. The
children should use both local and non-local animals for this process.
Circulate among the children as they work repeating the vocabulary words as
often as possible. Display the completed mural in the classroom for all to
see.

MATERIALS: 

mural paper, art 
construction paper, 

materials and supplies, light 
feltpen, animal_i�fu:trations 

coloured sheets of 
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THEME:· CLASSIFICATION OF ANIMALS (WILD/TAME) 

ORAL 

* Mount the animal illustrations on the board
vocabulary words that were introduced in
illustration, calling upon an individual child
process a number of times.

LESSON 2 

REPRODUCTION: 

and use them to review the 
Lesson l. Point to each 
to identify it. Repeat this 

* Prepare three large circles on the floor (each circle representing one of
the classifications introduced in this Unit). Say the name of an animal and
the children should move to the appropriate circle as quickly as possible.
Repeat this process until the children are able to respond well. When the
children have arrived in the circle, they should then identify an
illustration that you show them.

CREATIVE EXPRESSION: 

* Provide
pattern
or she
keyword.

each child with an illustration. Each child should then write one 
about his or her illustration. When a child has a pattern ready, he 
should read it to the other children, purposely omitting the 

Continue in this way until all of the children have had their 
sentences shared with the other children. 

* Group the children in a circle. Give the cards from a deck of playing cards
to the children, being certain one joker is included. The children should
pass the playing cards around the circle in a clockwise direction as quickly
as they can. Then you elap your hands, the children should stop passing the
cards around the circle. The child who is left holding the joker must then
use a term that you said in a complete pattern. Repeat this process until
many children have responded.

MATERIALS: 

a deck of cards, writing paper and pencil for each child, an illustration 
for each child, animals illustrations, masking tape 
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CREE 

NATIVE LANGUAGE BASIC PROGRAM 

Theme: COMMUNITY HELPERS Grade: 5 

Vocabulary: 

Pattern(s): 

Dialogue: 

Document 1086J

·opimpaníchikew
okichistinikew
okimákan
onasowewininiw
okiskinawamákew
maskíkiskew
nipiwinápew
owepinikew
simákanis
·kiskinomákew-owíchiwew

·

Kísi-opikihani ni-ka 

bus driver 
janitors 
chief 
counsellor(s) 
teachers 
nurse 

water man 

garbage man 
special constable 
teacher aide 

( community) 

When I grow up I will be a ___________ _ 
(community helper) 

A. (community worker) ni ka-itatoskán 
kísi-opikihani. Kína máka?

B. 

A.

___________ n. i ká-itatoskán. 
(community worker) 

I am going to be a (community helper) when I 

grow up. How about you? 
B. I will be a

(community worker) 
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THEME: COMMUNITY HELPERS 

MOTIVATION: 

LESSON 2 

* Read the children the poem contained at the back of this unit. Before
reading the poem to the children, ask the children to listen for something
that is basically the same about all the poems. After reading the poems to
the children, discuss the poems with them. The children should realize that
all of the poems deal with people who work in a city or community. Lead
this into a discussion of the people who work locally. Make a list of the
community helpers on the .chalkboard as the children suggest them.

ACTIVITIES: 

* Use the illustrations to introduce the vocabulary words to the children.
Mount each illustration on the board as it is presented. Be certain that
the children hear the vocabulary words a number of times during this
introduction process.

* If possible, have selected community helpers talk to the children about
their roles in the community. It is important that the children gain some
insight into the roles that these people play in the functioning of the
community. Prepare the resource people ahead of time so that they are aware
of how much time they have for their presentation. You may wish selected
community helpers to bring concrete materials to the presentation that
represents their roles in the community.

* Provide each child with a sheet of construction paper. Each child should --·"\ • then illustrate an association illustration for one of the community
helpers. For example, handcuffs may be used to represent police. The
children should use their imaginations in creating their association
illustrations. When the children have completed their illustrations, each
child should hold up each one of his or her illustrations and encourage the
other children to identify the community helper represented by that
illustration. Display the childrens' artforms in the classroom.

MATERIALS: 

art materials and supplies for each child, community helpers illustrations, 
• masking tape
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THEME: COl!MU)JITY HELPERS LESSOIII 2 

ORAL REPRODUCTIOIII: 

* Use the community helpers illustrations to review the vocabulary words
introduced in Lesson 1. Mount each of the illustrations on the board as it
is presented. Point to each illustration, calling upon individual children
to recall its name. Continue in this way until all terms have been reviewed.

* Use chalk to outline the illustrations on the board. When each illustration
has been outlined on· the board (around the shape of the illustrations)
remove the illustrations from the board and mix them together. Give them to
the children. Then, point to one of the outlines on the board and the child
who has the illustration that goes in that outline should stand and identify
his or her illustration orally. Continue in this way until all of the
illustrations have been identified. This activity may be repeated more than
once by having the children exchange illustrations.

CREATIVE EXPRESSIOIII: 

* Mount each of the illustrations on the board once again. Each child should
select one of the illustrations to creat a pattern. You may wish to have
the children write their patterns on paper initially. When a child has
completed a sentence, he or she should read it to the other children,
purposely omitting the keyword. The child should then call upon individuals
to attempt to identify the vocabulary word used for the creation of the
sentence. Repeat this process until each child has had a chance to
represent his pattern in this way.

* Mount one of the illustrations at the top of a length of language experience
chart paper. Then, encourage the children to provide as many words as
possible for that illustration. Write the words that the children suggest
on the length of experience chart paper. Repeat this process with other
illustrations. Display the completed language experience/creative
expression products in the classroom for all to see.

MATERIALS: 

language experience chart 
writing paper and pencil for 

paper, helpers 
each c�i�g _ 

illustrations, masking tape, 
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THEME: COMMUNITY HELPERS LESSON 3 

SIGHT RECOGNITION (VOCABULARY): 

* Mount the helpers illustrations on the board and use them to review the
vocabulary words introduced thus far in this Lesson. Then', introduce the
sightword cards to the children. Say each sightword as its card is
presented. Match the sightword cards with the illustrations on the board.
Continue in this way until all of the sightwords have been introduced and
matched with their illustrations on the board.

* Group the children in a circle. Have four or five children stand in the
centre 'of the circle. Give a nerf ball to the child in the outer circle.
The children should then roll the nerf ball back and forth across the centre
of the circle, attempting to strike one of the children in the centre of the
circle has been struck by the nerf ball, he or she should then identify a
sightword card that you show him. Repeat this process until many children
have had a chance to identify a sightword.

DECODING AND ENCODING (VOCABULARY): 

* Before the lesson begins, prepare an extra set of sightword cards. Cut each
of the words in the extra set into their individual syllables. Mix all of
the syllables together and place them in a container. Then, have each child
reach into the • container and remove two of the cut-out syllables. Each 
child should put his or her two cut-out syllables together and produce a 
meshword. Each child should read his meshword to the other children. When 
a child has read a word, the other children should attempt to determine the 
two words used to make up the meshword. Call up for individual responses 
during this activity. Repeat until all childrens • meshwords have been 
identified. 

* Arrange the children in pairs. Have one child in each pair stand behind the
other child. The child standing behind should then write a syllable from 
one of the words on the other child• s back. The other child must then 
identify the sightword that contains that syllable. The children should 
then reverse roles. Repeat this process as often as possible. Circulate 
among the children as they work, helping as necessary. 

MATERIALS: 

an ext La set of sightword cac-ds. a pair of scissors, a master set of 
sightword cards, helpers illustrati�n�� masking tape
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.THEME: COMMUNITY HELPERS LESSON 4 

LISTENING AHO SPEAKING: 

* Mount the sightwords from Lesson 3 on the chalkboard. Then, say one of the
new patterns, purposely omitting its sightword. Call upon the children to
identify the word or words that could be used to complete the sentence.
Continue in this way until all of the patterns have been introduced. Be
certain that the children understand the meanings of the patterns.

* Group the chilren in a circle. Say one of the patterns and then wind up a
toy car and place it in the centre of the circle. Release the car. The
child who receives the car should then repeat the pattern that you said at
the beginning of the round. Repeat this activity a number of times.

READING: 

* Before the lesson begins, prepare a sentence strip for each pattern
introduced in this Lesson. Mount the sightword cards on the board and
encourage the children to recall the pattern for them. When a child has
recalled the pattern for a sightword, present the printed form of that
sightword to the children. Continue in this way until all of the sentence
strips have been introduced to the children.

* Remove the sighwords from the board and give them to the children. Then,
say one of the sightwords and the child who is holding that card must read
the pattern that contains that word. The children may exchange cards after
each round of this activity. Repeat until all patterns have been read in
this way.

WRITING/SPELLING: 

* Provide each child with one of the patterns introduced in this Lesson. Each
child should then re-write the pattern replacing keywords in the pattern
with other words. When each child has re-written a sentence, have the child
read it to the other children.

* Provide the children with writing paper and pencil. Show one of the
patterns from this Lesson and the children should write that pattern on
their papers. Repeat this process using the rema1n1ng pat terns.
Afterwards, review the children's senteneces to determine their accuracy in
writing from this dictation process.

MATERIALS: 

writing paper and pencil for each child, a sentence strip for each child, a 
master set of sentence strips, masking tape, sightword cards, a small windup 

car: 
- 30 -
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THEME: COMMUNITY HELPERS LESSOlf 5 

DIALOGUE: 

* Mount a length of language expe,ience cha,t pape, on the boa,d. G,oup the
child.en nea, it. Establish a setting fo, a dialogue with the child.en.
The theme of the dialogue should be Community Helpe,s. Then, encou,age the
child.en to imagine what 2 o, 3 speake,s might say to one anothe, based on
the theme Community Helpe,s. W,ite the sentences that the child.en say on
the length of language expe,ience cha,t pape,. Accept sentences that make
sense within the context of the theme. Assist the child,en with the
g,ammatical details of thei, sentences, as necessa,y. Continue in this way
until the dialogue us complete. When the dialogue is complete, ,ead it with
the chil,en in cho,al, g,oup, and individual fonns.

* Have the child.en close thei, eyes and use thick st,ips of pape, to blank
out wo,ds and sections of the dialogue. The child,en should then open thei,
eyes and look at this closu,e ve,sion of the dialogue. Encou,age individual
child,en to ,ead po,tions of the dialogue, supplying the missing
components. Repeat this_ p,ocess until a numbe, of child.en have ,esponded.
After-wa,ds, ,emove the sentence st,ips to ve,ify the child,ens' ,esponses.

ENRICHMElfT ACTIVITIES: 

* Lay a length of mu.al pape, on the floe, and g,oup the child,en a,ound it.
P,ovide the child,en with the necessa,y a,t mate,ials and supplies to c,eate
a community helpe,s mu.al. The child.en should use thei, imagination in
designing the content of the mu,al. Ci,culate among the child.en as they
wo,, encou,aging them to use the patterns and tenns int.educed in this
Unit. Display the completed mu,al in the class.com.

* Have each child w,ite a fou,-line poem that has one of the community helpe.s
as its theme. The child.en may use blank ve,se, that is a poet,y fonn in
which the lines do not ,hyme. When each child's poem is complete, have· the
child.en ,ead thei, poems to one anothe,.

* C,eate a lette, with the child.en in language expe,ience cha,t fonn that
thanks one of the community helpe,s fo, the se,vice that they p,ovide fo,
the community. W,ite the • sentences that the child.en p,ovide on language
expe,ience cha,t pape, in lette, fonn. All of the child.en may sign the
lette, and the lette, may be sent to the community helpe,.

MATERIALS: 

language experience chart paper, feltpen, mural paper, art materials and 
supplies ? strips of thick paper (e.g.? construction paper), masking tape 
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CREE 

NATIVE LANGUAGE BASIC PROGRAM 

Theme: COMMUNITY HELPERS 

Okimakan 

Nína okimákan
óta iskoninkanihk óhci
kákinaw kekwan
Ni nánákachítán
ni wíchi-anisiniwak

Inniniwi Simakanis

Misiwe ite ni-papámpanin
E-tepwatikawiyán
Ni-wíchi anisiniwak
Nántaw ispí pe-wápamin
Ka- wítamátin tánisi e-tatoskeyán

Okiskinomákew

Okiskienomákew óta
Okiskinomákew nete
Okiskinomákew misiwe ete
Ni-kiskinomákew, ni-kiskinomákew
Ni-sákihaw ni kiskinomákew

Opimpanichikew

Kiskinomakánkak, kiskinomakának
Miswe iskonikaník ni papámpanin
Kiskinomakának e-mósákinakik
Kinípi! Kinípi! ka-mwesiskamánánaw
okiskinomákew ka kwetawe-ni-mikonaw, 
ki-kiskisin ni ki-nímawin?

- 32 -
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The Chief 

I am the chief, 
of this reserve, 

Grade: 5 

I watch out for everything, 
I help my people, 
The best way 
I know how. 

Special Constable 

I drive all over, 
Answering calls, 
Helping my people, 
Someday come and see me, 
I'll tell you what I do. 

Teacher 

Teacher here 
Teacher there 
Teache� everywhere 
My teacher my teacher 
How I love my teacher. 

Bus Driver 

Students, students 
I drive all through the reserve 
Picking up students 
Hurry! Hurry! we'll be late 
Teachers will miss us 
Did you remember your lunch? 
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CREE 

NATIVE LANGUAGE BASIC PROGRAM 

Theme: COOKING UTENSILS Grade: 5 

Vocabulary: 

Pattern(s): 

Dialogue: 

Document 1086J 

askíhkos
chíkaponápisk
sáseskíkwan
mistikwemíkwan
táschiwekan
síkopatinikan
maskíkiwápoy askíkos
wáwa-kaweskwiykan

Ni-wanikiskisin 

pots 
roasting pan 
frying pan 
wooden spoon 
serving tray 
collandar 
tea pot 
egg turner 

(cooking utensil) 
I guess I forgot to bring the 

(cooking utensil) 

A. Nimis wí-wíkito
B. Kekwán ka-minat?

__________ ni kí-mínaw. C. 
(cooking utensil) 

A. My sister is getting married. 
B. What did you give her?

(cooking utensil) 
c. I gave her a _________ _
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THEME: COOKING UTENSILS LESSON 2 

ORAL REPRODUCTION: 

* Use the tr-acings that wer-e created in Lesson 1 to r-eview the vocabular-y
wor-ds associated with the differ-ent cooking utensils; Mount the 
illustr-ations on the board. Then, match each of the tools with the 
illustr-ations with the childr-ens • help. Encour-age the childr-en to r-ecall 
the names of the utensils. Continue in this way until all of the vocabular-y 
wor-ds have been reviewed. 

* Place all of the cooking utensils in a container. Be certain to cover any 
sharp or pointed edges on the cooking utensils with masking tape. Have a 
child r-each into the container and feel one of the cooking utensils. The 
child should then name the cooking utensil that is felt and remove it to 
show to the other children. Continue in this way until all of the utensils 
have been removed from the container. 

CREATIVE EXPRESSION: 

* Gr-oup the children in a circle. Walk around the outside of the cir-cle
placing the cooking utensils in the children• s hands behind their backs.
The children should not look behind their backs but should merely feel the
tools that they have in their- hands. When you say, "Go", the children
should pass the tools as quickly as they can in a clockwise direction around
the outside of the circle. When you clap your hands, the children should
stop passing the utensils ar-ound the circle. Then, call upon a child to
identify the tool that he or she is holding using its name and then to use
that name in a complete pattern. Repeat this pr-ocess until many children
have had a chance to respond.

* Each child should create one sentence that can be completed by one of the
vocabulary words. When each child's sentence is ready, a child should say
his sentence to the other children, purposely omitting the keywor-d. The
other children should attempt to identify the keyword (or wor-ds) that could
be used to complete ·the sentence.

MATERIALS: 

cooking. utensils, tracings ( ft"om Lesson 1·), cooking utensils�· masking tape, 
a container 
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THEME: .COOKING UTENSILS LESSON 3 

SIGHT RECOGNITION (VOCABULARY): 

* Use the cooking utensils and their' tt"acings to t"eview the vocabulary words
introduced in this Unit. Then, intt"oduce the sightwor,d cards to the 
childC'en. PC'esent each sightwot"d, saying it at the same time. Match the 
sightwoC'd cards with the to.ols and their, tC'acings. Continue in this way 
until the sightwot"d caC'ds/utensils/tC'acings have been matched. 

* Group the children in· a cit"cle. Walk aC'ound the outside of the cit"cle,
placing a sightwot"d Ot" a cooking utensil OC' a tracing in each child's hand.
When you say, "Go", the children should gt"oup themselves together' so that
they match the sightwoC'd/utensil/tt"acing. Repeat this pt"ocess a numbet" of
times.

DECODING AND ENCODING (VOCABULARY): 

* Mount the sightwot"ds ft"om this Unit on the boaC'd. Then, say a syllable from 
one of the woC'ds. Call upon a child to identify the sightwot"d based on the 
syllable that you said. Repeat this pC'ocess until a numbeC' of the 
sightwot"ds have been identified in this way. 

* PC'ovide each child with a blank flashcaC'd. Each child should then create a
closut"e card using a sightword ft"om this Unit. To do this, a child should
WC'ite one of the sightwot"ds on his caC'd, leaving out letters, syllables.
Then, the children should exchange cards. Each child should complete the
other- child• s cat"d. Cit"culate among the childt"en assisting them with this
process as necessary.

MATERIALS: 

a blank flashcard For- each child, a feltpen for- each child. sightwor-d cards, 
masking tape, cooking utensils/tracings from the previous Lessons in this 
Unit 
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THEME: COOKING UTENSILS LESSON 4 

LISTENING AND SPEAKING: 

* Mount the sightwoi:-ds fi:-om Lesson 3 on the boac-d. Use the sightwoc-ds to
i:-eview the tee-ms fi:-om this Unit. Then, say one of the pattec-ns fi:-om this
Unit, puc-posely omitting the sightwoi:-d. Call upon the childi:-en to identify
the sightwoc-d oc- woc-ds that could be used to complete the pattern. Be
cec-tain that the childc-en undec-stand the meanings of the patterns as they
ai:-e pc-esented in this way. Continue in this way until all of the patterns
have been intc-oduced to the childc-en.

* Pc-ovide each child with a blank flashcac-d. Each child should wc-ite a numbec­
between 1 and 6 on a flashcai:-d. Then, i:-oll a die and call out the numbec­
showing on the die. These childi:-en who have the same numbec- on theic- flash­
cards should look at a sightword that you point to. The children should
name the sightword and then say .the pattern that contains that sightword.
Continue with this activity a number of times. The children may exchange
number cards periodically duc-ing this process.

READING: 

* Point to one of the sightwords and call upon a child to recall the pattern
foe- that sightword. Write the sentence on the boac-d ac-ound the sightword.
Continue in this way until all of the patterns have been wc-itten on the
board.

* Remove the sightwoc-d fi:-om the board (fi:-om the previous activity) and give
them to the children. Then, each child should match a sightwoc-d with his or
her coc-rect sentence on the board. • When a child has matched a sightwoc-d
with a sentence, he or she should then c-ead the entire sentence to the other
children. Repeat this process until all children have had a chance to match
a sightwoc-d with its pattern.

WRITING/SPELLING: 

* Provide each child with one of the patterns introduced in this Lesson. Each
child should then i:-e-write the pattern c-eplacing keywords in the pattei:-ns
with other woc-ds. When each child has re-writ ten his sentence, have them
read it to the other childi:-en.

* Provide the children with writing paper and pencil. Say one of the patterns
fi:-om this Lesson and the children should write that pattern on their paper.
Repeat this process using the remaining pattec-ns. Aftec-wards, i,eview the
childi:-ens' sentences to detec-mine theii, accuc-acy in writing fi:-om this dicta­
tion process.

MATERIALS: 

wi:-iting paper and pencil for each child, a sentence strip for each child, 
sightword cards, masking tape, chal� 37 _
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THEME: COOKING UTENSILS LESSON 5 

DIALOGUE: 

* Mount a length of language experience chart paper on the board. Group the 
children near it. Establish a setting for a dialogue with the children. 
The theme of the dialogue should be Cooking Utensils. Then, encourage the 
children to imagine what 2 or 3 speakers might say to oe another based on 
the theme of cooking utensils. Write the sentences that the children say on 
a length of language experience chart paper. Except sentences that make 
sense within the context of the theme. Assist the children with the 
grammatical details of their sentences, as necessary. Continue in this way 
until the dialogue is complete. When the dialogue is complete, read it with 
the children in choral, group, and individual forms. 

* Provide each child with writing paper and pencil. Each child should then 
copy the dialogue on a sheet of paper, leaving out words on purpose. It is 
not necessary that all children leave out the same words. When a child has 
completed a form of the dialogue in his/her way, he/she should then exchange 
it with another child. The children should then complete their closure 
dialogues. Circulate among the children as they work, assisting as 
necessary. Afterward, have each child take a turn reading a sentence or 
reading the entire dialogue that he has written. 

ENRICHMENT ACTIVITIES: 

* If possible, collect the necessary ingredients to actually prepare something
in the classroom that used a variety of the different cooking utensils. The
children should assist with this process. You may wish to place the recipe
on tape or have the children read the recipe and use the utensils on their
own. Be certain to introduce and reinforce safety with cooking utensils
during this process.

* Hold up one of the cooking utensils and each child in the classroom should
estimate the price of that utensil in the stores. Repeat this process with 
a number of the utensils. Afterwards, compare and contrast the children's 
guesses. If possible, check the childrens' answers against local prices or 
against prices that appear in magazines/catalogues. 

MATERIALS: 

cooking utensils, writing paper and pencil for each child, ingredients for 
cooking example, language experience chapt paper, feltpen 
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CREE 

NATIVE LANGUAGE BASIC PROGRAM 

Theme: COUNTING BY TENS GI"ade: 5 

VocabulaI"y: 

Pattern(s): 

Dialogue: 

Document 1086J

mitáyát 
nisomitanow 
nistomitanaw 
neyomitanaw 
níyánomi tanaw 
nikotwasikomitanaw 
tepakópomi tanow 
eyanánewmi tanaw 
kekáchmitatomitanaw 
mi táhtomi tanaw 

ten 
twenty 
thiI"ty 
foI"ty 
fifty 
sixty 
seventy 
eighty 
ninety 
one hundI"ed 

__________ ni-tayáwaw. 
(one hundI"ed) 

I have _________ dollars. 

A.Ni sóniyám ni-kí pesichisámákawin.

B.

A._______ ni kí-pesichisámákawin.
(amount) 

A. My cheque was in the mail.

B. How much was it?

A. It was _______ dollars.
(amount) 
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COUNTING BY TENS LESSON 1 

MOTIVATION: 

* Make a hundred marks on the board and group the children in front of the
board. Tell the children that you are going to count the number of marks
that you have made on the board and that they are to watch while you do so.
Begin counting the marks, one at a time. Appear to become prostrated with
this slow process. Encourage the children to suggest what other ways you
may count the marks. The children may suggest that you count by S's, lO's,
etc. • Implement the suggestions that the children give. Eventually, count
the 100 marks that you made on the board by lO's.

ACTIVITIES: 

* Use the number/illustration cards from this Unit to introduce the new
vocabulary words to the children. Mount the illustrations on the board as
they are presented. The children should hear the sequence of vocabulary
words (from 10 to a 100} a number of times during this introduction process.

* Before the lesson begins, prepare an audio tape for Herman's Head. Discuss
counting by ten with Herman. The children should hear Herman counting by
lO's to a hundred.

* Provide each child with a light coloured sheet of construction paper. Then,
say one of the numbers to each child (ten to a hundred}. You may repeat
some of the numbers. Each child should then illustrate the number that you
said. For example, if you say 30 to a child, the child should illustrate 3
groups of 10 on his or her sheet of construction paper. The groups may
consist of animals, people, objects, etc. Circulate among the children as
they work, repeating the vocabulary words as often as possible. Keep these
illustrations for use later in this Unit.

MATERIALS: 

light sheet of construction paper for each child, pencil and art materials 
for each child, counting illustrations, Herman's Head, audio tape for 
Herman•s Head, a tape recorder 
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THEME: COUNTING BY TENS 

ORAL REPRODUCTION: 

LESSON 2 

* Review the vocabulary words that were introduced in Lesson 1, using the
counting illustrations. Mount the illust�ations on the board and call upon
individual children to recall the vocabulary words . associated with them.
Repeat this process until the children are responding well.

* Collect the childrens' illustrations that they did in Lesson l and lay them
on the floor at one end of the room. Group the children in two teams at the
other end of the room. One team should be a before team and the other team
should be an after team. say one of the numbers and the first player from
each team must rush to the illustrations and find the numbers that come
before and after the number that you said. The first player to identify his
number correctly wins a round. Downplay the completitive nature of this
activity and build up the fun of the game. When a player has correctly
identified a number, he should show it to his team and the team should say
the number for that illustration.

CREATIVE EXPRESSION: 

* Each child should prepare one sentence. When the childrens' senlences are
completed, have a child stand, facing the other children. This child should
say his pattern to the other children, purposely omitting the keyword. He
should then call upon individual children to attempt to identify the keyword
that is missing from his pattern. When a child does this correctly, that
child then becomes the speaker for the next round of this activity. Repeat
until all children have shared their patterns with the class.

* Mount one of the illustrations on a length of language experience chart
paper. Then encourage the children to come up with as many vocabulary words
associated with that illustration as they can. Write the words that the 
children suggest on the length of language experience chart paper. Repeat 
this process with other illustrations. Display the completed products in 
the classroom. 

MATERIALS: 

language experience chart paper, counting illustr-ations, paper and pencil 
for each child, children's illustrations (from Lesson 1), masking tape 
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THEME: COUNTIIITG BY TEIITS LESSOIIT 3 

SIGHT RECOGIITITIOIIT (VOCABULARY): 

* Use the counting illustrations and the childrens' illustrations (from Lesson
1) to review the vocabulary words introduced and developed thus far in this
Unit. Then, introduce the sightword cards to the children. Say each sight 
word as its card is presented. Match the sightword cards with the 
illustrations on the board. Continue in this way until all of the 
sightwords have been presented and matched with their illustrations on the 
board. 

* Provide each child with a blank flashcard. Each child should then copy one 
of the sightwords on a card. When all of the children have completed this, 
remove the sightwords from the board and place them on the side. Point to 
one of the illustration on .the board and the child or children who have the 
sightword for this illustration should hold them up and say the sightword. 
Repeat this process using other illustrations. The children may exchange 
sightword cards periodically during this activity. 

DECODIIITG AIITD EIITCODIIITG (VOCABULARY): 

* Have each child cut his sightword (from above) in half. Collect one half of
each child's word. Mix all of your halves together. Then, select one of 
your halves and read it to the children. The child who has the matching 
half must stand and say the sightword. Repeat this process until all 
chidren have responded. 

* Place two containers of water on the floor under the chalkboard. Place two
clean paint brushes on the floor beside the containers of water. Divide the
children into two groups at the other end of the room. Say one of the
sight-words from this Unit and the first player from each group must then
rush to that team's pail of water and use the water and paint brush to write
the sightword on the board. Downplay the competitive nature of this
activity and build up the fun of the game. Repeat this encoding/spelling
process until all players have participated.

MATERIALS: 

two containers of water, 
blank flashcard for each 

two paint brushes, master set of sightword 
child, a f=14�e� fo each child, scissors 

cards, a 
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THEME: COUNTING BY TENS 

LISTENING AND SPEAKING: 

LESSON 4 

* Mount the sightwords from Lesson 3 on the board. Review the sightwords with
the children. Point to each sightword, calling upon an individual child to
identify it. Continue in this way until all of the sightwords have been
reviewed. Then, say one of the patterns from this Unit, purposely omitting
the sightword. Call upon an individual child to suggest which word or words
could be used to complete the pattern. Continue in this way until all of
the patterns have been introduced. Be certain the children understand the
meanings of the patterns.

* Have the children stand in a circle. Run a length of yarn all the way
around the circle. The children should hold on to the yarn length with both
hands. Stand in the center of the circle. Say one of the patterns from
this Lesson. Then, attempt to tap a child's hand. The children may remove
their hands from the yarn length as necessary. However, when a child's hand
has been tapped, he or she should repeat the pattern that you said at the
beginning of the round. Repeat this activity a number of times.

READING: 

* Before the lesson beings, prepare a set of sentence strips that contain the
patterns from this Unit. Mount the sightword cards on the board and review
them with the children. Point to a sightword and ask a child to ,·ecall the
pattern for that word. When a child has successfully done this, mount the
sentence strip on tne board for that pattern. Read the sentence strip with
the children. Continue in this way until all sentence strips have been
introduced.

* Divide the children into two groups. Remove the sentence strips from the
boar:-d and keep them handy. Give the first player in each group a large
funnel. The first player in each group should place the funnel over his or
her eyes. Then, hold up one of the sentence strips or stand it up in the
chalkboard ledge. The players must not remove the funnels from their eyes.
Downplay the competetive nature of the activity and build up the fun of the
game. Repeat until all players have played.

WRITING/SPELLING: 

* Provide each child with one of the patterns introduced in this Lesson. Each
child should then re-write the pattern replacing keywords in the pattern
with other:- wor:-ds. When each child has re-wr:-itten his sentence, have him
read it to the other children.

* Provide the children with writing paper and pencil. Show one of the
patterns from this Lesson and the children shou.ld write that pattern on
their papers. Repeat this process using the remaining pat terns.
Afterwards, review the childrens' sentences to determine their accuracy in
writing from this dictation process.

MATERIALS: 

two funnels, writing paper- and ·pencil for each child, sentence stt"ips for 
each child, a master set of sentence strips, masking tape, sightword cards, 
a skein of yarn 
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THEME: COU!ITING BY TENS LESSON 5 

DIALOGUE: 

* Mount a length of language experience chart paper on the board. Group the 
children near it. Establish a setting for a dialogue with the children. 
The theme of the dialogue should be Counting by Tens. Then, encourage the 
children to imagine what 2 or 3 speakers might say to one another based on 
the theme of Counting by Tens. Write the sentences that the children say •On 
the length of language experience chart paper. Accept sentences that make 
sense within the context of the theme. Assist the children with the 
grammatical details of their sentences, as necessary. Continue in this way 
until the dialogue is complete. When the dialogue is complete, read it 
within the children in choral, group, and individual forms. 

* Have each child copy the dialogue on an individual sheet of paper. However,
when the children copy the dialogue they should purposely leave out words or
syllables or letters (from the words). When a child has completed a closure
version of the dialogue, he or she should then exchange his copy with
another child. Each child should then complete a new closure dialogue.
Afterwards, correct the childrens • results to determine their accuracy in
completing the dialogue from this closure process.

ENRICHMENT ACTIVITIES: 

* Select a familiar tune and attempt to adapt the tune to the vocabulary terms
introduced in this Unit. Experiment with a variety of different tunes using
the vocabulary terms developed with the children in this Unit. Practice
singing with the words with the children when the tune has been finalized.

* Have the children walk around the room in a scattered formation. Then, call
out a number between l and 10. The number that you called will represent a
group of ten. For example, if you say, "Four'", this represent es four tens 

or forty. However, when you say, "Four" the children should arrange 
themselves in groups of four. You may use their ten fingers to represent a 
group of ten. During each round there will be those children who will have 
to remain on the outside as observers. When you say, "Four", and the 
children arrange themselves in fours, they are actually arranging themselves 
into four groups of tens (fingers). Then, have the children in each group 
identify the term (the number forty for the example given). Repeat this 
process a number of times until the children are able to respond well. 

MATERIALS: 

language experience chart paper, a feltpen, writing paper and pencil for 
each child 
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---, Theme: DIRECTIONS 
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Vocabulary: 

7 
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Pattern(s): 

7 
1. 
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Dialogue: 
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l Document 1086J

CREE 

NATIVE LANGUAGE BASIC PROGRAM 

north 
north-east 
north-west 
south 
south-east 
south-west 
east 

kíwetinóhk 
kíwetinóhk iteke wápanohk 

sáwanóhk 
sáwanóhk iteke wápanohk 

wápanóhk 
nákápewaníhk west 

Grade: 5 

Ni-wíkin _______ iteki kiskinowekamikóhk. 
(direction) 

I live _______ _ of the school. 
(direction) 

A. 
B. 
C. 

A. 
B. 
C. 

Sipwe 
r'ante 

✓ ,(" ✓ / mach1w notawe. 
aspin? 

iteke. 

(direction) 

My dad went hunting. 
Where did he go? 
He went 

(direction) 
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CREE 

NATIVE LANGUAGE BASIC PROGRAM 

Theme: (THE) EATING TABLE/AREA Grade: 5 

Vocabulary: 

Pattern(s): 

Dialogue: 

Document 1086J 

cutlery 
spoon 
knives 
forks 
dishes 

ápachítáwina
emíhkwán
móhkomana
chístásepona
onákana 
miníhkwakana cups 

Petámowin

 Bring to me the 

A.  Wápaki atáwekaminkóhk ni wí-itótán
B.  Kekwán e-nátaman?
C.  _______________        ni-wí-atáwan.

(eating utensils) 

A. Tomorrow I am going to the store.
B. What will you buy?
C. I will buy

(eating utensils) 

- 51 -
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READING 

THEME: (THE) EATING TABLE/AREA Grade: 5 LESSON THREE 

SIGHT RECOGNITION (VOCABULARY): 

* Mount the eating illustrations used earlier in this Unit on the chalkboard.
Use the illustrations to review the NL vocabulary words introduced and deve­
loped thus far in the Unit. Call upon the children to identify the
illustrations, using their NL names. Then, mount the sightword cards for
this Unit on the board to the right of the illustrations. Point to each
sightword, reading it.· After reading all of the sightwords, call upon the
children to· match the sightwords with the illustrations. To do this, place
your left hand on an illustrations and tell the children to watch where you
right hand is. When your right hand rests on the sightword that matches the
illustration with your left hand, the children should say the sightword.
Continue in this way until all sightwords and illustrations have been
matched.

* Before the lesson begins, prepare 2 'run-ons' on individual sentence strips.
To do this, write sightwords side by side on a sentence strip without
leaving spaces between the words. You may wish to add nonsensical letters
between words as well. Place the two sentence strips on the floor at one
end of the room. Divide the children into two groups at the other end of
the room. When you say "Go", the first player from each team must rush to
that team's run-on and rip off a sightword from the run-on (from either end
of the run-on). Repeat this sight recognition process until all players
have played. A player should identify a sightword when he removes it from
the run-on. .•�•-,,�

DECODING AND ENCODING (VOCABULARY): 

* Use a flashlight to write one of the sightwords on a wall in the classroom.
The children should watch the light of the flashlight as it 'writes' the
sightword. After writing the word with the light of the flashlight, call
upon an individual child to identify the sightword that you wrote. Repeat,
using other sightwords.

* Provide each child with a blank flashcard. Each child should then write one
of the sightwords on a flashcard (any one of the sightwords). When a child
has written the sightword on a card, he or she should then cut the sightword
into its individual letters. Collect all of the cut-out letters and place
them into a container. Then, have each child reach into the container and
remove one letter from the container. Each child should place his or her
letter on a sheet·of paper and then write a sightword around the letter (any
sightword that contains that letter). The children may tape or glue the 
cut-out letters to their pages. This activity can be repeated more than 
once using the remaining cut-out letters. Circulate among the children as 
they work, assisting as necessary. 

MATERIALS: 

blank flashcard for each child, a feltpen for each child, scissors for each 
child, a flashlight, sigh two rd cards, eating illustrations, masking tape, 
two run-ons (using the Unit's sightwords) 
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PATTERNS 

THEME: (THE) EATING TABLE/AREA Grade: 5 LESSON FOUR 

LISTENING AND SPEAKING: 

* Mount each of the eating illustrations on the board vertically. Then, write
the NL patterns around the illustrations (each illustration representing the
sightword for a sentence). Read each sentence to the children and call upon 
them to indicate the meaning of the sentence. Assist the children with this 
process, if necessary. Then, give the sightword cards from Lesson 3 to the 
children. Both children with the sightword cards should match their 
sightwords with the illustrations on the board. Remove the illustrations 
from the board and replace them with the sightword cards. Once again, 
review the NL patterns with the children. 

* Lay the sightword cards on the floor and group the children around them.
Stand in the centre of the circle with a piece of tissue paper. Say one of 
the NL patterns and then a child's name. At that time, toss the tissue 
paper into the air. The child whose name you called must rush into the 
circle and identify the sightword heard in the pattern before the tissue 
paper hits the floor. Repeat this process until many children have had a 
chance to participate. 

READING: 

* Before the lesson begins, prepare a set of sentence strips that contain the
NL patterns introduced in this Lesson. When the sentence strips are
complete, cut them in half horizontally; thus producing the top and bottom
halves of the sentences separately. Mix all of the cut-out parts together
and spread them on the floor. Group the children into two teams at the
other end of the room. Say two NL patterns and then the first player from
each team should rush to the pile of cut-out sentence parts to reproduce the
sentences that you said (one sentence per player). You may wish to identify 
a specific sentence for a specific player. The players must do this 
successfully and then to read the sentence back to you. Downplay the 
competetive nature of this activity and build up the fun of the game. 
Repeat until all players have played (it may be necessary to re-shuffle the 
cut-out parts a number of times until all players have played). 

WRITING/SPELLING: 

* Provide each child with writing paper and pencil. Say one of the patterns
from this Lesson to the children and the children should write that pattern

on their sheets of paper. Repeat this process using other patterns from
this Lesson. Afterwards, review the childrens' writings to determine their
accuracy in writing their sentences from this dictation process.

* Write one of the sightwords from this Unit on the board using a • c/v'
sequence. In English, for example, the word 'fork' would be written as
• cvcc • . The children should attempt to identify the word that you have

written using the c/v sequence (consonant/vowel). You may wish to have the
sightwords on display to use as models.

MATERIALS: 

sightword cards, individual sentence strips for each pattern, a pair of 
scissors 1 masking tape, pencils for each child, eating illustrations, 
portion of tissue paper, writing paper for each child 
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DIALOGUE AND ENRICHMENT 

THEME: (THE) EATING TABLE/AREA 

DIALOGUE: 

Grade: 5 LESSON F VE 

* Mount a length of language experience chart paper on the board. Group he
children near it. Then, develop a dialogue with the children that has tihe
theme of eating. Encourage the children to imagine what 2 or 3 people mi ht
say to one another as they sit at the table or in the eating area. wr· te
the sentences that the children suggest on the language experience ch rt
paper. If three speakers are used, use an 'a/b/c' sequence. Accept nr
sentences that the children provide, avoiding overcorrection of th ir
creative expression sentences. However, assist the children with th
sentences as necessary. When the dialogue is complete, read it with
children in choral, group and individual forms.

* Cut off the bottom sentence of the dialogue and have the children read
entire dialogue once again (including the last sentence). Then, cut off
next sentence from the dialogue. Continue in this way until the child
are reading the entire dialogue without actually seeing it.

ENRICHMENT ACTIVITIES: 

* If a sufficient supply of eating items are available, have the children (in
groups) set up tables for eating. Have 3 or 4 groups participate in this
activity. Provide each group with a table, tablecloth, and the necessa y
concrete items to set the table. Circulate among the children as they wor,
assisting as necessary. When each group has completed the settings of i s "••·°' -
table, the other children should have a chance to observe one another's
settings.

* Have each child prepare a breakfast, lunch and dinner menu. The childr n
should list all of the items that would be eaten during the meal. When a
child has written his menu for the 3 meals, he or she should then indica e
the items that would be necessary in the tablesetting to accommodate each f
the meals. This should include the serving dishes, glasses, cups, et 1 .
Later, have each child share his menus with the other children.

* The children may select another culture or the traditional N culture o
represent another form of 'eating etiquette'. When the children ha e
identified the medium that they would like to use for this activity, set p
an area in the classroom that would be appropriate for its implementatio
Before the lesson begins, collect simple food items that can be used f, r
this demonstration. If the children decide not to use the local tradition l
N culture, they may elect to choose a Chinese, North African, etc., form t
for eating. As much information as possible related to the culture chos n
by the children should be shared with them during this activity.

MATERIALS: 

simple eating materials, concrete materials for tablesettings,. tablecloth 
(three or four), writing paper and pencil for each child, langua e 
experience chart paper-, feltpen, a pair of scissors 
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Theme: FISH 

Vocabulary: 

Pattern(s): 

Dialogue: 

Document 1086J 

CREE 

NATIVE LANGUAGE BASIC PROGRAM 

okáw 
chekápís 
námekos 
namew 
wípichísis 
namepin 

For supper I will eat 

pickeral 
jackfish 
trout 
sturgeon 
goldeye 
sucker 

(fish) 

T. Otakosík ni-kí-kwáskepichikán
s. Tántowák kinosew ká-kwáskwepitat? 
T. _______ n1-. kí 1-kwá as kw . ep1taw.

T. Yesterday I went fishing.
S. What kind of fish did you catch?
T. I caught a

(fish) 
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THEME: FISH 

ORAL REPRODUCTION: 

* Mount each of the fish illustrations from Lesson
to each illustration, calling upon individual
Continue in this way until all illustrations have

LESSON 2 

1 on the chalkboard. Point 
children to identify it. 

been reviewed. 

* Tell a running story to the children, pointing to the different fish
illustrations as the names of the fish appear in the story. Do not say the
names of the fish, but-have the children provide those for you. Continue in
this way until the children are able to provide the names of the fish orally
during the telling of the running story.

* Collect the cut-outs of the different fish (from Lesson 1) and place them on
the floor. Group the children around them. Blindfold two children and say 
one of the vocabulary words from this Unit. The two blindfolded children 
should then enter the circle and feel for the fish that you named. Repeat 
until all children have had a chance to •fish• in this way. When a child 
has successfully identified a fish, all children in the class should say its 
name orally. 

CREATIVE EXPRESSION: 

* Provide each child with writing paper and pencil. Each child should then 
write a sentence for a selected vocabulary word. When a child writes a 
sentence, he or she should purposely leave out the vocabulary word. Then, 
divide the children into two teams. The first player in each group should 
stand facing one another. The first playe� from team One should say his or 

her sentence to the first player in team Two. However, the player should 
not read the vocabulary word when he or she reads the sentence. The first 
player in the Two must attempt to name the vocabulary word omitted by the 
player in team One. If the player does not guess correctly, the • shoe is 
then on the other foot• with the first player in team Two reading a sentence 
to the first player in team One. Repeat this process until all players have 
had a chance to participate. Downplay the competitive nature of this 
activity and build up the fun of the game. 

* Mount the illustrations of the different fish on the board and run spokes
from the different fish using chalk. Encourage the children to suggest as
many vocabulary words as possible for the illustrations. Write the words at
the end of the •spokes• . When words have been suggested for all of the
illustrations, remove the illustrations from the board, mix them together
and then have the children match the illustrations with their •vocabulary
words' written at the end of the spokes.

MATERIALS: 

fish illustrations, masking tape, chalk, writing paper and pencil for each 
child, cut-outs of fish (from Lesson 1), two blindfolds 
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THEME: FISH LESSON 3 

SIGHT RECOGNITION (VOCABULARY): 

* Mount the illustc-ations of the diffec-ent fish on the chalkboac-d.
illustc-ations to c-eview the vocabulac-y woc-ds fc-om this Unit.
intc-oduce the sightwoc-d cac-ds to the childc-en. Match the sightwoc-d ca
with the illustc-ations of the diffec-ent fish. Say each sightwoc-d as its
cac-d is pc-esented. Continue in this way until all sightwoc-d cac-ds d
illustc-ations have been matched.

* Gc-oup the childc-en in a cic-cle. Give each child a wooden clothespin. The
place the sighwoc-d cac-ds in individual clothespins that the childc-en ha e
(not all childc-en will have a sightwoc-d cac-d). When you say, "Go", t e
childc-en must pass the sightwoc-d cac-ds clockwise ac-ound the cic-cle fc- m
clothespin to clothespin. When you clap youc- hands, howevec-, the childc- n
should stop passing the woc-ds ac-ound the cfrcle. Each child who is lefi t
holding a sightwoc-d, must identify the sightwoc-d foe- the othec- childc-e
Repeat this adaptation of 'HOT POTATOE' until most of the childc-en ha e
c-esponded by identifying a sightwoc-d.

DECODING AND ENCODING(VOCABULARY): 

* Befoc-e the lesson begins, pc-epac-e an extc-a set of sightwoc-d cac-ds. Lay t e
sightwoc-d cac-ds on the flooc- at one end of the c-oom. Divide the childc- n
into two gc-oups. Say a sightwoc-d to the f ic-st player- of each gc-oup . a
diffec-ent woc-d foe- each playec-). Place 2 paic-s of scissoc-s by the sightwo d 
cac-ds on the flooc-. When you say, "Go", the two playec-s fr-om the two te

4

1 s
should then c-ush to the sightwoc-ds and 'decode' one of the woc-ds by cutti g 
the woc-ds into theic- syllables (the woc-ds that the childc-en 'decode' shou d 
be those that you said to them). Repeat this pc-ocess until all playec-s ha e 
played. Downplay the competitive natuc-e of the activity and build up tfe 
fun of the game. Review each child's 'decoding' aftec- each c-ound of t}e 
game. It may be necessac-y to pc-epac-e extc-a sets of sightwoc-d cac-ds foe- this 
pc-ocess to ensuc-e that all childc-en have a chance to pac-ticipate. 

* Collect the cut-out syllables fc-om the pc-evious activity
together. Group the children in a circle. Walk around the
each child one of the cut-out syllables fr-om the container-.
"Go", the childc-en must quickly attempt to c-epc-oduce as
sightwoc-ds as they can fc-om this Unit. The fie-st childc-en to 
together- and to 'encode' one of the sightwoc-ds win the c-ound.
diffec-ent cut-out syllables foe- each c-ound of the pc-ocess.

MATERIALS: 

and mix th 
circle, givi 

When you sa 
many of t 
coc-c-ectly p 

Repeat usi 

m 
g 

e 
t 
g 

ext,a copies of the sightwoc-d ca,ds, a rnaste, set of sightwo,d 
masking tape, two pairs of scissors, a clothespin for each child 

card , 
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THEME: FISH 

LISTENING AND SPEAKING: 

LESSON 4 

* Mount the sightword cards from Lesson 3 �n the board. Then, say one of the
patterns from this Unit, purposely omitting the sightword. Call upon
individual children to identify the sightword or words that could be used to
complete the pattern that you said. Continue in this way until all of the
patterns have been introduced. Be certain that the children understand the
meanings of the patterns when they are introduced.

* After reviewing the pattern with the children, point to one of the
sightwords and the children should say its pattern. Repeat this process
until the children are able to respond well.

* Divide the children into two teams. Before the lesson begins, prepare a
number of lengths of toothpicks (from very short to a complete toothpick).
Hold the toothpicks in one of your hands so that they all appear to be the
same length. Say one of the patterns from this Lesson and have the first
player in each team pull out one of the toothpicks from your hand. The
player who pulls the shortest length of a toothpick should turn and face his
or her team and say the pattern that you said at the beginning of the
round. Repeat this process until the children in both teams have said a
number of the patterns from this Lesson.

READING: 

* Before the lesson begins, prepare a set of sentence strips that contain the
patterns introduced in this Lesson. Mount the sentence stC'ips on the

board. Read the sentence strips with the children in choral, group, and
individual forms.

* Have the children look carefully at the sentence strips that are mounted on
the board. Then, they should close their eyes. Remove one of the sentence 
strips from the board and put it away. The children should open their eyes 
and identify the 'missing' sentence. Repeat this process until all of the 
'missing sentences' have been identified by individual children. 

WRITING/SPELLING: 

* Provide each child with one of the patterns introduced in this Lesson. Each
child should then re-write the pattern replacing keywords in the pattern
with other words. When each child has re-written his sentence, have him
read it to the other children.

* Provide the children with writing paper and pencil. Say one of the patterns
from this Lesson and the children should write that pattern on their
papers. Repeat this process using the remaining patterns. Afterwards,
review the children's sentences to determine their accuracy in writing from
this dictation process.

) MATERIALS: 

writing paper and pencil for each child, a sentence strip for each child, a 
master set of sentence strips, masking tape, sightword cards, toothpicks of 
different length 
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THEME: FISH LESSON 5 

DIALOGUE: 

* Mount a length of language exper,ience char,t paper, on the boar,d. Gr,oup the
childr,en near, it. Establish a set ting for, a dialogue with the childr,en.
The theme of the dialogue should be 'fish'. Then, encour,age the childr,en to
imagine what 2 or, 3 speaker,s might say to one another, based on the theme
'fish'. Wr,ite the sentences that the childr,en say one a length of language
exper,ience char,t paper,. Accept any sentences that make sense within the
context of the theme .. Assist the childr,en with the gr,ammatical details of
their, sentences, as necessar,y. Continue in _this way until the dialogue is
complete. When the dialogue is complete, r,ead it with the childr,en in
chor,al, gr,oup, and individual for,ms.

* Have each child copy down the language exper,ience char,t stor,y fr,om above,
omitting keywor,ds fr,om the stor,y. It is not necessacy that all childr,en
omit the same wor,d. When a child omits a wor,d fr,om this ver,sion of the
language exper,ience stor,y, he or, she should place a blank line in the
wr,itten for,m. When each child has completed a 'closur,e exper,ience char,t
stor,y•, the childr,en should exchange stor,ies. Each child should then
complete the • closur,e• ver,sion of the language exper,ience stor,y that he
has. After,war,ds, r,eview the childr,ens' r,esponses to deter,mine their,
accur,acy with this activity.

ENRICHMENT ACTIVITIES: 

* Pr,ovide each child with an illustr,ation of a fish type intr,oduced in this "\ 
Unit. Each child should then wr,ite a cr,eative r,ecipe for, his fish type.
The r,ecipe may be wr,itten on the back of the illustr,ation or, on a separ,ate
piece of paper,. The childr,en should let their, • imaginations r,un wild' as
they cr,eate their, r,ecipes for, the fish. Later,, have the childr,en r,ead their,
r,ecipes to the other, childr,en if they so desir,e.

* If possible, have a local per,son talk to the childr,en about tr,aditional
methods of fishing used in their, ar,ea. This should include the use of 
fishing gear,, as well as winter, and summer, methods of fishing. Encour,age 
the resource person to bring as many concrete materials as possible to the 
pr,esentation. As appr,opr,iate, the childr,en should be encour,aged to ask 
questions of the r,esour,ce per,son. 

* Provide the childr,en with the necessary
scissors, etc.) to create 'stuffed fish'.
their, stuffed fish, they must be suspended
in the classr,oom.

materials (e.g., cloth, apron, 
When the childr,en have created 

fr,om the ceiling for all to see 

* If dr,y fish scales ar,e available, they may be used to create illustr,ations
by the children. The fish scales can be colour,ed with food colours pr,ior, to
the Lesson (using differ,ent colour,s) or, they may be used in their, natur,al
for,ms. The chidr,en should glue the scales to dar,k sheets of construction
paper,. The scales may be used to c-eproduce flowers, scenes, etc.. Display
the completed illustrations in the classr,oom.

MATERIALS: 

fish scales (if available), glue or paste, dark constt"uction paper:- sheets, 
writing paper and pencil for each child, a fish illustration for- each child, 
language experience chart paper, a fe�tpen 
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Theme: FOOD GROUPS Grade: 5 

Vocabulary: 

Pattern(s): 

Dialogue: 

Document 1086J 

kjflosew 
wíyás 
pákwesikan 
wáwa 
tótósápoy 
kistikanisa 
mínisa 

For 
(meal) 

I ate 

fish 
meat 
bread 
eggs 
milk 
vegetables 
fruit 

(food group) 
ni kí-míchin 

-------- --------

(meal) ( food group) 

T. Atawekamikóhk tipiskáki ni-wí-ítotan.
S. Kekwán ke-atáweyan atáwekamikóhk.
T. ___________ ni-ká-atáwán.

T. Tonight I am going grocery shopping.
s. What will you buy at the store?
T. I will buy

(foods) 
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THEME: FOOD GROUPS LESSON l 

MOTIVATION: 

* Before the lesson begins, cut a large round circle out of construction paper
or mural paper. Tape this round disk of paper to the board and introduce it
to the children as a plate. Encourage the children to suggest what might be
eaten during dinner. Illustrate the food items that the children suggest on
the plate. Encourage the children to include a meat, vegetable, grain dairy
product. You may wish to repeat this process for other meals of the day.
Use another round disk .for this process.

ACTIVITIES: 

* Provide each child with a white paper plate. Each child should then use
crayons or feltpens to illustrate a meal on a paper plate. Encourage the
children to select one food item from each of these areas; meat, grain,
vegetable, fruit, dairy products. Circulate among the children as they
word, assisting them as necessary. When the childrens' 'meals' are
completed, each child may present his or her meal to the other children.
Encourage discussion of the food items that the children show for the
different meals. Display the completed dishes in the classroom.

* Use the food groups illustration the back of this unit to introduce the food
items associated with the different food groups. Use the illustrations to
introduce the vocabulary words. The children should hear the vocabulary
words· a number of times during this introduction process. Mark the
illustrations on the board as they are presented. Be certain, the children

-,,\ understand the meanings of the vocabulary words.

* Lay a length of butcher paper on the floor. Divide the butcher paper into
sections - one section for each food group. Then, provide the children with
old magazines and catalogues. The children should look through the
catalogues/magazines attempting to locate pictures that contain
representations of the different food items. The children should cut out
pictures of food items and classify them according to their· • food type'.
The cut-out pictures should be glued to the sections of the mural paper.
Circulate among the children as they work, repeating the words as often as
possible. Display the completed mural in the classroom.

MATERIALS: 

mural paper, glue, old magazines/catalogues, scissors, a paper . plate for 
each child, crayons/feltpens for- each child, food illustrations, a large 
circle of construction paper, rnaski�g65a�e, a feltpen
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THEME: FOOD GROUPS 

ORAL REPRODUCTION: 

LESSON 2 

* Mount the illustrations that represent the different food groups on the
board. Use these illustrations to review the vocabulary that was introduced
in Lesson 1. Point to each illustration, calling upon individual children
to recall its vocabulary terms. Continue in this way until all of the
vocabulary words have been reviewed.

* Mount the illustrations on the board· and outline each illustration with
chalk. When the outlines have been made on the board, remove the
illustrations from the board and mix them together. Then, have individual
children replace the illustrations in their original location, naming them
as they do so. Have all of the children in the class repeat each vocabulary
word after an illustration has been replaced correctly. Continue in this
way until all of the illustrations have been correctly replaced.

* Say three vocabulary 
same food group, the
three words that you
should not respond.
a number of times.

CREATIVE EXPRESSION: 

words. If the three words that you say represent the 
children should then clap their hands. However, if the 
say do not represent the same food group, the children 
Repeat this auditory discrimination/recognition process 

* Give each child the dinner that he or she represented in Lesson 1 on the
paper pie plate. Each child should then write one sentence about that 
dinner. Some children may wish to write more than one sentence. CiLculate 

among the children as they work, assisting as necessary. Then, have a child 
read his or her sentence to the other children, purposely omit ting the key 
vocabulary word. The remaining children should attempt to determine the 
vocabulary word that is missing from the child's sentence. Continue in this 
way until all of the children have had a chance to present their sentences. 

* Provide the children with writing paper and pencil. Say one of the
syllables from a vocabulary word from this Unit. The children should then
attempt to think of another word that contains the same syllable. The
children should write the words that they think of on their sheets of
paper. Repeat this process a number of times, using other syllables from
the vocabulary words.

MATERIALS: 

writing paper and pencil for each child, pie plate 'dinners' (Lesson 1), 
food group illustrations, masking t�p
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THEME: FOOD GROUPS 

SIGHT RECOGNITION (VOCABULARY): 

LESSON 3 

* Mount the food group illustrations on the board and use them to review the
vocabulary words developed thus far in this Unit. Then, introduce the 
sightword cards to the children. Say each sightword as its card is 
presented. Match the sightword cards with the pictures on the board. 
Continue in this way until all of the sightwords have been introduced and 
matched with their illustrations on the board. 

* Provide each child with a 'Word Find Outline' from page 71 at the back of this
unit. Each child should copy the selected sightwords into his form in
horizontal/vertical/diagonal formations. Any empty boxes that are left over
should be filled in with other letters from the alphabet. When the child
has completed a word find outline, he or she should then give it to another
child in the classroom. Each child should then complete the word find
outline received. Later, review the childrens' responses to determine their
accuracy in recognizing the vocabulary words in the word find outlines.

DECODING AND ENCODING (VOCABULARY): 

* Lay a length of white mural paper on the floor. Group the children around
it. Provide each child with a white crayon or white paraffin candle. The
children should then copy the sightwords on the white mural paper using
their crayons/candles. Be certain that the children all sit in the smne
direction so that all words are printed in the same direction. When the
children are finished writing their words, attach the mural paper to the • --\
wall or board. Then, use a thin solution of blue tempera paint and a paint 

brush to reveal a part of one of the •wax words'. The children should 
attempt to identify the sightword by the parts they can see. Continue 
revealing parts of the word until the entire word has been revealed. Repeat 
this process using other 'wax words' in the mural. 

* Before the lesson begins, prepare 'closure cards' by using the sight
recognition terms from this Unit. These words should have
vowels/consonants/ syllables missing. Divide the children into two groups.
Show one of the cards and the first player in each group should attempt to

identify the sightword by its closure card. Downplay the competitive nature
of this activity and build up the fun of the game. Repeat this process
until all players have played.

MATERIALS: 

'closure t sightcards, a master set of sight recognition cards, a white 

crayon or white paraffin candle for each child, white mural paper, masking 
tape, food group illustrations, a copy of Word Find for each child, a 
pencil for each child 
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THEME: FOOD GROUPS 

LISTENING AND SPEAKING: 

LESSON 4 

* Mount the sightwords from Lesson 3 on the board and review them with the
children. Point to each sightword, calling upon individual children to 
identify it. Repeat this process until all of the sightwords have been 
reviewed. Then, say one of the new patterns, purposely omitting the 
sightword from it. Call upon individuals to suggest which word or words may 
be used to complete the pattern. Continue in this way until all of the new 
patterns have been introduced. Be certain, that the children understand the 
meanings of the patterns. 

* Group the children in a circle. Sit in the centre of the circle with an
inflated balloon (that has not been tied at the end). Say one of the
patterns and release the balloon on the floor. The child who receives the
balloon should then repeat the pattern that you said. Repeat this process
until many of the children have responded.

READING: 

* Before the lesson begins, prepare sentence strips for the patterns for this
Unit. To introduce the sentence strips, point to the sightwords on the
board and encourage the children to recall the patterns that match them.
When a child has recalled a pattern for a sightword, show the pattern's
printed form. Continue in this way until all of the printed patterns have
been introduced. Read the patterns with the children.

* Give each child a coin such as a Penny. The children should toss their­
coins and look to see what is 'up'. Then, toss a coin of your own and call 
out what is 'up' on your coin. If you call, "'Heads'', those children who 
have 'heads' on their coins should read a pattern that you point to. The 
same would be true, if 'tails' appears on your coin. Repeat this activity a 
number of times. 

WRITING/SPELLING: 

* Provide each child with one of the patterns introduced in this Lesson. Each
child should then re-write the pattern replacing keywords in the pattern
with other words. When each child has re-written his sentence, have him
read it to the other children.

* Provide the children .with writing paper and pencil. Show one of the
patterns from this Lesson and the children should write that pattern on
their papers. Repeat this process using the remaining patterns.
Afterwards, review the childen' s sentences to determine their accuracy in
writing from this dictation process.

MATERIALS: 

writing paper and pencil for each child, a master set of sentence strips, 
masking tape, sightword cards, a large balloon (not inflated), a coin and 
coins for each child 
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THEME: FOOD GROUPS LESSON 5 

DIALOGUE: 

* Mount a length of language experience chart paper on the board. Group the 
children near it. Establish a setting for a dialogue with the children. 
The theme of the dialogue should be • food groups' . Then, encourage the 
children to imagine what 2 or 3 speakers would say to one another based on 
the theme of • food groups• . Write the sentences that the children say on 
the length of language experience chart paper. Accept sentences that make 
sense within the context of the theme. Assist the children with the 
grammatical details of their sentences, as necessary. Continue in this way 
until the dialogue is complete. When the dialogue is complete, read it with 
the children in choral, group, and individual forms. 

* Copy the dialogue on the chalkboard as the children watch. Read the
dialogue once again with the children (chorally). Then, erase part of the

last line of the dialogue and read the entire dialogue with the children
again. Continue in this way, erasing the dialogue from end to its beginning 
until there is no dialogue left. By this time the children should be saying 
the dialogue from memory. Dramatize your surprise each time the children 
are able to say the part of the dialogue that has been erased. 

ENRICHMENT ACTIVITIES: 

* Before the lesson begins, prepare a batch of papier mache. The children may 
ten use the papier mache to model food items. Food items from the four food 
groups should be represented in the childrens' models. You may wish to work 
with the children to determine which food items they will develop prior to 
this activity. When the papier mache models are dry, they may be painted 
and shellacked for display in the classroom. All of the food items should 
be classified according to the food group types. 

* Provide each child with writing paper and pencil. Each child should then 
prepare a menu for one day's meals. The children should include as much 
variety in the types of food as possible. The food items that a child 
suggest for each meal should represent the food groups covered in this 
Unit. Later, have the childLen share their menus with one another. 

* If old menus are available from restaurants, share these with the children.
Have the children identify food items that represent the different food
groups in the menu. The children should realize that one meal may contain
food items from all of the different food groups at the same time.

MATERIALS: 

old menus (if available), writing paper and pencil for each child, language 
experience chart paper, feltpen, papier mache, chalk, paint and paintbrush 
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NATIVE LANGUAGE BASIC PROGRAM 

Theme: GAMES - COMTEMPORARY Grade: 5 

Vocabulary: 

Pattern(s): 

Dialogue: 

Document 1086J 

games competitive 
baseball 
football 

metawewin 
mawinehotowin 
pakamátowewin 
wepiskachikewin 
kasostátowin káchitowin 

hide and seek 
tag 
video games 

Ki-níta metawán ná 
--------

Can you play ________ _ 
(game) 

A. A. Ni-kí-metawánán wanawitimík anoch.
B. Kekwán ka-metaweyek?
A. _____ni-kí -metawánán.

A. We played outside today.
B. What did you play?
A. We played

(name of game) 
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THEME: CONTEMPORARY GAMES LESSON 1 

MOTIVATION: 

* Read the children the poem 'WHAT TO DO' from the back of this unit. After
reading the poem to the children, encourage the children to determine what

they would like to do should they be stuck in the same position as the child
in the poem. Lead this discussion into the different 'games• that could be
played, both indoors and outdoors.

* The children should understand that games play a very important role in
terms of peoples' relaxation and recreation. The children should also
•Understand that some people like competative games while other people do
not. The children should appreciate that not all people enjoy the same
games.

ACTIVITIES: 

* Provide each child with "Collage of Sport Illustrations" from the back of
this unit. This page is a collage of different illustrations representing

items from the different sports. Encourage the children to identify the
sports for the different illustrations. Once again, encourage the
discussion of different sports.

* Use the illustrations from this Unit to introduce the new vocabulary words
to the children. Say each vocabulary word as its illustr.ation is mounted on
the board. Continue in this way until all vocabulary words have been
introduced. Be certain that the children understand the meanings of the
vocabulary words.

* Before the lesson begins, collect sample clothing items or other items that
represent the different games introduced in this Unit. Place .the concrete

materials on the table or on the floor. Group the children near them.
Present each concrete material to the children, encourage them to identify
the game associated with it. Continue in this way until all of the games
have been identified. Say the vocabulary words as often as possible during
this process.

MATERIALS: 

concrete materials to represent the different games, games illustrations, 
masking tape, a copy of poem "WHAT TO DO", "Collage of Sports Ill,ustrations" 
for each child 

- 73 -

........ -
-:.' 

D
oc

um
en

t p
ro

vi
de

d 
fo

r r
es

ea
rc

h 
an

d/
or

 p
er

so
na

l u
se

. 
Fo

r f
ur

th
er

 in
fo

rm
at

io
n 

co
nt

ac
t c

ol
le

ct
io

ns
@

m
ic

ec
.c

om
 

**
**

**
**

**
**

**
**

**
**

**
**

**
**



D
oc

um
en

t p
ro

vi
de

d 
fo

r r
es

ea
rc

h 
an

d/
or

 p
er

so
na

l u
se

. 
Fo

r f
ur

th
er

 in
fo

rm
at

io
n 

co
nt

ac
t c

ol
le

ct
io

ns
@

m
ic

ec
.c

om
 

**
**

**
**

**
**

**
**

**
**

**
**

**
**



THEME: CONTEMPORARY GAMES LESSON 3 

SIGHT RECOGNITION: 

* Mount the games illustrations on the board and use them to review the voca­
bulary words from this Unit. Then, introduce the sightword cards for the 

different vocabulary terms. Say each sightword as its card is introduced. 
Match the sightword cards with the illustrations on the board. Continue in 
this way until all sightword cards and their illustrations have been matched. 

* Remove the sightword cards from the board and give them to the children.
Point to one of the illustrations on the board and the child who has his

matching· sightword card should hold it up and say 
may exchange cards periodically during this round. 
all children have a sightword card during each 
Repeat until the children appear to respond well. 

the word. The children 
It is not necessary that 
round of this process. 

* Mount all of the sightword cards on the board and group the children in
front of them. Then, have the children close their eyes. Remove one of the 
sightword cards from the board and put it away. The children should open 
their eyes and identify the • missing word• . Repeat this process until all 

sightwords have been removed. 

DECODING AND ENCODING (VOCABULARY): 

* Before the lesson begins, prepare an extra set of sightword cards. Cut each 
of the words in the extra set in half. Then, group the children in a 
circle, Walk around the outside of the circle attaching word halves to the 
childrens' back. Do not let the children see which halves you are attaching 
to their backs. When you say "Go", the children should attempt to match 
themselves together to reproduce the sightword from this Unit. Since the 
children were not able to see what wordparts were on their backs, they will 
have to rely upon their friends to assist them in this process. When the 

children match themselves together, they should stand in the correct 
positions so that the word is reproduced in its correct sequence. 

* Collect all of the word halves from the previous activity and mix them
together. Place them in a container. Then, have a child reach into the 

container and remove two of the halves. The child should use the two halves 

and make a 'mesh word'. Then, the child should identify the two words used 
to make his 'mesh word'. For example, the word 'fundy' in English may 

represent the 'mesh' of the words 'funny' and 'candy'. Repeat this 
'meshing' process until all children have had a chance to reproduce a 'mesh'. 

MATERIALS: 

an extLa set of sightword cards, a pair of scissors, masking tape, a master 
set of sightword cards, games illustrations 
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THEME: CONTEMPORARY GAMES LESSON 4 

LISTENING A!ID SPEAKING: 

* Mount the sightwords that were introduced in Lesson 3 on the chalkboard.
Then, say one of· the patterns from this Unit, purposely omitting the
sightword. Encourage the children to suggest the word or words that might
be used to complete the sentence that you said. Repeat this process until
all patterns have been introduced. Be certain that the children understand
the meanings of the patterns as they are introduced.

* After reviewing the patterns with the children, point to one of the
sightwords and the children should say its pattern. Repeat this process
until the children are able to respond well.

* Group the children in a circle. Give a child in the circle a red ball.
Then, give two other children green balls (one ball each). Say one of the
patterns from this Lesson. The two green balls should then attempt to trap
the red ball. When the red ball is trapped between the two green balls, the
child holding the red ball must repeat the pattern that you said at the
beginning of the round. Repeat this process until many children have had a
chance to respond in this way.

READING: 

* Before the lesson begins, prepare sentence strips for the different patterns
introduced in this Lesson. Mount the sentence strips on the board and call
upon individual children to read them. Continue in this way until all
sentence strips have been introduced.·

* Cut each of the sentence strips fr:-om above in half. Leave half of each
sentence strip attached to the board. Mix the other halves together and
give them to the children. Point to one of the sentence halves on the board
and the child who has the matching half must stand and read the entire
pattern to the other children. Continue in this way until most of the
children have had a chance to read a pattern in this activity.

WRITING/SPELLING: 

* Provide each child with one of the patterns introduced in this Lesson. Each
child should then re-write the pattern replacing keywords in the patterns

·with other words. When each child has re-written his sentence, have him
read it to the other children.

* Provide the children with writing paper and pencil. Say one of the patterns
from this Lesson and the children should write this pattern on their
papers. Repeat this process using the remaining patterns. Afterwards,
review the chlidren's sentences to determine their accuracy in writing from

this dictation process.

/\ MATERIALS : 

writing paper and pencil for each child, a- sentence strip for' each child, a 
master_ set of sentence stt"ips, masking tape, a pair fo scissors, one red 
ball and three green balls (these '.:o,gu�s may be changed), sightword cards 
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THEME: CONTEMPORARY GAMES LESSON 5 

DIALOGUE: 

* Mount a length of language experience chart paper on the board. Group the
children near it. Establish a setting for a dialogue with the children.
The theme of the dialogue should be 'Games - Contemporary'. Then, encourage
the children to imagine what two or three speakers might say to one another
based on the theme 'Games - Contemporary'. Write the sentences that the 
children say on a length of language experience chart paper. Accept 
sentences that make sense within the context of the theme. Assist the 
children with the grammatical details of the sentences, as necessary. When 
the dialogue is complete, read it with the children in choral, group, and 
individual forms. 

* Cut the sentences from the language experience chart paper and mix them up.
Then, call upon individual children to replace the sentences in their
original order by attaching them to the chalkboard. Each time a sentence is
attached to the chalkboard, all of the children in the class should read the
sentence. Continue in this way until the dialogue has been reproduced on
the board.

* Divide the children into two or three groups (depending upon the number of
speakers chosen for the dialogue). Say one of the sentences from the
dialogue and the children in the appropriate group should repeat the
sentence that you say. Be ce<"tain to identify a speaker for each group
periodically during this activity. Repeat a number of times.

ENRICHMENT ACTIVITIES, 

* Have each child select one of the games from this Unit to create a version
of the rules. Each child should then write up the rules for the game. When
a child's list of rules is complete, he or she should read the rules to the
other children without identifying the game for which they were written.
The other children should attempt to identify the game that matches the
rules written by the child. Repeat until all children have had a chance to
present their 'rules'.

* Weather and space permitting, play one of the games or an adaptation of one
of the games introduced in this Unit. Provide the children with the
necessary materials to conduct the game as appropriate. For example, the
game of 'Hockey• may be played indoors, using two boxes as goals and a
baseball as a puck. The children may use their feet as 'hockey sticks'.
Review the rules for the game before actually playing it with the children.

* Lay a length of mural paper on the floor and group the children around it.
Divide the mural into sections - one section for each game introduced in
this Unit. Then, the children should fill in the se·ctions of the mural
paper with appropriate illustrations representing the different games. When
the mural paper is complete, the children should label their illustrations
very neatly. Display the complete mural in the classroom.

MATERIALS: 

mural paper, paint/ct"ayons/feltpens, concr-ete mater:ials 
language experience chart paper-, a pair of scissors, 

pencil for each child 
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GAMES - CONTEMPORARY 

NATIVE LANGUAGE BASIC PROGRAM 

What to do on a rainy day; 
What to do 

What to do. 
There must be a new kind of game to play; 
I wish I knew 
I wish I knew. 

Sister is dressing her dolls again; 
They're fine for her 
They're fine for her. 
Cat and Kitten are washing themselves, 
Cleaning their fur 
Cleaning their fur. 

What to do while it rains outside; 
Where to go 
Where to go. 
I've already eaten, I've already napped; 
And the time goes slow 
The time goes slow. 

But now I see some blue in the sky; 
I see some blue 
I see some blue. 

Grade: . 5 

The clouds are parting, the wind has changed; 
And the rain is through 
The rain is through! 

And soon I'll be out of the house again; 
I'll run and shout 
I'll run and shout. 
I can think of a dozen things to do, 
When the sun is out 
When the sun is out. 

William Wise, Jonathan Blake 
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NATIVE LANGUAGE BASIC PROGRAM 

GAMES - CONTEMPORARY 

Tánisi Ke-Tótaman 

Kekwán ke-tótamán e-kimiwák Kekwán ke-tótamán 
Kekwán ke-tótamán 
Oski metawewin nátaw astew Tapika 
kisken(í)tamán tánte Tapika kisken(í)tamán 
tánte 

Nisím awespitew metawákánsia asamína 
Minwen(í)tam 
Minwen(í)tam 
Pósísak kichistinitowak 
Kichistini towak 
Kichistinitowak 

Kekwán ke-tótamán e-kimiwak 
Tánte ke-itoteyán
Tánte ke-itoteyán
Asiy ni-ki-michison, asiy ni-kí- nipásin
Osám peyátakiwan
Peyátakiwin
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NATIVE LANGUAGE BASIC PROGRAM 

THEME: GAMES - CONTEMPORARY 

"Collage of Various Sports Illustrations" 

l 

i 
I f 
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CREE 

NATIVE LANGUAGE BASIC PROGRAM 

Theme: (THE) HEAVENS Grade: 5 

Vocabulary: 

Pattern(s): 

Dialoi;ue: 

Document 3780W 

 kíhci-kísik
acáhkosak
tipiskawi písim
kísikawi písim
achakosak
ochakaták
kekisepawi-achákos
 

Nókosow(ak) 

The 

heaven 
stars 
moon 

sun 
constellations(s) 
Bii; Dipper 
mornini; star 
Grandmother moon 

is/are out. 

A  Nanátohk isi-níkasowak achákwak.
B  Ki-ki-skenimáwak ná áhtit ka-isinikásochik
A  Ehe __________ ni ki-skenimawak.
 (stars) 

A. The stars in the sky have many names.
B. Do you know the names of any stars?
A. Yes, I know _____ _

(stars) 
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CONCEPTUAL DEVELOPHEMT LANGUAGE EXPOSURE 

THEME: (THE) HEAVENS 

MOTIVATION: 

Grade: 5 LESSON ONE 

* Read the "Constellations" found at the back of this unit. After reading the
article ask if the studens have seen the Big Dipper and the Great Bear
constellations. Show the students a constellation map, if you have one in
the school.

ACTIVITIES: 

* Introduce the illustrations that represent the ML vocabulary words for this
Unit. Match the illustrations with their drawn counterparts in the 'heavens
mural• • Once again, the children should hear the NL vocabulary words a

number of times.

* Read the children the story 'The Little Indian Boy and the Moon' from at the
back of this unit. After reading the story to the children, encourage
discussion of the story's contents. Lead this into a further discussion of
the childrens' knowledge about legends of the moon and sun.

* Lay a length of white mural paper on the floor and group the children around
it. Then, provide each child with a white paraffin candle or a white 

crayon. The children should then create a sky mural using their 
candles/crayons. When the mural is complete, wash it with a thin solution 
of blue tempera paint. Display the completed mural in the classroom. 
Circulate among the children as they work on the mural, repeating the NL 
vocabulary words as often as possible. 

MATERIALS: 

white mural paper, a white paraffin candle or white crayon for each child, 
masking tape, blue tempera paint, heavens illustrations, "The Little Indian 
Boy and the Moon" 
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THEME: (THE) HEAVENS 

ORAL REPRODUCTION: 

LISTENING AND SPEAKING (VOCABULARY) 

Grade: 5 LESSON TWO 

* Mount the heavens illustrations on the board and use them to review the ML
vocabulary words that were introduced in Lesson l. Point to each illustra­
tion, calling upon individual children to identify it. Repeat this process
until all of the NL vocabulary terms have been reviewed.

* Divide the children into two teams. Have the first player in each team
close his or her eyes. Then, distribute the heavens illustrations around
the room. Then, give a large funnel to the first player in each team. The
two players should immediately put the funnel over they eyes and then open
them. Say one of the NL vocabulary words and the two players must attempt
to find the illustration for the word that you said by looking through their
funnels. Downplay the competetive nature of this activity and build up the
fun of the game. Repeat this process until all players have had a chance to
play.

CREATIVE EXPRESSION: 

" Group the children in a circle and darken the room. Sit in the centre of 
the cit-cle with a flashlight. Turn a flashlight on. Say one of the NL 
vocabulary words and spin the flashlight in 'spinner form'. When the 
flashlight stops, the child who is illuminated by the light of the 
flashlight should use the NL word that you said at the beginning of the 
round in a complete NL sentence. Repeat this process until many children 
have responded. 

* Mount the illustrations on the board in a scattered formation. Then, call
upon individual children to provide a pattern for each illustration. When a
child says an NL pattern for an illustration, write the pattern beside the
illustration. Continue in this way until a pattern has been written for each
illustration. Then, remove the illustrations and mix them together. Give
the illustrations to the children. The children should then at tempt to
match the illustrations with the patterns on the board.

MATERIALS: 

heavens illustrations, masking tape, chalk, two large funnels 
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READING 

THEME: (THE) HEAVENS 

SIGHT RECOGNITION (VOCABULARY): 

Grade: 5 LESSON THREE 

* Mount the illustrations, used in this Unit to introduce the NL vocabulary
words, on the board. Then, introduce the sightword cards to the children.
Say each of the sightwords as its card is presented. Match the sightword
cards with the illustrations on the board. Continue in this way until all
of the sightwords and their illustrations have been matched.

* Group the children in a circle. Place the sightword cards in the centre of
the circle, face up. Then, give the heavens illustrations to the children
in the circle. The children should pass the illustrations around the circle
in a clockwise direction and as quickly as they can. When you clap your
hands, the children should stop passing the illustrations areound the
circle. Both children left holding the illustrations must enter the circle
and quickly identify the sightwords that go with their illustrations. The
last child to do this is 'out• for the game. Downplay the competetive
nature of the activity and build up the fun of the game. When the children
have successfully matched their illustrations with the sightwords, each
child should be called up to name his illustration/sightword. Repeat this
until all players have participated.

DECODING AND ENCODING (VOCABULARY): 

* Group the children in a circle. Walk around the outside of the circle.
Eventually, stop behind a child and use the indix finger of your writing -'\ 
hand to 'print• or write the first letter of one of the sightwords on the
child's back. The child should 'feel' the letter that you are writing and
then identify a sightword that begins with that letter. This activity may
also be conducted using 'final letters' in the sightwords. Repeat until all
children have had a chance to respond in this way.

* Place four lengths of yarn (approx. 1 foot long each) at one end of the
room. Divide the children into two groups at the other end of the room.
Say one of the sightwords from this Unit and the first player in each group
must rush to the lengths or yarn. Each player should take 2 lengths of .yarn

to create the first and last letter of the word that you said. The player
should correctly create the initial and final letters of the sightword with
the yarn lengths. Downplay the competetive nature of this activity and
build up the fun of the game. Repeat until all players have played.

MATERIALS: 

4 lengths of yarn (1 foot long each), 
illustrations, masking tape 
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DIALOGUE AND E!IRICIIMEIIT 

THEME: (THE) HEAVENS Grade: 5 LESSOIIJ FIVE 

DIALOGUE: 

* Mount a length of language experience chart paper on the board. Group the
children near it. Establish a setting for a dialogue with the children. 
The theme of the dialogue should be 'The Heavens•. Then, encourage the 
children to imagine what 2 or 3 speakers might say to one another based on 
the theme 'The Heavens•. Write the sentences that make sense within the 
context of the theme. . Assist the children with the grammatical details of 
their sentences as necessary. Continue in this way until the dialogue is 
complete. When the dialogue is complete, read it with the children in 
choral, group and individual forms. 

* Cut the dialogue (from above) into its individual sentences. Then, cut each
sentence into its individual words. Mix all of the words together. Be
certain to have a copy of the dialogue written down on a separate sheet of
paper. Read the first sentence from the dialogue and call upon two children
to reproduce that sentence using the cut-out words. Continue in this way
until the dialogue has been reproduced.

* Read the dialogue from above, using the 'reproduced form•. Then, remove
some of the cut-out words from the dialogue and read the dialogue once again
with all of the children. Continue in this way until the children are
reading the entire dialogue from memory.

EIIJRICIIMEIIT ACTIVITIES: ---,\ 

* Provide each child with a balloon. The children should inflate their round
balloons and tie them. Then, the children may cover their balloons with
strips of papier mache. When the papier mache has hardened, the round balls
may then be painted to represent the different planets in the heavens. Hang
the completed planets from the ceiling in the classroom.

* Have the children label the mural that they created in Lesson 1. The 
children should use their very best printing for this labelling process.

* Write the first line of a poem on the chalkboard that deals with the
'heavens•. Then, each child should provide a second line for the first line
(rhyming, if possible). Later, review the childrens• responses with them to
determine their level of creativity with this process.

MATERIALS: 

writing paper and pencil for each child, a round balloon for each child, 
paper mache, paint, language experience chart paper, a feltpen, scissors 
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NATIVE LANGUAGE BASIC PROGRAM 

Theme: (THE) HEAVENS 

C O N S T E L L A T I O N S 

G!."ade: 5 

On a cleat" dal."k night look up in the sky and you will see many shapes. You 
may see a whale, an eagle a dog and a beat". The shapes al."e made by stal."s. 
Using you!." imagination in finding diffel."ent animal shapes is a gl."eat way to 
spend an evening. 

The Big Dippel." is a gl."oup of seven stal."s that look like the pictul."e below. 
The Big Dippel." is found in the lowel." half of the nol."thern skies. 

A gl."oup of stal."s that fol."rn a shape is called a constellation. The Big 
Dippel." is a constellation and many legends have been told by Indian people 
about the ol."igin of the Big Dipper-. If you look closer- at the Big Dipper­
and notice the star-s al."ound it you will see that these star-s fol."rn a G!."eat 
Bear-. Below is how the gr-cups of stal."s al."e located al."ound the Big Dippel." to 
fol."rn the Big Bear. 
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Theme: (THE) HEAVENS 

NATIVE LANGUAGE BASIC PROGRAM 

CREE 

Innini-nápesis Ákwa Tipiskáwi-písim 

Gt'ade: 5 

Kayás inninápesis Chaun kí-isinikáow kí-wíchámew okáwíwa ákwa otáwíwa. 
Mistiwasakák kí-wíkiwak míkiwápík. 

Chaun okáwíwa ákwa otáwíwa máchíwin kiskinomak, ta-kotawet ákwa nanátóhk 
kekwána ta-isi-pimátisit mistiwasakák. Kawesk mína ta kanawapátak 
pimatiswin ki-kiskonawmaháw. Máka Chaun kí-machi-nápesisiwíw e-nanátókosít. 
Tipiskáwi písim osám askow kí-ka-we-tápakowew. 

Peyakwáw e-tipiskák kí-kopikechisáhok otáwíwa ákwa okáwíwa. Ispík e-wapamát 
Chaun tipiskáwi písima semák ati mánenimew. Chaun onikíhikoma kinwes peyik 
ta-pe-kíwet máka mwách takosin kape-tipisk. Onikíhikóma misoskátenítamwak 
akwa natonawewak. Písakanápíniw piko miskamak ite Chaun ka-kí-ayat. Ispík 
kísikóhk e-itápichik ekota Chaun nípawiw tipiskawi pisimohk e-tákonat askík. Ekota 
anóch ka-wápamáw.  

The Indian Boy and The Moon 

Long ago there was an Indian boy named John, who lived with his mother and 
father. They all lived in the forest in a wigwam. 

John's mother and father taught him how to hunt, make fires and how to live 
a good life in the forest. He also learned how to respect everything on the 
earth. But John was a naughty boy who liked to tease. He especially liked 
to tease the Moon and he even tried to capture it. 

One night his mother and father sent him out for water. When John saw the 
Moon he immediately started teasing. John's parents waited all night for 
him. They became worried when he didn't return and went looking for him. 
When they found the spot where he had been, all they found was a piece of 
rope. They looked up in the sky and saw John standing on the Moon with his 
pail of water. You can still see John standing there today. 

- 89 -

Document 3780W Archive 0362W 

D
oc

um
en

t p
ro

vi
de

d 
fo

r r
es

ea
rc

h 
an

d/
or

 p
er

so
na

l u
se

. 
Fo

r f
ur

th
er

 in
fo

rm
at

io
n 

co
nt

ac
t c

ol
le

ct
io

ns
@

m
ic

ec
.c

om
 

**
**

**
**

**
**

**
**

**
**

**
**

**
**



7 
i 

7 

7 

7 
I 

l 

l 

7 
I 

7n 
i. 

7 

7 

7 

7 

l 

CREE 

NATIVE LANGUAGE BASIC PROGRAM 

Theme: HOW TO SEQUENCE Gr:ade: 5 

Vocabular:y: 

Pattern(s): 

Dialogue: 

Document 378OW 

or:der: 
color: 
light, dar:k 
size, big, small 
high heeled 
low heeled 

itastewin 
esinástewin 
wápiskáw, kahkitewáw 
ispihcháwin,misáw, apisásin 
ispakanaskisina 
napakaskisina 
piponi, nípini, maskisna wintry summery

? 
shoes 

_________ maskisina nitayán. 

I have __________ _ shoes. 
(adj.) 

A. Ni-kí�natsahen maskisina.
B. Tánisi isi-nakwana?
c. 

(illicit r:esponse) 

A. I sent for: shoes fr:om the catalogue.
B. What do they look like?
C.

(illicit r:esponse) 

*All have been identified in the context of
inanimate objects (i.e. shoes).
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CONCEPTUAL DEVELOPMENT LARGUAGE EXPOSURE 

THEME: HOW TO SEQUENCE Grade: 5 LESSON ORE 

MOTIVATION: 

* Before the lesson begins, collect a variety of shoes of different sizes.
Tell the children you are about to open a shoe store and you would like to
arrange the shoes in some kind of 'order'. Encourage the children to
suggest what type of order you might arrange the shoes in. Accept any
reasonable response. Then, lead the children to an awareness (if they
haven't already suggested it) that the shoes may be displayed from smallest
to biggest or from biggest to smallest. Proceed to arrange the shoes in
this way with the children's assistance.

ACTIVITIES: 

* Encourage the children to suggest other i terns that may be •ordered• or
'sequenced'. The children may suggest that items may be sequenced according
to their prices, colours (e.g., strength of colour), dates, etc. List the
items that the children suggest on the board.

* Introduce the illustrations that represent the NL vocabulary words for this
Unit. Say each vocabulary word as the illustration is presented. Mount the
illustrations on the board. It is important that the children hear the
vocabulary words a number of times during this introduction process.

* Provide the children with old catalogues. Each child should select one item
from the catalogue pages and cut it out. Then, arrange for the children to
place their catalogue i terns in •sequence• from the cheapest to the most
expensive. This can be done by having each child present items one at a 
time. Attach the items to the chalkboard in a straight line using masking 
tape. If a child's item is more expensive or less expensive that the one 
preceding it, then it should be placed accordingly. Repeat this process 
until an entire sequence has been created. 

* Before the lesson begins, collect an old calendar and cut off the names of
the months. The children may then place season sequences. When the
children have successfully placed the names of the months in sequence, the

children should then attempt to place the calendar pages in sequence. This
is slightly more difficult since the names of the months have been removed.
The children will have to look at the last day of each month and the first
day of each month to determine which months go 'back to back'. Circulate
among the children as they work, assisting with this process.

MATERIALS: 

old catalogues, an old calendar, scissors for each child, masking tape, a 
variety of different shoes of different sizes, sequencing illustrations 
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LISTENING Am> SPEAKING (VOCABULARY) 

THEME: HOW TO SEQUENCE GRADE: 5 LESSON TWO 

ORAL REPRODUCTION: 

* Mount the sequencing illustrations on the board and use them to review the
vocabulary words that were introduced in Lesson 1. Point to each
illustration and call upon an individuaL child to identify it. Continue in
this way until all of the illustrations have been identified and until all
of the NL terms have been reviewed.

* Divide the children into groups - one group for each illustration. Then,
tell a running story that includes the vocabulary words. However, allow the
children to say the vocabulary words. As the vocabulary word appears in the
running story, point to each illustration on the board. Immediately the 
children should provide the vocabulary word orally. Continue in this way 
until the children are able to respond well. Alternate the groups for 
repeat round of this activity. 

CREATIVE EXPRESSION: 

* Each child should select one of the illustrations and create a NL sentence
based on it. When a child has a sentence ready, he should read it to the
other children, purposely omitting the keyword. The child should call upon
other individual children to identify the keyword used to create the NL
pattern. Repeat this process until each child has had the opportunity to
share a sentence with the other children.

* Group the children in a circle. Have one child sit in the cenre of the
circle. Give a nerf ball to one of the children in the outer circle. The
children should then roll the nerf ball on the floor across the circle. The
child in the centre of the circle must attempt to catch the ball before it
reaches the other side of the circle. Before the children begin playing,
say one of the NL terms from this Unit. When the child in the centre
catches the ball, he or she should then use that NL term in a complete NL
pattern. Having done so, the child may then join the outer circle and
another child should then move in the centre of the circle as IT for the
next round. Repeat a number of times.

MATERIALS: 

a nerf ball, paper- and pencil for- each child, sequencing illustrations, 
masking tape 
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READING 

THEME: HOW TO SEQUENCE GRADE: 5 LESSON THREE 

SIGHT RECOGNITION (VOCABULARY): 

* Mount the sequencing illustrations on the chalkboard and use them to review
the NL vocabulary words introduced and developed thus far in this Unit.
Then, introduce the sightword cards to the children. Say each sightword as 
its card is presented. Match the sightword cards with their illustrations 
on the board. Continue in this way until all of the sightwords have been 
introduced and matched"with their illustrations on the board. 

* Place the sightwords on the floor at one end of the room. Group the 
children in two teams at the other end of the room. Give the first player 
in each team a small soft ball. The player should place the ball between 
their knees. Say one of the sightwords and the two players must then walk 
with the balls between their knees to the sightword. The first player to 
reach the sightword without losing the ball and to correctly identify the 
sightword should be highly praised. Downplay the competetive nature of this 
activity and build up the fun of the game. Repeat until all players have 
participated. 

DECODING ANO ENCODING (VOCABULARY): 

* Provide the children with writing paper and pencils. Darken the room and 
use a flashlight to represent the 'Morse Code' on the wall. Provide each 
child with a copy of "Morse Code" found on pages 96 of this program. Use 
the flashlight to make the 'dots' and 'dashes' for the Morse Code. The 
children should copy down the 'dots/dashes• that you do and then determine 
the word that you have spelled. You may wish to spell only the first and 
last letter of a sightword from this Unit. The children should then 
determine which word you have represented. Continue in this way until many 
of the sightwords have been identified. 

* Have the children stand in a straight line. Stand behind the last child and
use the index finger of your writing hand to write the first letter of a
sightword on the child's back. That child should write the letter on the
back of the child in front of him, and so on to the child who is at the
front of the line. That child should then name a word that begins with that
letter. The secret is to maintain the same letter all the way through the
line. Repeat a number of times.

MATERIALS: 

a copy of the "Morse Code" for each child, sightword cards, masking tape, 
sequencing illustrations, two small balls 
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PATTERNS 

THEME: HOW TO SEQUENCE 

LISTENING AND SPEAKING: 

Grade: 5 LESSON FOUR 

* Mount the sightwords from Lesson 3 on the chalkboard. Review the sightwords
with the children. Point to each sightword, calling upon an individual
child to recognize it. Continue in this way until all of the sightwords
have been reviewed. Then, say one of the new NL patterns from this Unit
without saying the sightwoi:-d. Call upon the children to identify the word
or words that could be used to_ complete the pattern. Continue in this way
until all of the patterns have been introduced. Be certain, the children
understand the meanings of the patterns.

* Group the children in a circle. Then, arrange the sightwords from this Unit
in a circle within the children's circle. Spin a bottle within the circle
of sightcards and when the bottle stops, the children should look at the
sightword card that the bottle is pointing at. Then, the children should
say the NL pattern that contains that sightword. Repeat this process until
all of the patterns have been said by the children.

READING: 

* Before the lesson begins, prepare a .set of sentence strips that contain the
patterns for this Unit. Mount the sightword cards on the board and
encourage the children to recall the NL patterns associated with them. When
a child recalls an NL pattern for a sightword, present the printed form of
the pattern. Continue in this way until all patterns have been presented.

* Have the children stand in a circle. cut each of the sentence strips in 
half. Attach the sentence halves to the children• s backs. When you say 
"Go", the children should attempt to match themselves together according to 
the sentence parts. When the children have correctly matched themselves 
together, read each sentence to the other children or have the other 
children read each sentence to the other children or have the other children 
read the sentence orally. 

WRITING/SPELLING: 

* Provide each child with one of the NL patterns introduced in this Lesson.
Each child should then re-write the pattern replacing keywords in the
pattern with other words. When each child has re-written a sentence, have
the child read it to the other children.

* Provide the children with writing paper and pencil. Show one of the NL
patterns from this Lesson and the chidren should write that pattern on their
papers. Repeat this process using the remaining patterns. Afterwards,
review the children• s sentences to determine their accuracy in writing from
this dictation program.

MATERIALS: 

writing paper and pencil for each child, a sentence strip for ea.ch child, a 
master set of sentence strips, masking tape, sightword cards, a pair of 
scissors, a bottle or other suitable 'spinner' 
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DIALOGUE Am> ENRICIIKENT 

THEME: HOW TO SEQUENCE Grade: 5 Ll!SSOl\l FIVE 

DIALOGUE: 

* Mount a length of language experience chart paper on the board. Group the
children near it. Establish a setting for a dialogue with the children.
The theme of the dialogue should be 'How to Sequence'. Then, encourage the
children to imagine what 2 or 3 speakers might say to one another based on
the theme of 'How to Sequence'. Write the sentences that the children say 
on the length of lani;uage experience chart paper. Accept sentences that 
make sense within the context of the theme. Assist the children with the 
grammatical details of their sentences, as necessary. Continue in this way 
until the dialogue is complete. When the dialogue is complete, read it with 
the children in choral, group, and individual forms. 

* Have each child copy the dialogue on an individual sheet of paper. However,
when the children copy the dialogue they should purposely leave out words or
syllables or letters (from the words). When a child has completed a
'closure' version of the dialogue, he or she should then exchange a copy
with another child. Each child should then complete his or her new 'closure
dialogue'. Afterwards, correct the childrens' results to determine their
accuracy in completing the dialogue from this 'closure process'.

El\lRICIIKENT ACTIVITIES: 

* Have each child arrange to put something in 'sequence'. The children should
use yheir imagination as to what will be put in sequence. If possible, the
children should use actual concrete materials to represent their sequence.
Their sequences may represent size, alphabetical order, shapes, etc. The
children should circulate around the classroom finding the necessary items
that they need to represent their sequences. When each child has completed
their sequence, he or she should share it with the other children.

* The children may wish to begin a simple NL dictionary. To do this, allocate
specific alphabetical letters (from the NL) to specific children. The
children should then think of NL words that begin with the letters that they
have. As the sheets are completed, they should be collected and put
together in their proper •sequence' . A cover should be prepared for the
dictionary and this book may rest in the classroom for all to see.

MATERIALS: 

writing paper and pencil for each child, art materials and supplies concrete 
materials for 'sequences', language experience chart paper, feltpen 
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NATIVE LANGUAGE BASIC PROGRAM 

HOW TO SEQUENCE 

"MORSE CODE" 
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Theme: LOCAL LANDMARKS 

Vocabulary: 

Pattern(s): 

Dialogue: 

Document 3780W

CREE 

NATIVE LANGUAGE BASIC PROGRAM 

ásokan (ihk) 
táskipochikan 
áhko sí wikamik 
simákan( i) síhk 
atawikamik 
masinahikewihamik 
kiskinawhamitowikamik 

Kika-nakiskátin 

I'll meet you by the 

bridge 
sawmill 
hospital 
police station 
store 
post office 
school 

(ihk) 
ohk) 
ank) 

A. Tánte ká-itóteyan tipiskóhk?
B. Opima yisi _______ ni-kí-itótán.

A. Where did you go last night?
B. I went by the
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THEME: LOCAL LA.IIDMARKS 

MOTIVATION: 

LESSON l 

* Direct the children• s attention to landmarks that are found locally. For
not being of 'international fame', these local landmarks may be of extreme
importance in directing hunters and trappers, or they may be the source for
many local stories. Write the local landmarks that the children suggest on
the board.

ACTIVITIES: 

* Introduce the names for the different local landmarks. Match the names of
the local landmarks with the landmarks suggested by the children (add other

local landmarks that were not mentioned by the children, if necessary).

* The children should prepare illustrations of the local landmarks. Provide 
each child with a sufficient supply of art materials and supplies to 
illustrate the local landmarks. Each child should have a complete set of 
illustrations of local landmarks. Circulate among the children as they 
work, repeating the names for the local landmarks as often as possible. 

* Divide the children into groups. Provide each group with a roll of masking 
tape. The children may then use the masking tape to prepare masking tape 
outlines on the floor of some of the local landmarks. 

* If there are any local stories dealing with the local landmarks, select one
of the stories to tell to the children. After telling the story to the
children, ask comprehension questions to determine the childrens' level of
understanding of the story's content.

MATERIALS: 

rolls of masking tape, art paper and supplies for each child, a large map of 
the world 
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THEME: LOCAL LANDMARKS LESSON 2 

ORAL REPRODUCTION: 

* Group the children on the floor near the masking tape outlines prepared in
Lesson l.of the local landmarks. Stand on each of the local landmarks and
the children should name it. Continue, until all landmarks have been
identified in this way.

* Have the children review the illustrations that they prepared in Lesson 1 of
the local landmarks. "Then, say the name of one of the landmarks and the
children should hold up the appropriate illustration. Repeat this process
until the children are able to respond well.

* Collect a number of the childrens' illustrations and stand them against the
wall in the classroom. Group the children into two teams at the other end
of the room. Give the first player in each team a small ball. Each player
should then take a turn, rolling the ball attempting to strike one of the
illustrations in 'BOWLING' fashion. When a player strikes an illustration,
he must name it. Continue until all players have had a chance to play.

CREATIVE EXPRESSION: 

* Provide each child with writing paper and pencil. Each child should then
create a sentence about one of the local landmarks. When the childrens •
sentences are complete, have each child read a sentence to the other
children, omitting the actual name of the landmark. The other children
should be called upon to identify the landmark about which the sentence was
written. Repeat until - all childi:-ens' sentences have been I"eviewed in this
way. Avoid overcorrection of the children sentences. However, assist them
with this process as necessary.

* Mount a set of landform illustrations on the board and number them. Then,
prepare matching number cards for the illustratiuons on the board (you
should have enough number cards so that each child can receive one).
Circulate among the children, having each child remove one number card from
the collection of number cards. A child should have looked at his or her
number card and then at the illustration on the board that goes with that
number. Then, call upon individual children to use the terms for the
illustrations in complete sentences. Continue until all children have
responded in this way.

MATERIALS: 

children's landform illustrations (from Lesson 1) • blank flashcards, a 

feltpen, two small balls 
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THEME: LOCAL LANDMARKS LESSON 3 

SIGHT RECOGNITION (VOCABULARY): 

* Mount the illustrations of the different landfo=s used previously in this
Unit on the board. Review the vocabulary words associated with the
illustrations by pointing to the illustrations and having the children name
them. Then, hold up one of the sightword cards saying its name. Give the
card to a child and the child should match it with its correct illustration
on the board. Continue in this way until all sightwords and illustrations
have been matched.

* Mount the sightword cards on the board for the children to use as models for
this activity. Provide each child with a copy of .. Word Find., from the back
of this unit. The children should wdte the sightwords in this outline
hot"izontally, vertically, and diagonally. The children should then fill in
any empty spaces with other letters from the alphabet. When the children
have completed their 'word find game', they should exchange copies. Each
child should attempt to identify all of the sightwords in his or her word
find outline by circling them with the feltpen. Later, have the children
return the word find games to their developers for correcting. Circulate
among the children as they work, helping as necessary.

DECODING AND ENCODING (VOCABULARY): 

* Provide each child with a copy of .,Bingo Adaptation., from the back of this
unit. Identify a word that has six letters. Preferably choose a word from
this Unit that has six letters. The children should write this word in the
spaces across the top of their fot:"llls. Then, the children should fill in the
remaining spaces under each of the letters with initial letters from
sightwords from this Unit. When the children have completed this process,
call out one of the letters from the top row (from the six letter word) and
a sightword. If a child has the initial letter of that sightword under the
letter on his or her fot:"lll, the child should raise a hand. Call upon the
child or children to identify the sightword (or words) that begin with that
letter. The children should put an x through the letters they have used in
this way. The children should attempty to fot:"lll lines of horizontally or
vertically X' ed out squares. Repeat this adaptation of • BINGO' until all
children have completed their forms.

* Provide the children with writing paper and pencil. Say a syllable from one
of the sightwords from this Unit. The children should then write the
vocabulary word that contains that syllable. Repeat this process using
other sightwords. Afterwards, review the children's responses to detet:"llline
their accuracy.

MATERIALS: 

writing paper and pencil for each child, a copy of "Word �•ind" 
child, a copy of .. Bingo Adaptation for each child_. maste� set of 
cards, a set of local landmarks i1Juf6cfa_!-ions, masking tape

for each 
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THEME: LOCAL LANDMARKS LESSON 4 

LISTENING AND SPEAKING: 

* Mount the sightwords from Lesson 3 on the chalkboard and review them with
the children. Point to each sightword calling upon individual children to 
identify it. Repeat this process until all sightwords have been 
identified. Then, say one of the patterns from this Unit, purposely 
omitting the sightword. Call upon an individual child to identify the 
sightword (or words) that could be used to complete the pattern that you 
said. Continue in this ·way until all patterns have been introduced. Be 
certain the children understand the meanings of the patterns. 

* Provide each child with a blank flashcard. Each child should write a number
that you say on a card (from 1 to __ depending upon the number of children
in your class). When the children have completed their cards, collect them 
and place them in a container. Then, have each child reach into the 
container and remove one of the number cards once again. When each child 
has a number card, point to one of the sightwords on the board and call upon 
a number (between 1 and __ ). The child with that number must then say the 
pattern for the sightword you are pointing to. Repeat until all numbers 
have been used in this way, Do not repeat any number twice. 

READING: 

* Before the lesson begins, prepare a sentence strip for e�ch of the patterns
introduced in this Lesson. Mount the sentence strips on the board, reading
each pattern to the children as it is presented. Continue in this way until
all patterns have been introduced.

* Have the sentence strips mounted on the board for this next activity.
Divide the children into two groups. Give the first player in each group a
flashlight. Darken the room. Say a sightword from· this Unit and the
players with the flashlights must light up the sentence that contains the
sightword that you said. Downplay the competetive nature of this activity
and build up the fun of the game. Repeat until all players have played.
Have the children read the patterns after each round of the game.

WRITING/SPELLING: 

* Each child should select one of the patterns from this Unit to re-write.
The child should re-write the patterns by replacing keywords in the pattern
with words of his or her own. Afterward, have each child read the original
pattern that was selected for this activity and the child's 're-write'.

* Provide the children with writing paper and pencil. Say one of the patterns
from this Unit to the children and the children should write that pattern on
their papers. Repeat this process using other patterns from this Unit.
Afterward, review the childrens' pattet"ns to determine their accuracy in
writing from this dictation process.

MATERIALS: 

writing paper and 
two flashlights, a 
child, a container 

pencil for each child, a master set -of sentence �trips, 
master set of sightword cards, a blank flashcard for each 
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THEME: LOCAL LANDMARKS LESSON 5 

DIALOGUE: 

* Mount a length of language experience chart paper on the board. Group the 
children near it. Establish a context for which a dialogue may be developed 
based on the theme 'local landmarks'. Encourage the children to imagine 

what two or three speakers might say to one another based on that theme and 
context. Write the sentences that the children suggest on the length of 
language experience chart paper. Accept any sentences that make sense. Do 
not overcorrect the -childrens' creative expression in this activity. 
However, assist them with the formation of the sentences as necessary. 
Continue until the dialogue is complete. When the dialogue is complete, 
read it with the children in choral, group, and individual forms. 

* Cut the dialogue into its individual words. Place the cut-out words on the
floor and group the children near them. Say one of the sentences from the
dialogue and call upon two children to find the words necessary to reproduce
that sentence. Continue in this way until the dialogue has been completely
reproduced with the sentences in their correct order.

ENRICHMEIIIT ACTIVITIES: 

* Weather permitting, take the children on an outing to a local landmark. The
children should take art paper and pencils with them. When the children are
within view of the landmark, they should then prepare simple sketches of the
local landmark. Later, back in the classroom, the simple sketches may be
used to illustrate a language experience chart story of the outing.

* Each child may prepare an illustration of a local landmark or use one of the
illustrations prepared earlier in this Lesson for a 'cattail' picture. To
make these pictures, provide each child with a portion of modeling clay.
The child should roll its modeling clay out so that it resembles a
'shoelace'. The child should then apply the 'shoelace' of modeling clay to
the outline of his or her landmark illustration. When completed, the
illustrations may be laid on the floor and the children grouped around
them. Blindfold the children. Then, say the name of one of the local
landmarks and a child's name. That child must enter the circle and 'feel'
for the correct 'cattail' picture.

MATERIALS: 

modeling clay for each child, art paper and supplies for each child, a 
blindfold for each child, language experience chart paper, a feltpen, a pair 
of scissors 

- 102 -

D
oc

um
en

t p
ro

vi
de

d 
fo

r r
es

ea
rc

h 
an

d/
or

 p
er

so
na

l u
se

. 
Fo

r f
ur

th
er

 in
fo

rm
at

io
n 

co
nt

ac
t c

ol
le

ct
io

ns
@

m
ic

ec
.c

om
 

**
**

**
**

**
**

**
**

**
**

**
**

**
**



D
oc

um
en

t p
ro

vi
de

d 
fo

r r
es

ea
rc

h 
an

d/
or

 p
er

so
na

l u
se

. 
Fo

r f
ur

th
er

 in
fo

rm
at

io
n 

co
nt

ac
t c

ol
le

ct
io

ns
@

m
ic

ec
.c

om
 

**
**

**
**

**
**

**
**

**
**

**
**

**
**



D
oc

um
en

t p
ro

vi
de

d 
fo

r r
es

ea
rc

h 
an

d/
or

 p
er

so
na

l u
se

. 
Fo

r f
ur

th
er

 in
fo

rm
at

io
n 

co
nt

ac
t c

ol
le

ct
io

ns
@

m
ic

ec
.c

om
 

**
**

**
**

**
**

**
**

**
**

**
**

**
**



' 

I 

l 
7 

I i: 
i; 

I' 

l I
i j 

71 

7 

7 
i,; 

7 
1:: 

Theme: MAP OF OUR AREA 

Vocabulary: 

Pattern(s): 

Dialogue: 

Document 378OW 

CREE 

NATIVE LANGUAGE BASIC PROGRAM 

Kitaskinaw 
Winipek 
Mwakasáká(hi)kan 
Misipáwistik 
Meskanáhkanihk 
Ohpáskoyahk 

Pimichikan 

Manitoba 
Winnipeg 
Thompson 
Grand Rapids 
Waboden 
The Pas. 

etc. 
cross Lake 

(ohk nitayan. 
ahk 
ihk) 

I live in _______ _ 

A. Nisím t.a-takosin 
anóch.

B. Tánte óhchi?A. _______ tá-tákosin.

Grade: 5 

A. My younger brother/sister is coming today.
B. Where is she coming from?
A. She/he is coming from _____ _
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THEME: MAP OF OUR AREA 

MOTIVATION: 

* Show the student a road map and flight map. These are found at the back of 
this unit. Lead the students into a discussion when each of these maps 
would be used, and who would use them. 

ACTIVITIES: 

* Provide the children with a school atlas. The children should turn their 
atlases to the map of Manitoba. Direct the childrens' attention to the area 
in the map representing their area of the Province. Identify land or water 
forms indicating on the maps and the children should find them. This 
activity may be done in group form. In this case, divide the children into 
two groups, identify a land or water form and have the players in turn 
correctly identify the land/water form on the .map. Repeat this process 
until many land and water forms have been identified. 

* Provide each child with tracing paper and pencil. The children should then
trace the map of Manitoba from a school atlas (from the previous activity).
Then, when each child has traced an outline of Manitoba, he or she should
circle an area of the Province. The children should add two towns to their -� 
area of the Province as well as main land and water forms. At this stage, 
the completed maps need not be labelled. Symbols should be determined for 
towns, cities, bridges, mountains, etc. The completed maps may be displayed 
in the classroom for all to see. . .. ,, •-

* Before the lesson begins, prepare simple illustrations that represent the
vocabulary words to be introduced in this Unit. Present these illustrations
to the children, introducing the vocabulary words. Be certain the children
understand the meanings of the vocabulary words as they are presented.
Continue in this way until all of the vocabulary words have been introduced.

* Cut out a large section of mural paper to represent the Province of
Manitoba. Then, have the children group around the cut-out section of 
paper. Provide the children with the necessary art materials and supplies 
to illustrate their area of Manitoba. The illustrations should include 
mountains, lakes, rivers, etc., that appear in their area of the province. 
Circulate among the children as they word, repeating the vocabulary words 
introduced earlier as often as possible. Once again, display the completed 
maps in the room. 

MATERIALS: 

art materials and supplies for each child, mural paper, scissors, tracing 
paper and pencil for each child, a school atlas for each child, maps at end 
of unit 
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THEME: MAPS OF OUR AREA 

ORAL REPRODUCTION: 

LESSON 2 

* Mount the illustrations on the board and use them to review the vocabulary
terms that were introduced in Lesson One. Point to each illustration,
calling upon an individual to identify the term associated with the
illustration. Continue in this way until all of the vocabulary terms have
been reviewed.

* Mount the map of Manitoba (from Lesson One) on the board. Divide the
children into two groups. Give the first player in each group a
flashlight. The players should stand about three feet from the mural. Say
one of the vocabulary terms and the two players with the flashlights should
then shine their lights on the item named by you. Downplay the cometetive
nature of the activity and build up the fun of the game. Repeat this
process until all of the players have played.

* Divide the children into two groups. Have the first player from each group
stand, facing one another. The two players should then •stare• at one
another. The first player to laugh must then identify an illustration that
you show, using the name. If both players laugh at the same time, have both
children identify the illustration or have each player identify a different
illustration. Repeat until all children have had a chance to play.

CREATIVE EXPRESSION: 

* Group· the children in a circle. Walk around the outside of the circle,
attaching an illustration to each child's back (prepare extra copies of the

illustrations if necessary). When you say "Go", the children should form
into pairs. When the children are in pairs, they should look at the
illustrations on each other's backs. Then, call a child's name. That child
should look at the illustration on the back of the other child and then use
the term for that illustration in a complete sentence. Repeat this process
a number of times until each child has had a chance to create a sentence.

* Have two children stand, facing one another. One of the children should
then say a word to the other child. The other child in turn should say a
term in addition to the first word. The children should continue in this
way, saying words back and forth until a complete pattern has been created.
YOU may wish to conduct this activity in such a way that all of the children
can participate at the same time. To do this, have the children work in
pairs. When the children in a pair have created a sentence, they should
write it down. Afterwards, have the children in each pair share their
creative sentence with the other children.

MATERIALS: 

illustrations, masking tape, map of Manitoba (Lesson One), two flashlights, 
an illustration .for each child, wr_!-tfcl1f .!'aper and pencils for the children

D
oc

um
en

t p
ro

vi
de

d 
fo

r r
es

ea
rc

h 
an

d/
or

 p
er

so
na

l u
se

. 
Fo

r f
ur

th
er

 in
fo

rm
at

io
n 

co
nt

ac
t c

ol
le

ct
io

ns
@

m
ic

ec
.c

om
 

**
**

**
**

**
**

**
**

**
**

**
**

**
**



D
oc

um
en

t p
ro

vi
de

d 
fo

r r
es

ea
rc

h 
an

d/
or

 p
er

so
na

l u
se

. 
Fo

r f
ur

th
er

 in
fo

rm
at

io
n 

co
nt

ac
t c

ol
le

ct
io

ns
@

m
ic

ec
.c

om
 

**
**

**
**

**
**

**
**

**
**

**
**

**
**



11i 
I 

7 
' 

7 

7 

THEME: MAP OF OUR AREA 

LISTENING AND SPEAKING:

LESSON 4 

* Mount the sightwords that were introduced in Lesson. 3 on the chalkboard.
Then, say one of the patterns from this Unit, purposely omitting the
sightword. Encourage the children to suggest the word or words that might
be used to complete the sentence that you said. Repeat this process until
all patterns have been introduced. Be certain that the children undestand
the meanings of the patterns as they are introduced.

* After reviewing the pattern with the children, point to one of the
sightwords and the children should say its pattern. Repeat this process
until the children are able to respond well.

* Provide each child with writing paper and pencil. The children should write
the numbers 1 to 3 on t_heir sheets of paper. Then, say one of the patterns
from this Lesson. Tell the children that you will say three other
sentences. One of the sentences in the three will be exactly like the first
sentence that you said. The children should mark the number of the sentence
that is exactly like the first sentence. After saying the three sentences,
review the childrens• responses to determine their accuracy with this
auditory recognition/discrimination process. Call upon individual children
to read back the sentences after each round of this activity.

READING: 

* Before the lesson begins, prepare individual sentence strips for each of the
patterns for this Lesson. Mount the sentence strips on the board and call 

upon individual children to read them. Continue in this way until all 
sentence strips have been introduced. 

* Hold up one of the illustrations in this Unit and call a child's name. The
child should then identify the pattern that goes with the illustration that
you are holding. The child should say the pattern (reading it). Repeat
until many children have responded in this way.

* Group the children in front of the setence strips. Number the sentence
strips from 1 to 6 (repeat numbers if necessary). Give a child a die. The
child should roll the die and call the number showing. Then, the child
should read the sentence or sentences that have the number on the board.
Repeat until all children have had a chance to respond in this way.

MATERIALS: 
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THEME: MAP OF OUR AREA 

WRITING/SPELLING: 

LESSON 4 (Cont'd) 

* Provide each child with one of the patterns introduced in this Lesson. Each
child should then re-write the pattern replacing keywords in the pattern
with other words. When each child has re-written a sentence, have the child
read it to the other children.

* Provide the children with writing paper and pencil. Say one of the patterns
from this Lesson and the children should write that pattern on their
papers. Repeat this process using the remaining patterns. Afterwards,
review the children's sentences to determine their accuracy in writing from
this dictation process.

MATERIALS: 

writing paper and pencil for each child, a sentence strip for each child, a 
rnasterset of sentence strips, masking tape, a die, chalk, map illustrations, 

sightword car-ds 
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CREE 

NATIVE LANGUAGE BASIC PROGRAM 

Theme: MUSICAL INSTRUMENTS Grade: 5 

Vocabulary: 

Pattern(s): 

Dialogue: 

Document 3780W

musical instruments 
organ/piano 

Kitóhchikewina 
kamokoskáht/kápakamahoht 

kitóhchikan 
kitohokan 
kásípekipitít or kitóchikan 
chísápihkehikan 
kápótachikátek 
póotáchikan 
táwahikan 
sísíkwan 
pótáchikanis 

guitar 
accordian 
fiddle 
mouth organ 
whistle 
drum 
rattle 
flute 

Nísim metawew _______ _ 

My younger sister/brother plays the 

A. Nistes m�tawew mamawikitochekewin.
B. Keko kitóchikana metawew?
A. ________ metawew.

A. My older brother plays in a band.
B. What instrument does he play?
A. He plays the _______ _
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THEME: MUSICAL INSTRUMENTS LESSON 1 

MOTIVATION: 

* Before the lesson begins, read "Indian Musical InstI'l.lltlents". Use this 
article to lead the children into a discussion of the different instI'l.lltlents 
Indian people used. Encourage the children to identify the different 
instI'l.lltlents they have heard in their community. If possible, call samples 
of different musical instI'l.lltlents before the lesson begins and play these for 
the children. Once again, the children should attempt to identify the 
musical instI'l.lltlents that they hear. 

ACTIVITIES: 

* Introduce the illustrations for this Unit to the children. At this time,
introduce the vocabulary words for this Unit. Mount the illustrations on
the board as they are presented. It is important that the children hear the
vocabulary words as often as possible during this introduction process.

* Provide the children with a variety of different scraps of material, lumber,
etc., to create their own ·musical instI'Ultlents. The children may use elastic
bands for the 'strings' and they should experiment with a variety of
different containers for 'wind instI'Ultlents'. Circulate among the children
as they work, repeating the vocabulary words as often as possible.
Encourage the children to use their creativity in creating their musical
instI'Ultlents. When the children have completed this process, each child
should play his or her instI'l.lltlent so that the other children may hear its
sound. Display the completed instruments in the classroom for all to see.

MATERIALS: 

__.....,,_ __ 

a variety of different concrete materials for creating musical instt"uments, -\ 

musical instrument illustrations, a tape of different musical instruments, a 
tape recorder, masking tape 
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THEME: MUSICAL INSTRUMENTS LESSON 2 

ORAL REPRODUCTION: 

* Mount the musical instrument illustrations from Lesson 1 on the chalkboard.
Use the illustratfons to review the vocabulary words that were introduced in
Lesson 1. Point to each illustration, calling upon individual children to
identify it. Continue in this way until all of the vocabulary words have
been reviewed.

* Say the name of one ·of the musical instruments and the children should
respond by performing the appropriate .body movements as though they were
playing the instrument. Determine the appropriate body movements before the
activity begins. Repeat this process until the children are responding well.

* Before the lesson begins, prepare cut-outs of the different musical instru­
ments. Tape these to a sheet. Hold the sheet up so that the cut-out
instruments are facing away from the children. Place an overhead projector
behind the sheet and turn its light on. The children should then see the
outlines of the different instruments. Point to one of the instruments and
the children should name it. Repeat this process until the children are
responding well.

CREATIVE EXPRESSION: 

* Each child should select one of the vocabulary words from this Unit to
create a sentence. The children should write their sentences on individual
sheets of paper. When a child writes sentences, he or she should write it
omitting the key vocabulary word. When all of the children have completed

this process, each child should read his or her sentence to the other
children omitting the keyword. The remaining children should attempt to
identify the keyword that matches the sentence read. Repeat until all
childrens' sentences have been shared in this way.

* Use two decks of playing cards for a creative expression activity. Give all
of the cards in one deck to the children (the children do not need to have
the same number of cards). Then, hold up one of the cards from the other
deck. The child who has that matching card must then use one of the
vocabulary words in a complete sentence. When a card is being used, it
should be discarded. Repeat this process until most of the children have
responded with a creative expression sentence.

MATERIALS: 

two decks of playing cards, writing paper and pencil for each child, 
instruments illustration, masking _tyi96 _
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THEME: MUSICAL INSTRUMENTS LESSON 3 

SIGHT RECOGNITION (VOCABULARY): 

* Mount the illusti:-ations foe- this Unit on the chalkboai:-d and use them to
i:-eview the vocabulai:-y woi:-ds that wei:-e inti:-oduced and developed thus fai:- in
the Unit. Then, inti:-oduce the sightwoi:-d cai:-ds to the childi:-en. Match the 
sightwoi:-d cai:-ds with the illusti:-ations on the boai:-d. Say each sightwoi:-d 
cai:-d as its cai:-d is pi:-esented. Continue in this way until all of the 
sightwoi:-ds have been inti:-oduced. 

* The childi:-en should look cai:-efully at the sightwoi:-ds and theii:- matching
illusti:-ations on the boai:-d (fi:-om the pi:-evious activity). Then, have the
children close theii:- eyes. Switch two of the illusti:-ations on the board.
The children should then open the ii:- eyes and identify the 'missmatched •
illusti:-ations/sightwoi:-d cai:-ds. Repeat this pi:-ocess until the children ai:-e
able to i:-espond well.

* Remove the pictui:-es and sightwoi:-d cai:-ds fi:-om the boai:-d. Gi:-oup the childc-en
in a cii:-cle and attach the sightwoi:-d cai:-ds and illusti:-ations to the
childi:-en's backs (eithei:- a woi:-d oi:- a pictui:-e to each child's back). The 
childi:-en should then attempt to match themselves together. When the 
children have matched themselves together, i:-eview the sightwoi:-ds with them. 

DECODING AND ENCODING (VOCABULARY): 

* Lay a length of butchei:- papei:- on the flooi:- and place two piles of floui:- on
the butchei:- papei:-. Divide the childi:-en into two teams at the other end of
the room. Say one of the vocabulai:-y woi:-ds fi:-om this Unit and the fie-st
playei:- in each team must i:-ush to his pile of floui:- and wi:-ite the woi:-d in the
floui:-. The fie-st playei:- to do this successfully scoi:-es a point foe- his
team. Downplay the competetive natui:-e of this activity and build up the fun
of the game.

* Use a flashlight to 'wi:-ite' one of the sightwoi:-ds on the boai:-d oi:- wall in
the classi:-oom. The childc-en should watch as you 'wi:-ite' the woi:-d with the
light of the flashlight. When you have wi:-itten the complete woi:-d, call upon
an individual child to identify the woi:-d that you we-ate. You may have to do
this activity in i:-evei:-se by giving a child in the class a flashlight. Say
one of the sightwoi:-ds fi:-om this Unit and the child with the flashlight must
then use the light of the flashlight to wi:-ite the woi:-d that you said.

MATERIALS: 

a flashlight, mural paper, flour, sightword cards. instt"'Uffient illustrations, 
masking tape 
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THEME: MUSICAL IIIJSTRUHEIITS LESSOIIJ 4 

LISTEIIJIIIJG AIIJD SPEAKING: 

* Mount the sightword cards from Lesson 3 on the board. Review the sightwords
with the children. Point to each sightword card, calling upon individual 
children to identify it. Continue in this way until all sightwords have 
been reviewed. Then, show one of the patterns from this Unit, purposely 
omitting the sightword from the pattern. The children should attempt to 
identify the word or words that could be used to complete the pattern. 
Continue in this way until all patterns have been introduced. Be certain 
that the children understand the meanings of the patterns as they are 
introduced. 

* stand in front of the children and lip one of the patterns. That is, move
your lips as though you were saying the pattern but do not actually voice
the pattern itself. The children should watch your lips carefully and then
repeat the pattern that you said. You may wish to call upon individual
children to repeat the pattern for this activity.

READIIIJG: 

* Before the lesson begins, prepare sentence strips that contain the patterns
from this Lesson. Introduce the sentence strips to the children. Mount
each sentence strip on the board and call upon an individual child to read
it to the other children.

* Before the lesson begins, prepare an extra set of sentence strips such as
those mentioned above. Cut both, the master set and the extra copy of
sentence strips, into their individual words. Mix all of the cut-out words
together and spread them on the floor. Divide the children into two
groups. Say one of the sightwords from this Unit and the first player from
each team must then attempt to reproduce the pattern using the cut-out
words. Repeat until all players have played.

WRITING/SPELLING: 

* Provide each child with a blank sentence strip. Each child should then re­
write one of the patterns from this Unit, changing keywords in the pattern.
Later, when all of the children have completed this activity, have each
child read his or her pattern to the other children. The remaining children
should attempt to identify the original pattern used by the children for
this process.

* Conduct a dictation process with the children. Say one of the sentences and
the children should write it on individual sheets of paper. Later, review
the childrens' work with them to determine their accuracy with this
dictation activity.

MATERIALS: 

writing paper and pencil for each child, a blank sentence strip for each 
child, two sets of sentence stLips, a pair _of scissors, masking tape, 
sigh.tword cards 
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THEME: MUSICAL INSTRUMEHTS LESSON 5 

DIALOGUE: 

* Mount a length of language experience chart paper on the board. Group the 
children near it. Establish a setting for a dialogue with the children. 
The theme of the dialogue should be 'Musical Instruments'. Then, encourage 
the children to imagine what two or three speakers might say to one another 
based on the theme 'Musical Instruments'. Write the sentences that the 
children say one a length of language experience chart paper. Accept 
sentences that make sense within the context of the theme. Assist the 
children with the grammatical details of their sentences as necessary. 
Continue in this way until the dialogue is complete. When the dialogue is 
complete, read it with the children in choral, group, and individual forms. 

* Use cut-out strips of paper to cover words within the written form of the
dialogue above. Then, read the dialogue completely in a choral fashion.
After reading the dialogue, cover more of the words up with strips of
paper. Continue in this way until the entire dialogue has been covered up
and the children are reading it from memory.

ENRICHMENT ACTIVITIES: 

* If actual musical instruments are available in the school, provide the
children with the opportunity to carefully play some of the instruments. If
actual musical instruments are not available, the children may use the
instruments that they created during Lesson 1 for an orchestra presentation.
Select a familiar tune that the children know and use it for this concert
practise. You may wish to tape this concert presentation· so that the
children may hear themselves afterwards.

* Have each child prepare an illustration of him or herself playing one of the
musical instruments chosen by the child. Provide the children with the
necessary art materials and supplies to complete these illustrations.
Display the completed illustrations in the classroom for all to see. The
children should label each illustration that they create.

MATERIALS: 

language experience chart paper, cut-out strips of paper, actual musical 
instruments (if available), created musical instruments (from Lesson 1) 
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NATIVE LAITGUAGE BASIC PROGRAM 

THEME: MUSICAL INSTRUME!ITS Gr-ade: 5 

"Indian Musical Instr-urnents" 

Music has always been a part of North American Indian culture. The 
various mus i ca I instruments are used in ceremonies or in everyday 
activities. Local materials used to make the musical instruments 
include wood, hide, bone, shells, gourds or reeds. The construction of 
the instruments can be plain or highly decorated. The musical 
instruments shown below <!re only a small sample of those that were used 
by Indian people. 

� 

Both the Eskimo and the 
Apache had fiddles which 
do not I� like the fiddles of today. 

ESKIMO VIOLIN 

APACHE FIDDLE 

RASP 

'iiie'Pima, Hopi and Papago tribes all used 
easy to play. Music is made by rubbing 
the nrub" sTlck over the "Notched" stick. 

rasps in their music. 

UTE RASP 

!!:![I 

WHISTLE 

Many Indian nations Including the Cree and Ojibwe people used whistles 
to make music. They were made from wood, bone, shel Is or reeds. 

� 

Cree and· Ojibwe people were among �he 
�any nations that used rattles as musical 
instruments. The rattles were made from 
a variety of materials such as w00d hide, 
and gourds depending on their uses.• Inside 
the rattles were placed sand, shel Is or 
to make the r8ttling sound. 

Al I lndian nations used drums as musical 
instruments. These were made in different 
ways depending upon the use. For example, 
hand drums or -..:a-ter drums. The drums were 
generally consTructed trom hides and wood. 

- l20 -
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CREE 

IIATIVE LANGUAGE BASIC PROGRAM 

Theme: PARTS OF A HOUSE 

Vocabulary: 

Pattern(s): 

Dialogue: 

iskw"1tem 
paspapowin/wasen�win 
apiwikamik 
Jfichisowikamik 
nipewikamik 
pamisowikamik 

door 
window 

living room 
dining room 
bed room 
washroom 

I clean the _______ every Saturday. 
(part of house) 

/ 
A. Mistahi ni-ki-atos� ancfch.
B. Ke� ka-atoskataman?
A. Ni-ld-kichistinen _______ _

A. 
B. 

A. 

(part of house) 

I worked hard today. 
What did you do? 
I cleaned the 

-;-:::=�"7"""-­(part of house) 
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THEME: PARTS OF A HOUSE 

ORAL REPRODUCTION: 

LESSON 2 

* Mount the house illusti:-ations. on the boai:-d to i:-eview the vocabulai:-y woi:-ds
inti:-oduced in Lesson 1. Point to each illusti:-ation, calling upon the
childi:-en oi:- an individual child to name it. Continue in this way until all
of the illusti:-ations have been rdentified.

* Remove the illusti:-ations fi:-om the boai:-d and stand them in the chalkboai:-d
ledge. The childi:-en should look cai:-efully at the illusti:-ations and then
close theii:- eyes. Remove one of the illusti:-ations and push the i:-emaining
illusti:-ations togethei:-. The childi:-en should open the fr eyes and identify
the missing pictui:-e using its name. Repeat this pi:-ocess until all of the
vocabulai:-y woi:-ds have been used in this way.

* Gi:-oup the childi:-en in a cii:-cle. Sit in the cii:-cle with the childi:-en. Turn
to the child to youi:- left and say one of the woi:-ds. That child should
i:-epeat that woi:-d and then say anothei:- woi:-d fi:-om this Unit. The next child
must then i:-epeat the pi:-ocess, adding anothei:- woi:-d to the oi:-iginal two
woi:-ds. Continue in this way until the child is unable to i:-emembei:- the
sequence of woi:-ds said to him oi:- hei:-. Begin the activity doing the
diffei:-ent i:-ounds at diffei:-ent locations in the cii:-cle so that all childi:-en
have a chance to pai:-ticipate.

CREATIVE EXPRESSION: 

* Review the masking tape outlines of houses pi:-epai:-ed in Lesson 1 by the foui:­
groups of children. Then, say .. Go .. , and each child should find an area of a
house to stand in. Depending upon the numbei:- of childi:-en in youi:- class it
may be necessai:-y foe- some childi:-en to shai:-e a i:-oom oi:- ai:-ea. When all of the
childi:-en have located a i:-oom oi:- ai:-ea to stand in, have each child say
something about that ai:-ea. Each child should ci:-eate an individual sentence
as he oi:- she tells you about the ai:-ea oi:- i:-oom the child is standing in.

* Have each child wi:-ite a sentence that includes one of the sightwoi:-ds fi:-om
this Unit. Then, have a child i:-ead his sentence to the othei:- childi:-en,
pui:-posely leaving out the sightwoi:-d. The child should call upon anothei:­
child in the class to identify the missing woi:-d fi:-om a sentence. Depending
upon the sentence that the child has, moi:-e than one of the sightwoi:-ds may
fit into it coi:-i:-ectly. The childi:-en should be awai:-e of this pi:-ocess and
accept any woi:-d that makes sense in the context of the sentence. Repeat
until each child has had a chance to i:-ead his closui:-e sentence to the othei:­
childi:-en.

MATERIALS: 

Wi:-iting matei:-ial foe- each child, hou_se1f.r
l::'sti:-ations, masking tape
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THEME: PARTS OF A HOUSE 

SIGHT RECOGNITIOII (VOCABULARY): 

LESSOII 3 

* Mount the house illustrations from this Unit on the board and use them to
review the vocabulary words introduced in this Unit. Then, give a child one
of the sightword cards saying the sightword for that child. The child
should then match the sightword with its illustration on the board.
Continue in this way until all of the sightwords and illustrations have been
matched.

* Group the children in a circle. Collect the sightword cards and their
matching illustrations and attach either a sightword card or an illustration
to each child• s back. Depending upon the number of children in your
classroom, there may have to be some spectators during each round of this
activity. When you say "Go", the children should attempt to match
themselves together according to sightwords/illustrations. Since the
children did not see what you attached to their backs, they will have to
rely upon their friends to help them with this process. Repeat a number of
times.

DECODING AIID ENCODING(VOCABULARY): 

* Provide each child with a blank flashcard. Each child should then write a 
• closure word• on a card. That is, each child should write one of the 
sightwords from this Unit, omitting letters or syllables. When the 
childrens' cards are complete, collect them and show each card to the 
children. When a closure card is shown to the children, call upon an 
individual child to identify the word represented by the card. Continue 
until all closure cards are idetified in this way. Later, you may 
redistribute the cards and have the children complete the words by adding 
the missing letters or syllables. 

* Provide the children with writing paper and pencils. Say one of the 
vocabulary words from this Unit and the children should write the numeral 
for the numbers of syllables contained in the word that you said. Repeat 
this process using other vocabulary words. Afterwards, review the 
childrens' responses to determine their accuracy hearing the syllables in 
the vocabulary words. 

MATERIALS: 

writing materials for each child, a blank flashcard for each child, a feltpen 
for each child, sightword cards, homes illustrations, masking tape 
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THEME: PARTS OF A HOUSE 

LISTENING AIJD SPEAKING: 

LESSON 4 

* Mount the sightwords from this Unit on the chalkboard. Then, say one of the
patterns, purposely omitting the sightword that goes with the pattern. Call
upon the children to identify the sightword that could be used to complete
the sentence that you said. Depending upon the sentence, there may be more 
than one correct response. In this case, encourage the children to identify 
all words that fit into the pattern that you said. Repeat this process 
until all of the patterns have been introduced to the children. Be certain, 
that the children understand the meanings of the patterns. Translate the 
MEAll'INGS of the patterns ONCE, if necessary. 

* Collect two decks of playing cards. Give all of the cards in one deck to
the children (it is not necessary that all children have the same number of
cards). Then, say one of the patterns and hold up a card from the other 
deck. The child who has the matching playing card must repeat the pattern 
that you said. Repeat this process until all cards have been used in this 
way and until all children have responded with a pattern. 

READING: 

7 "�'\ 

* Before the lesson begins, prepare individual sentence strips for each of the
patterns introduced in this Lesson. Mount the sentence strips on the
board. Call upon individual children to read the sentences orally. After
the children have read all of the patterns, cut each of the sentence strips
in half. Mount the cut-out sentence strips on the board. Then, place your
left hand on par-t of a sentence strip .and your right hand on its other part

(thus matching up the two parts of a pattern). The children should read the 
pattern. However, when your hands are on mismatched sentence parts, the 
children should not respond. Repeat until the children are able to respond 
to this activity well. 

7 

7 

7 

7 

7 

7 

WRITING/SPELLING: 

* Write one of the sentences on the chalkboard (a sentence introduced in this
Lesson). Then, each child should write a sentence based on that sentence.
That is, the children should write the same sentence but they should change
particular words in the sentence. Afterwards, have each child read his sen­
tence to you and the other children. This activity encourages children to
recognize the point of departure and substitution of sentences.

* Provide the children with writing paper and pencil. Conduct a dictation 
process in which the children write the sentences as you say them. Correct 
the childrens' words with them. 

�'\ MATERIALS: 

writing paper 
introduced in 
playing cards, 

and pencil for each child, a sentence strip for each pattern 
this Unit, a pair of scissors, masking tape, two decks of 
sightword cards 
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THEME: PARTS OF A HOUSE 

DIALOGUE: 

LESSON 5 

* Mount a length of language experience chart paper on the board or display
area. Group the children in front of the paper. Encourage the children to

imagine what two people might say to one another about the different parts
of a home. Write the sentences that the children suggest on a language
experience chart paper. You may use a 'simple' form for this dialogue (A,
B, A, B) or a 'complex' form (ABC, ABC, ABC). Accept any sentence from the
children that make sense within the context of the dialogue. Establish the
setting with the children first so that they are clear as to the central
theme of the dialogue as well as the location in which the dialogue takes
place. Afterwards, read the dialogue with the children in choral, group,
and individual form.

* Say a word (keyword) or a cluster of words found in one of the sentences of
the dialogue and a child• s name. The child that you named must then read
the entire sentence that contains the word or wordcluster that you said.
Repeat this process until many children have had a chance to respond.

ENRICHMENT ACTIVITIES: 

* Lay a length of butcher paper on the floor and group the children ar::ound
it. Divide the butcher paper into sections that represent the different
parts of the house. The children should assist you in this process. When
the butcher paper has been divided into different house sections, call upon
the children to then either illustrate items in the different sections of
the house or to locate pictures that they can cut out and glue to the
different sections. The items that the children add to the mural may
consist of furniture items, clothing, etc. Display the completed mural in
the classroom.

* Develop 'TEROUAINS' with the children. Terquains are simplified versions of 
'CINQUAINS'. To do this, the children write this form of poetry by writing 
one word in the top line (the subject). Line 2 contains two or three words 
(describing the subject). Line 3 contains one word (a feeling about or a 
synonym for the subject). The children should use houses and homes as their 
themes for their terquains. Afterwards, review the childrens' terquains and 
have the children share them with one another. 

MATERIALS: 

writing materials for each child, mural paper, a feltpen, old magazines/ 
catalogues, paste, a length of language experience chart paper, masking tape 

- 126 -

D
oc

um
en

t p
ro

vi
de

d 
fo

r r
es

ea
rc

h 
an

d/
or

 p
er

so
na

l u
se

. 
Fo

r f
ur

th
er

 in
fo

rm
at

io
n 

co
nt

ac
t c

ol
le

ct
io

ns
@

m
ic

ec
.c

om
 

**
**

**
**

**
**

**
**

**
**

**
**

**
**



7 
l 

7 
I 

7 
I, 

7 

7 
I 

I 

-, 

I 

...., 

\ 

THEME: PARTS OF A HOUSE

--

NATIVE LANGUAGE BASIC PROGRAM

"House Parts"

1� 

- 127 -

I 

i ,. 

□□□
□□□
□□Do

□□□
□□□ 

Grade: 5 
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CREE 

NATIVE LANGUAGE BASIC PROGRAM 

Theme: PARTS OF AN ANIMAL 

Vocabulary: 

Pattern(s): 

Dialogue: 

mistikwán 
matay 
misoi 

miskáta 
miskísikwa 
misita 
mikot 
mikwayaw 
mipita

head 
stomach 
tail 
legs 
eyes 
feet 
nose 
neck 
teeth 

Nitem omikiw _______ _ 

My dog has a sore 

A. Nitem kí-takwatawa� tipiskóhk.
B. Ki-wisakisin na'?

A. Mwách, maka wísaken(í)tam
 

(body part) 

A. My dog got ran over last night.
B. Was it hurt?
A. No, but it has a sore

(body part) 
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THEME: PARTS OF AN ANIMAL 

MOTIVATION·: 

LESSON l 

* Befoi:e the lesson begins i:ead "Uses of the Buffalo·• which is at the back of
this unit. Aftei: i:eading the ai:ticle, gi:oup the childi:en in fi:ont of the
boai:d and talk to them about the diffei:ent uses of the buffalo. Continue
this way until the entii:e outline of the animal has been discussed.

ACTIVITIES: 

* Show the students the set of illusti:ations which ai:e attached at the end of
this unit that i:epi:esent the tails of diffei:ent animals. Pi:esent the
illusti:ations to the childi:en, encoui:aging them to compai:e the diffei:ent
animals tails. The childi:en should begin to i:ealize that most animals have
the same basic body pai:ts, although theii: body pai:ts may diffei: in
appearance.

* Inti:oduce the illustrations foi: this Unit that represents the vocabulary
words. Mount the illustrations on the board as they are presented. The
children should hear the terms a numbei: of times during this introduction
process.

* Divide the childi:en into pairs. Provide each pair with a poi:tion of tag
board. The pairs of children should then draw and cut out the outlines of
animals. When the childi:en have done this, they should then cut out part of
the animal into the diffei:ent body parts introduced in this Lesson. Once
this is being done, pi:ovide each paii: of children with two blindfolds. The
children should blindfold themselves and then attempt to re-assemble their
animal by feeling foi: the different bodyparts. You may wish to have the
children exchange cut-out animals periodically during this activity. Keep
the cut-out animal parts for use later in this Unit.

* Provide the children with the necessary ai:t materials and supplies to
produce silly animals. To do this, the children should combine body parts
from different animals. For example, a child may use the head of a bear,
the body of a muskrat, and the tail of a dog to produce a silly animal.
When the children have completed their illustrations, encourage each child
to show his illustration to the other children. The other children should
attempt to identify the animals used in the animal composite.

MATERIALS: 

art materials and supplies foi: each child, sheets of Bristol board, 
scissors, animal parts illustrations, masking tape, a large cut-out of an 
animal from Bristol board, a length of mural paper, a black crayon, a set of 
animal illustrations comparing the tails of different animals •••., 
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THEME: PARTS OF AH ANIMAL 

ORAL REPRODUCTION: 

LESSON 2 

* Mount the animal parts illustrations on the board and review the vocabulary
words introduced in Lesson 1. Point to each illustration, calling upon an
individual child to identify it by its name. Continue in this way until all
terms have been reviewed.

* Collect all of the cut-out body parts from Lesson 1 and mix them together on
the floor in a pile. • Group the children in two teams at one end of the 
room. Blindfold the first player in his team. Name one of the body parts 
and the first player in each team should then approach the pile of cut-out 
parts to identify the body part that you name by its feel. Downplay the 
competetive nature of the activity and build up the fun of the game. Repeat 
this process until all players have had a chance to participate. 

CREATIVE EXPRESSION: 

* Group the children in a circle. Give each child one of the cut-out body 
parts (from above). The children should then pass the body parts around the 
circle as quickly as they can in a clockwise direction. When you clap your 
hands, the children should stop passing the body parts around the circle. 
Then call upon a child to identify the body part the child is holding using 
its name and then to use that vocabulary word in a complete sentence. 
Accept any sentences that make sense. Avoid overcorrecting of the 
childrens• sentences. However, assist them as necessary. It is not 
necessary that all children respond during each round of this activity. 
After each round, have the children pass the illustrations around the circle 
once again. Repeat, until most children have participated orally . 

* Each child should prepare a creative expression sentence of his own using
one of the vocabulary words from this Unit. Then, each child should read
his sentence to the other children, purposely omitting the sightword. The
other children should attempt to identify the sightword used to develop the
child• s pattern. Repeat, until all childrens' patterns have been used in
this way.

MATERIALS: 

Cut-out body parts from Lesson 1, animal parts illustc-ations, masking tape, 
two blindfolds 
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THEME: PARTS OF AB ANIMAL 

LISTENING AND SPEAKING: 

LESSON 4 

* Mount the sightwords from Lesson 3 and use them for review purposes with the
· children. Point to each sightword, encouraging the children to identify 
it. Continue in this way until all of the sightwords have been reviewed. 

* Say one of the patterns from this Unit, puposely omitting the sightword.
Call upon the children to identify the sightword or words that may be used
to complete the pattern. Repeat this process until all of the patterns have
been introduced. Be certain the children understand the meanings of the
patterns.

* Say one of the patterns, purposely mixing up all of the words in the
pattern. Call upon a child to repeat the pattern that you said, saying the
words in their correct order. Repeat this process until a number of the
children have responded.

READING: 

* Write the patterns around the mounted sightwords (from above). Read each
sentence to the children after it has been written around the sightword.
Continue in this way until the children have heard and seen all of the
patterns.

* Remove the sightwords from the board and mix them together. Then, divide 
the children into two groups. Give the first player in each group one of 
the sightword cards. When you say "Go", the player must then rush to the 
board and place their sightword in the correct location in the sentences on 
the board. The players then read the sentences to you. Downplay the 
competetive nature of this activity and build up the fun of the game. 
Repeat until all players have played. 

WRITING/SPELLING: 

* Write one sentence on the chalkboard from this Unit. Then, provide each
child with a blank sentence strip. Each child should re-write the sentence
from the board, replacing keywords in the sentences with words of their
own. Afterwards, have the children read their sentences to you. Write the
changed words in the sentence underneath the original sentence on the
board. In this way, the children should see the points of departure and
substitutions in the sentence.

* Say one of
pattern on
review the 

the patterns to the children and the children should write that 
sheets of writing paper. Repeat, using other patterns. Later, 

children's written sentences to detennine their accuracy in 
writing from this dictation process. 

MATERIALS: 

writing paper and pencil for each child, a sentence strip for each child, 
sightword cards, masking tape, a pencil for each child 
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THEME: PARTS OF AH ANIMAL

DIALOGUE: 

LESSON 5 

* Mount a length of language experience chart paper on the board. Establish a
setting for a dialogue. Then, prepare a dialogue with the children, using
parts of an animal for a theme. The children should determine the number of
speakers for the dialogue. Write the sentences that the children suggest on
a length of language experience chart paper. Accept any sentences the
children offer, providing they make sense within the context of the
dialogue. Assist the ·children with their creative expression sentences, as
necessary. Continue in this way until the dialogue is complete. When the
dialogue has been completed, read it with the children in choral, group and
individual forms.

* Read a word from one of the sentences in the dialogue and call upon an
individual child to identify the sentence that contains that word. The 
children should read the sentence orally. Repeat this process using other 
words from the dialogue. You may wish to add further interest of this 
activity by using syllables from selected words in the dialogue. 

ENRICHMENT ACTIVITIES: 

* If a sufficient number of materials and supplies are available, the children
should do a life-size model of an animal using wood, wire, and paper mache.
This would be a major project that would have to be spread over a number of
days. The children would have to make a frame of an animal using wood and
then surround the outline with chickenwire or other suitable material.
Then, the animal would be covered with strips of paper mac he. Eventually,
when the animal is dry, it may be painted and shellacked. If it is not
possible to do a large model of an animal, each child may do an individual
model of · an animal by using modeling clay to prepare the shape of an
animal. Each child should then cover his or her modeling clay animal with
vaseline and then cover the model of the animal with layers of paper mache
(approx. 3 or 4 layers). When the animal is dry, it may be cut open and the
modeling clay removed. Further paper mache should then be used to
re-assemble the two halves of the animal. The children may then paint and
shellack their animal models. Display the animal models in the classroom.

MATERIALS: 

a copy of page 135 for each child, 
paper mache model of an animal 
individual animal models, language 
paint brushes 

supplies and materials to make a large 
(or) modeling clay and supplies for 

expet"ience chart paper, feltpen, paint, 
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NATIVE LANGUAGE BASIC PROGRAM 

THEME: PARTS OF AN ANIMAL 

"Uses of the Buffalo" 

Grade: 5 

Long ago the Crees and the Ojibwes hunted elk, caribou, deer and antelope, 
however, the buffalo was their main stay. Every part of the buffalo had a 
specific use. The meat was their chief food, the hide was used for 
clothing, mocassins and tepees, the sinews for thread and bowstrings. The 
bones were made into spoons, knives, sct"apers, arrowheads, hammers and 
hoes. The beard of the buffalo was used for decorating clothing and 
weapons. Even the tail was useful for making whips or fly swatters. This 
great animal was indeed very important to all Plains Indians because it 
not only supplied food but clothing, shelter and food. 

As a project students can do a research project about the buffalo and the 
many uses the Plains Indians had for each part. 
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NATIVE LANGUAGE BASIC PROGRAM 

Theme: PARTS OF THE HEAD Grade: 5 

Vocabulary: 

Pattern(s): 

Dialogue: 

mistikwán
mestakaya
míhtawakaya
maskahtek
mítápiskákan
manowya
mitón
mísapowinana
miskísik

Ni-kí-kasínen ni 

I washed my 

head 
hair 
ears 
forehead 
chin 
cheeks 
mouth 
eye brows 
eyes 

A. 
B. 
A. 

Ni-kí -sisopekayen ni-waskáhikan otákosíhk
Ki-kísítán, ná?
Ehe, ni kisitán máka sisopekáhikan astew       
ni______________      ákwa ni __________

(body part) (body part) 

A. I was painting my house yesterday.
B. Did you finish it.
A. Yes I did, but I had paint on my (bodx :eart)

and even on my (bodx :eart)
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THEME: PARTS OF THE HEAD 

MOTIVATION: 

Grade: 5 LESSON ONE 

* Mount a large outline of a head on the chalkboard. Group the children in
front of it. Encourage the children to suggest details that may be added to
the head. Have a collection of coloured feltpens available so that you may
add the details in the appropriate colours. Continue to add the details to
the cutouts until it is complete. Encourage the children to be very
specific about detailed contents of the head.

* Discuss the functions· of the different parts of the head. The children
should understand that aside from 'appearances', most parts of the head have
a very definite function.

ACTIVITIES: 

* Divide the children into groups of three or four. Provide each group with a
portion of Bristol board, feltpens, and scissors. Each group should then
prepare an outline of a head, noting all of the details on the head. When a
group has completed his head, the children in that group should then cut
their parts of the head out. Then, the children in each group should mix
their head parts together. Blindfold the children in a group. The children
should then attempt to reproduce the head by 'feeling' for the parts to put
the head back together again. You may wish to have groups exchange cut-out
heads for this activity. Circulate among the children as they work,
assisting as necessary.

* Introduce the illustrations to the children that represent the NL vocabuiary
words to be developed in this Unit. Mount the illustrations on the board as
they are presented. The children should hear the NL vocabulary words a
number of times during this introduction process.

* With the assistance of the children, prepare a large masking tape outline of
a head on the floor. Use masking tape to add all of the details to the head
that the children suggest.. Use the large masking tape outline of the head
to review the NL words introduced in the previous activity. This outline
will be used for review puposes later in this Unit.

* Provide the children with old magazines and/or catalogues. The children
should look through the catalogues/magazines attempting to locate pictures
of peoples faces. Then, each child should cut out one part of a face from
the pictures in the materials. For example, a child may cut out a nose, or
eyes, or hair, etc. The children should mount their cut-out parts on a
light sheet of construction paper. Then, the children should build the
illustrations of their heads around the cut-out parts. Circulate among the
children as they work, repeating the NL terms as often as possible. Display
the completed pictures in the classroom.

MATERIALS: 

a large outline of a head (with no details added), a feltpen, blindfolds, 
collection of coloured feltpens, m.!1-sfflg_ tape 
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THEME: PARTS OF THE HEAD 

ORAL REPRODUCTION: 

Grade: 5 LESSON TWO 

* Mount the illustrations on the board that were used in Lesson 1 to introduce
the NL vocabulary words. Point to each of the illustrations and call upon
children to identify it using its NL name. Continue in this way until all
of the NL pictures have been reviewed.

* Divide the children into two teams. Say one of the NL vocabulary words and
the first player from each team must rush to the masking tape outline
(prepared in Lesson l)" and stand on the face that you named. Downplay the
competative nature of this activity and build up the fun of the game.
Repeat until all players have played.

* Collect the cut-outs of the headparts prepared by the children in Lesson 1
and mix them together in a container. Mix all of the headparts and then
dump them on the floor. Group the children around the cut-out parts.
Blindfold two children and then you say "Go", the blindfolded players must
enter the circle and attempt to reproduce a head using the cut-out parts.
The child to do this first wins a round. Repeat until all children hav.e
participated.

CREATIVE EXPRESSION: 

* Place the headparts (from the previous activity) in the container. Have a
child reach into the container and 'feel' one of the headparts. The child
should name the headpart and then use that NL vocabulary word in a complete
NL sentence. The child should then remove the headpart from the container
to verify his vocabulary word and sentence. Repeat until most of the
children have responded in this way.

* Group the children in a circle. Walk around the outside of the circle
attaching headparts to the childrens' back (the children should not see
which parts you are attaching to their backs). When you say "Go", the
children should then attempt to group themselves together according to their
headparts. When the children have grouped themselves correctly, each group
of children must then create a sentence about the headpart on their backs.
Have the children in each group say its sentence to the other children.
Accept any sentences that make sense. Do not overcorrect the childrens'
grammar in this creative expression activity.

MATERIALS: 

cut-out headparts (from Lesson 1), a container, masking tape, headparts 
illustrations, masking tape outline of a head (from Lesson l) 
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THEME: PARTS OF THE HEAD 

SIGHT RECOGNITION (VOCABULARY): 

Grade: 5 LESSON THREE 

* Mount the illustrations of the different headparts on the board and use them
to review the NL vocabulary words introduced and developed thus far in the
Unit. Point to each illustration, calling upon an individual child to 
identify it. Then, mount the sightword cards on the board to the right of 
the illustrations. Point to each sightword card saying its name. Then, 
place your left hand on one of the illustrations and tell the children to 

watch your right hand. When your right hand falls on the sightword that 
matches the illustration (under your left hand), the children should say the 
word. Repeat this process until the children are able to respond well. 

* Group the children in a circle around the masking tape outline of a head on
the floor. Remove the sightword cards from the board and give each of the
cards to the children. The children should then pass the sightword cards
around the circle as quickly as they can in a clockwise direction. When you
clap your hands, the children left holding the sightword cards must rush
into the circle and place their cards in the appropriate location in the
masking tape outline of the head. Repeat this process until many children
have responded.

DECODING AND ENCODING (VOCABULARY): 

* Before the lesson begins, prepare an extra set of sightword cards. Then, 
cut the first and the last letter off of each of the sightwords. Mix all of 
the cut-out letters together and place them in a pile on the floor. Place 
the 'incomplete' sightwords in another pile on the floor. Divide the 
children into two groups. Say two of the sightwords from this Unit. The 
first player must then rush to the piles and attempt to reprodue the words 
that you said Cone word per player). To do this, the players should attempt 
to add the initial and final letters to the sightwords. You may identify a 
specific sightwoc-d foe- each player to avoid confusion. Repeat until all 
playec-s have played. Reshuffle the piles as often as necessary so that all 
players can play. 

* Write a sightwoc-d on the board using a 'c/v' sequence (c meaning consonant
and v meaning vowel). In English for example, the word •ear• would be 

spelled •vvc'. The children should look at the woc-d that you have spelled 
using the c/v sequence and attempt to detec-mine which sighword it 
repc-esents. Repeat this pc-ocess using othec- vocabulac-y woc-ds fc-om this Unit. 

MATERIALS: 

mas tee- set of sighwoc-d cards, 
extc-a set of sightwoc-d cac-ds, a 
head (on the floor) 

headpac-ts illustc-ations, maskirtg tape, an 
pair of scissors, masking-taped outline of a 
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THEME: PARTS OF THE HEAD 

LISTEIIIIIG AIID SPEAKIIIG: 

Grade: 5 LESSOII FOUR 

* Mount the sightwords from Lesson 3 on the board and review them with the
children. Point to each sighword, calling upon the children to identify
it. Continue in this way until all sightwords have been reviewed. Then,
say one of the sentences from this Unit purposely omitting the sightword.
Call upon the children to identify the sighword or words that could be used
to complete the sentences. Continue in this way until all of the NL
patterns have been introduced. Be certain that all children understand the
meanings of the patterns.

* Provide each child with a pieplate and a feltpen. The chidren should then
divide their pieplates (the inside of the plates) into 'pie wedges'. In
each wedge the children should write a sightword from this Unit (it is not
necessary that all sightwords be included in each pieplate). Then, drop a
marble in each child's pieplate. The chilren should then 'swirl' the marble
around in their pieplate eventually placing the pieplates down on the
floor. When a child's marble settles in a section of the plate, he or she
must raise a hand. Call upon a child then to use the sightword in the
section in which the marble landed, in its NL pattern. You may wish to have
the children exchange pieplates periodically during this activity.

READIIIG: 

* Before the lesson begins, prepare sentence strips of the NL pat terns for
this Unit. Display the sentence strips on the board, reading each sentence
as it is mounted on the board.

* Darken the room and group the children in front of the sentence strips. Use
the light of a flashlight to illuminate one.of the sentences. The children
should read the sentence that you illuminate. Repeat until all sentences
have been read in this way.

* Remove the sentence strips from the board and strand them in the chalkboard
ledge, facing in. Call upon a child to 'guess' where a certain pattern is.
If a child is correct, he or she gets to keep the pattern. The child must
say a pattern now in order to keep it.

WRITIIIG/SPELLIIIG: 

* Write a pattern from this Unit on the chalkboard. Provide each child with a
sentence strip and a feltpen. The children should then re-write the
sentence that you have written on the board, replacing keywords in it with
words of their own. Afterwards, have each child mount a completed sentence
on the board and read it to the other children.

* Provide the children with writing paper and pencil. say one of the NL
patterns to the children and they should write it on their papers. Repeat
with other patterns. Later, review the childrens• sentences to determine
their accuracy in writing from this dictation process.

MATERIALS: 

writing paper and pencil for each child, a sentence strip for each child, 
feltpen for each child, a master set of senten�e strips, masking tape, 

sightword cards, a pieplate for each child, a marble for each child 
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THEME: PARTS OF THE HEAD 

DIALOGUE: 

Grade: 5 LESSON FIVE 

* Mount a length of language exper-ience char-t paper- on the boar-d. · Gr-oup the
childr-en in fr-ont of it. Establish a setting for- a dialogue with the theme
of • Parts of the Head• . Encour-age the childr-en to imagine what 2 or- 3
speaker-s might say to one another- in that context. Wr-ite �he sentences that
the children suggest on a length of language experience chart paper. Accept
any sentences that the children suggest, avoiding over-cor-r-ection of the
childrens' creative expression sentences. However, assist the children with
their sentences as necessary. Continue in this way until the dialogue is
complete. When the dialogue is complete, read it with the childr-en in
choral, group and individual for-ms.

* Divide the children into pairs. Each pair of children should practise the 
dialogue between themselves. Then, have each pair of children say the 
dialogue or-ally in front of the other- childr-en (without reading it). 
Pr-ovide the children with ample time to •memorize• their dialogue. Repeat 
until all pairs of children have had a chance to participate in this way. 
'Cue• the childr-en as necessary during this activity. 

EIIRICHME.IIT ACTIVITIES: 

* Attempt to adapt the song 'Head And Shoulders' to the NL using the different
names of the headpar-ts. When a suitable adaptation of the song is being
pr-epared, practise singing the song with the children. Prepare a wr-itten
form of the song for each of the children to take with them.

* Place a chair next to the chalkboard. Mount a length of art paper- on the 
board. Have a child sit on a chair- and place an overhead projector some 
distance from .the child. Have the child face the projector with his or- her 
eyes closed. Turn the light of the projector- on and then do a tracing of 
the child's head on the art paper (around the shadow of the paper-). Repeat 
this with other- childr-en. Be cer-tain to direct the children not to open 
their- eyes as they face the projector. When a child's head outline has been 
traced, he or she should then cut it out and complete it, adding all of the 
necessar-y details. The completed head outlines may be displayed in the 
classroom for all to see. 

* The childr-en may prepar-e simple r-iddles in the NL using the headparts as
themes. When the childr-en have their- r-iddles completed, each child should
r-ead his r-iddle to the other children. The other children in turn should
attempt to identify the bodyparts for the riddle.

MATERIALS: 

art paper for- each child, an over-head pr-ojector, a pencil, art materials and 
supplies for each child, a length of language expedence chart paper, a 
feltpen 
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Theme: PLANTS 

Vocabulary: 

Pattern(s): 

Dialogue: 

' 

CREE 

NATIVE LANGUAGE BASIC PROGRAM 

kakikewáhtik 
machikwanás 
Pf
w1hkes 

sekanak
wihkes

juniper 
milkweed 
cat tail 
wild ginger 

___ __,(�p�l�a�n�t�)'------ anima. 
That is a ___ ....>J(p�l""an=te..><-----

A. Iskonikaníhk ni-wí-itotánán.
B. Tánisi ke-tótamán.
A. Ni-wínátenán (plant) 

A. We are going to the reserve.
B. What will you do there?
A. We'll go picking some _____ _

(plant) 
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THEME: PLANTS Grade: 5 

MOTIVATIOIJ: 

* Before the lesson begins, show the pictures of some medicinal
students, to the children. Encourage the children to suggest
some of the uses of these plants.

LESSOIJ OIJE 

plants to the 
what might be 

* Lead this into a discussion of plants found in the area that are used as
medicines. List on the blackboard ..

ACTIVITIES: 

* If actual samples of plants are available, collect them prior to the Lesson
so that they may be shown to the children. If actual samples of the plants 
are not available. Introduce the plants to the children using the 
illustrations for this Unit. You may wish to laminate them to a section of 
Bristol paper before the lesson begins. Encourage discussion of each of the 
plants as it is presented. At this time, introduce the NL vocabulary words 
associated with the illustrations. Mark the illustrations on the board and 
the children should hear the NL vocabulary words a number of times. 

* Lay a length of thin mural paper or white mural paper on the floor. Group 
the children around the paper. Paste the illustrations of the medicinal 
plants on the paper. Then, each child should take one of the illustrations 
(prepare extra illustrations, if necessary) and put them under the length of 
mural paper. The children should then use fine tipped or medium tipped 
fel tpens to do tracings of the plants. The entire length of mural paper 
should be filled with the tracings. Circulate among the children as they 
work, repeating the NL vocabulary words as often as possible. When the 
mural is complete, it may be displayed in the classroom. It will be used 
for review purposes later in this Unit. 

* Invite a medicinal person into the classroom to talk to the children about
the medicine plants. The resource person should talk to the children about 
how each one can be used. When the resource person has left, develop a 
language experience story based on his or her presentation. Sight the 
keypoints of the presentation and encourage the children to recall the 
highlights of the presentation. 

MATERIALS: 

language experience chart paper, feltpen, thin mural paper, an illustration 
for each child, a master set of illustrations, a thin tipped/medium tipped 
feltpen for each child, a picture that shows an indoor setting that contains 
plants, masking tape 
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Grade: 5 LESSOR TWO 

ORAL REPRODUCTION: 

* Mount the illustrations of the different plants on the board to review the
NL vocabulary words introduced in Lesson 1. Point to each illustration,
calling upon an individual child to identify it by its NL name. Continue in
this way until all of the medicinal plants have been identified.

* Group the children in front of the 'plants mural' prepared in Lesson One.
Point to individual plants in the mural and call upon children to identify
them by their NL names:

* Group the children in a circle. Have 4 or 5 children stand in the centre of
the circle. Give a large ball to a child in the outer circle. The child
with the ball should then roll the ball across the centre of the circle
attempting to strike the feet of one of the children in the circle. When
the child has been touched with the ball, he or she should look at an
illustration that you show and name it using its NL name. Repeat this

process until all children have had a chance to 'dodge the ball'.

CREATIVE EXPRESSION: 

* Group the children in a circle. Have the children sit on the floor with 
their legs extended into the centre of the circle. Stand in the centre of 

the circle with a flashlight. Darken the room (if possible). Say one of 
the NL vocabulary words from this Unit and then attempt to shine the light 
of the flashlight on a child• s feet or foot. When a child• s foot or feet 
have been tagged with the light of the flashlight, he or she should then 
repeat the NL vocabulary word that you said and then use it in a,complete ML 
sentence. Repeat this activity until many of the children have had a chance 
to respond with a creative expression sentence. 

* Provide each child with an illustration from this Unit. Each child should
then write a creative sentence on the back of his picture. Then, each child
should read that sentence to the other children, purposely omitting the
sightword or keyword from the sentence. The children should call upon one
another to identify the 'missing word' in each others sentences.

MATERIALS: 

illustration for each child, writing paper and pencil fo, each child, a 
flashlight, plants illustrations, masking tape, a large soft ball 
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THEME: PLANTS Grade: 5 LESSOII THREE 

SIGHT RECOGl!IITIOl!I (VOCABULARY): 

* Mount the illustrations of the different . plants on the board. Use the
illustrations to review the NL vocabulary· words introduced in this Unit.
Point to each illustration, calling upon an individual child to identify
it. Then, mount the sightword cards to the right of the illustrations.
Point to each sightword, saying its name. Then, point with your other hand
to the sightwords matching illustration. Repeat this process until the
childr.en have heard and seen the sightwords a number of times.

* Provide each child with blank flashcards (the number of cards that you give
each child should be equal in number to the numbers of sightwords on the
board) . Each child should then copy the sightwords from the board on the
cards - one word per card. When the child has the sightword cards ready, he
or she should then turn them over on his desk and mix them up. Then, each
child should turn over two cards (any two). Call out two of the sightwords
and any child or children who have those two words turned over should raise
their hands. The child or children should then say (individually) the
sightwords. Repeat this adaptation of 'Bingo' until all of the children
have had a chance to win. You may wish to use more than two cards for each
round of the activity.

DECODil!IG AIID EIICODil!IG (VOCABULARY):

* Have each child cut .his sightwords (from the previous section of this
Lesson) into their individual syllables. When each child has cut all of the
words into their syllables, collect the cut-out words and put them in a _...,,, • 
container. Then, each child should reach into the container and remove two
cutout syllables. A child should then hold up his two syllables together to
produce a 'meshed word'. The children should look at the 'meshed word' and
identify the two sightwords from which the syllables came. Repeat this
process until each chil�•s 'meshed word' has been identified.

* Have the children stand in a straight line - that each child is facing the
back of the child in front of him. Stand at the very back of the line and
use your index finger to 'write• an initial letter of the sightword on the
last child's back. That child should then to the same to the child in front
and so on to the very front of the line. The child at the front of the line
should then identify a sightword that begins with that letter. After each
round of the activity the first player should then come to the back of the
line. Repeat until all children have identified a sightword in this manner.

MATERIALS: 

blank flashcards for each child, a feltpen for each child, a masterset of � 
sightword cards, masking tape, plants illustrations, scissors for each 
child, a container 
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THEME: PLAIITS Grade: 5 LKSSOlf FOUR 

LISTENING AND SPEAKING: 

* Mount the sightwords from this Unit on the board. Then, say one of the NL
patterns from this Unit, purposely omitting the sightwords. Call upon the
children to identify the sightword or words that could be used to complete

the pattern that you said. Repeat this process until all NL patterns have
been introduced.

* Divide the children into two teams. Then, whisper one of the patterns in
the each of the first ·player's ear in each team. Then, when you say "Go",
the first player should turn and very quietly whisper the pattern into the
ear of the child behind. You may wish to space the children far apart for
this activity so that other players cannot overhear the 'whispering'. When
the last player in the team hears the whispered sentence, he or she should
then hold up a hand. When both teams have completed this event, call upon
the last player who finished first to repeat the NL sentence orally. Then,
the first player from each team should go to the back of his or her team's
line. Repeat this process using other NL patterns.

READING: 

* Before the lesson begins, write each of the NL patterns on an individual
sentence strip. Present this sentence strip to the children, reading each
sentence as it is presented.

* Mount this sentence strip on the board and number each sentence strip with a
number from 1 to 6 (each number may be repeated more than once). Then, 
group the children in a ciz:-cle. Give a die to one of the children. The 
children should pass the die as quickly as they can around the circle. When 
you clap your hands, the child left holding the die must roll the die and 
call out the number showing. After • calling the number showing, he or she 
must then identify one of the NL patterns that has that number (i.e., the 
child must read it to the other children). Repeat until many children have 
participated in this way. 

WRITIIIIG/SPELLIIIIG: 

* Provide each child with a blank sentence strip. Each child should then
rewrite one of the patterns from this Unit, changing keywords in the
pattern. Later, when all of the children have completed this activity, have
each child read his or her pattern to the other children. The remaining
children shou_ld attempt to identify the original pattern used by the child
for this activity.

* Conduct a dictation process with the children. Say one of the sentences and
the children should write it on individual sheets of paper. Later, review
the childrens• work with them to determine their accuracy with this
dictation process.

MATERIALS: 

writing paper and pencil for each child, a die, a sentence strip for each 
pattern, masking tape, sightword cards 
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THEME: PLANTS Grade: 5 LESSOR' FIVE 

DIALOGUE: 

* Mount a length of language experience chart paper on the wall. Group the
children near the paper. Establish a setting with the children that could
be in the woods, in the home, etc. Establish the theme for a dialogue with
the children - in this case, 'medicinal plants'. Then, encourage the
children to imagine what two or three speakers might say to one another
about •medicinal plants'. Encourage the children to use the vocabulary
words and/or patterns as appropriate that were introduced in this Unit.
Write the sentences that the children say on the language experience chart
paper using an 'A, B, A, B' form (for two speakers) or an 'A, B, C, A, B, C'
form (for three speakers). Read the completed dialogue with the children in
choral, group, and individual forms.

* Divide the children into pairs. Have each pair practise the dialogue with
one another for 5 or 10 minutes. Then, each pair of children should say the
dialogue to the other children without reading the words (i.e., from memory).

EIIRICHMEJIT ACTIVITIES: 

* Provide the children with the necessary arts materials and supplies so that
they may make posters of medicinal plants in the area. Circulate among the
children as they work, encouraging them to use the vocabulary words and
patterns introduced and developed in this Unit. The completed posters may
be displayed in the community where other may see them.

* You may wish to have the children label the plants mural that was prepared
in Lesson One. The children should use their best printing to label the
mural.

* Provide each child with a sightword from this Unit. Each child should then
use his sightword to develop a • sentencegram' . To do this, the children
should use each letter in the sightword as the initial letter of a word in a
sentence. In English for example, the word 'Ivy• could be used to make the
sentence: 'I visited you'. Later, have a child read the sentence to the
other children and the other children should attempt to identify the
sightwords used to create the 'sentencegram•. Assist the children with this
process as necessary.

MATERIALS: 

a sightword for each child, writing paper and pencil for each child, art -,,\ 
materials and supplies to create posters, language experience chart paper, a 
feltpen 
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Theme: SEASONS 

Vocabulary: 

Pattern(s): 

Dialogue: 

Document 3780W

CREE 

NATIVE LANGUAGE BASIC PROGRAM 

e nípihk
e pipóhk
e takwákohk
e sísíkwáhk

summer (time) 
winter (time) 
fall (time) 
spring (time) 

Nitipisken e _______ _ 

My birthday is in 

A. 
B. 

? Tánima sípwepan mwáchi minwenítaman?
________ ni mwáchi minenten.

 

A. What is your favorite season?
B. My favorite season is
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THEME: SEASOIIS Grade: 5 LESSOII OIIE 

MOTIVATIOII: 

* Read the poem Four Seasons from the back of this unit. After reading the
poem to the children, encourage them to suggest other words that can be for
description in the poem. Eventually, the children should suggest words that
relate to the seasons of the year. You may have to read the poem more than
once to accomplish this task.

* Lead this experience into a discussion of the different seasons and visual.
signs of the different-seasons in the childrens• area.

ACTIVITIES: 

* Use a large ball and a flashlight to represent the tilting of the earth on
it's axis to produce the different seasons. You may wish to draw a simple
map of North America on the ball and the continent of Australia as well.
These drawings may then be used to represent to the children how, while one
half of the world is in summer, the other half is in winter.

* Encourage the children to identify ways in which seasons affect people.
This should include the clothing that they wear, their forms of travel,
their types of work, etc. List the ways in which the seasons affect people
on the board as they are provided by the children.

* Provide each child with a blank sentence strip. Each child should write one
question that has the seasons as a theme on a sentence strip. The child may
use a 'true/false, multiple choice, completions, or why' question. Not only ·�
should the child write. the question on the sentence strip, he or she also

should write -the answer to the question underneath the question itself.
When the childrens • questions are ready, correct them and place them in a
container. Write one number on the board for each child in the classroom
(from 1 to __ depending on the number of children in your class). Call
upon one pupil to begin the review. The child that you identify should go
to the chalkboard and erase one of the numbers. Then, the child should read
one of the questions from one of the sentence strips. The child whose
number was erased must answer the question read to him. If this is done
correctly, the child then has a turn at removing one of the sentence strips

from the container and erasing one of the numbers on the board. Continue
until all children have had a chance to ask and answer a question.

* Introduce the illustrations that represent the different NL vocabulary words
for this Unit. Mount the illustrations on the board as they are presented.
Be certain, that the children understand the meanings of the NL vocabulary
words. Encourage the children to tell you the meanings of the words as the
illustrations are presented. The children should hear the NL vocabulary
terms a number of times during this introduction process.

MATERIALS: 

a large ball, a flashlight, a sentence strip for each child, a. pencil for 
each child, a container, masking tape, seasons illustrations •1
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THEIIB: SEASONS Grade: 5 LESSON TWO 

ORAL REPRODUCTION: 

* Mount the illustrations that were used to introduce the NL vocabulary words
in Lesson One on the board. Point to each illustration, calling upon an
individual child to identify it by its NL name. Continue in this way until
all of the illustrations have been reviewed and until all of the NL terms
have been said.

* Divide the children into 4 groups - each group representing one of the
seasons. Identify an activity that could be associated with one of the
seasons and the children in the appropriate group should respond with the
appropriate NL vocabulary word. For example, if you describe the activity
'shovelling snow•, the children in .the 'winter' group should respond.
Later, switch the labels for the groups and repeat the process.

* Mount the illustrations on the board (if they were removed from the previous
activity). outline each illustration with chalk (i.e., the square of the 
picture on the chalkboard itself). Then, remove the illustrations from the 
board. Call upon the children to attempt to recall which illustration fits 
in which square. The children should use the names for the pictures in an 
effort to complete this process. Be certain, that you have a written record 
of the location of each illustration for verification of the childrens • 
responses. Continue until all illustrations have been replaced into their 
original outlines on the board. 

CREATIVE EXPRESSION: 

* Before the lesson begins, find an old calendar or calendars and rip them
apart. Give each child one of the cut-out pages f�om the calendar. Mount 
the seasons illustrations on the board. Point to one of the illustrations 
and call out a date. The child with the date that you called on his or her 
calendar page should then say the NL vocabulary word for the illustration 
you pointed to. Then, the child must use that NL vocabulary word in a 
complete NL sentence. Rather than calling a date, you may wish to call the 
name of a special event, such as Christmas, Easter, etc. Repeat this 
process until all children have responded. Write the sentences that the 
children provide on a length of language experience chart paper. 

* After the preceding activities, cut the creative expression sentences out so
that each sentence is individual. Present one of the sentences to the
children and encourage the children to identify the illustration that it
goes with. Tape the sentence to the illustration that matches it. Repeat
this process until all sentences have been matched with the illustrations in
this way.

MATERIALS: 

language experience chart paper, a feltpen, a pair of scissors, masking 
tape, seasons illustrations, old calendars 
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THEME: SEASOIJS 

SIGHT RECOGNITION (VOCABULARY): 

Grade: 5 LESSON THREE 

* Mount the illustrations that have been used in this Unit on the board to
review the NL vocabulary words developed in previous Lessons. Encourage the
children to recall the NL vocabulary words associated with the
illustrations. Then, mount the sightword cards on the board to the right of
the illustrations. Read each of the sightwords to the children. Then, call
upon individual children to draw lines from the sightwords to their matching
illustrations. When a child has successfully drawn a line from a sightword
to its matching illustration, all children should repeat the vocabulary word.

* Remove the illustrations from the board from the previous activity. Give
each of the illustrations to a child. Say one of the vocabulary words and
the child with that illustration must then re-attach the illustration to the
board in its correct location (so that it is joined to its matching
sightword by the line on the board). Repeat this process until all of the
illustrations have been placed in their correct locations on the board.

DECODING AND ENCODING (VOCABULARY) : 

* Before the lesson begins, prepare an extra set of sightword cards. Cut each
of the sightwords in half (preferably between syllables). Divide the
children into two groups. The two groups should stand, facing one another,
with the children standing shoulder to shoulder (the groups should be about
ten feet apart). Give each of the cut-outs halves in one pile to the
members of one team (not all players will necessarily have wordparts) and
give the cut-out wordparts from the other pile to the member of the other
team. Have one child stand in the centre between the two teams. Say one of �""I the vocabulary words and the two children (one on each side - i.e., each
team) who have the word-parts that make up the word that you said should
exchange places across the centre of the room as quickly as possible.
However, the child who is standing in the centre of . the room must try to
fill one of the places vacated before the other player reaches it. Repeat
this process a number of times. Be certain that all children have the
opportunity to participate (it may be necessary to have children pass on
their wordparts to other players in their teams).

* Provide each child with writing paper and pencil. Say a syllable from one
of the sightwords from this Unit. The children should then write the
complete sightword on their papers. Repeat this process using other
syllables from selected sightwords. Afterwards, review the childrens'
responses to determine their accuracy in writing the sightwords in this
activity.

MATERIALS: 

writing materials for each child, an extra set of sightword cards, a 
......_1 masterset of sightword cards, seasons illustrations, masking tape 
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THEME: SEASONS Grade: 5 LESSON FOUR 

LISTENING AND SPEAKING: 

* Review the sentences provided by the children in Lesson 3 (written on
language experience chart paper). Read one of the sentences to the 
children, omitting the sightword. The children should suggest the missing 
word, Write the missing word (the sightword) on the board after reading 

each sentence. After doing this, write one of the NL patterns listed in the 
coverpage around a sightword on the board. Encourage the children to 
suggest the meaning of the sentence that you have written. Repeat this 
process using the remaining NL sentences. 

* Provide each child with a blank flashcard. Each child should write a number 

between one and six on his flashcard. Then, roll a die and call the number 
showing on the die. Point to one of the NL patterns on the board. The 
child or children who have the number that you called should read the NL 
pattern orally. Repeat this process a number of times. The children may 
exchange numbercards after each round of the activity. 

READING: 

* Before the lesson begins, prepare two extra sets of sentence strips. Cut
each of the sentences in the two sets in half. Mount one half of each
sentence from each pile on the board (i.e., one half of each sentence should
be represented twice on the board). Divide the children into two groups.
Lay the remaining sentence halves on the floor in a scattered formation
below the board. When you say "Go", the first player from each group should
rush .to the cut-out sentence parts on the floor and select one of them.
Each player must then match the sentence part selected from the floor with
its other half on the board. The first player to finish has their group 
read the sentence orally. Downplay the competetive nature of this activity 
and build up the fun of the game. Continue until all players have had a 
chance to participate. 

WRITI
N

G/SPELLING: 

* Provide each child with writing paper and pencil. Read one of the patterns 
from this Lesson to the children, omitting keywords from the pattern. The 
children should write only the keywords that you left out. Repeat this 
process using other patterns from this Lesson. After this, review the 
childrens' work to determine their accuracy in writing the 'missing words'. 

MATERIALS: 

two extra sets of sentence strips, writing material for each -child, a 
feltpen, a pair of scissors, masking tape, student sentences from Lesson 3, 
sightword cards, blank flashcards for each child 
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Grade: 5 LESSON FIVE 

DIALOGUE: 

* Mount a length of language experience chart paper on the board. Group the
children near it. Review the concept of seasons with the children,
encouraging them to .-ecall the NL vocabula.-y words and patterns introduced
and developed in this Unit. Then, have the children inagine that two people
meet and the seasons serve as a sou.-ce of conversation for the two
individuals. Encourage the children to imagine what the two speakers might
say to one another. Write the dialogue that the children suggest on a
length of language experience chart paper. Accept any sentences from the
children that make sense, avoiding _overcorrecting of thei.- creativity.
However, assist them as necessary with the c.-eation of their sentences.
When the dialogue is complete, read it with the children in choral, g.-oup
and individual form.

*cut out each of the sentences from the dialogue above and give each sentence
to a child (not all children will have a sentence for each round of the
activity). Have the child with the first sentence in the dialogue read his
or her sentence to the other children. Then, the child who has the second
sentence should read his sentence, and so on, until the complete dialogue
has been read. The children may then exchange sentences for a repeat of
this p.-ocess.

EIIRICIIMEIIT ACTIVITIES: 

* Lay a length of mural paper on the floor and group the children around it.
Divide the mural paper into 4 sections - each section representing -a season

• of the year. Provide the children with the necessary art materials and � 
supplies to represent acitivities in their area that take place during the
different seasons. The children should move from section to section, adding
appropriate illustrations to each section of the mural. Display the
completed 'seasonal mural' in the classroom or hallway.

* Have each child prepare an NL weather report representative of one of the
seasons. The children should write their weather reports in the NL and then
read them to the other children as if they were being read over the radio or
television. Assist the children as necessary with this process. You may
wish to tape the weather report so that the children may hear themselves
afterwards.

* Introduce and recite the poem Seasons on page 154. You may wish to provide
each child with a copy of this page to make it easier to recite the poem
together.

MATERIALS: 

a copy of page 154 for each child, a mural paper, a feltpen, art materials 
and supplies for each child, language experience chart paper,. a pair of 
scissors 
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CREE 

NATIVE LANGUAGE BASIC PROGRAM 

Theme: SEASONS 

Document 3819W

Kweskayawa 

 Síkwan, askitakán
E-máchi kistikániwák
Nípin e-wapikwaniwák
Ákwa kimiwanápi e nókosit
Takwákan, osáwan
E-manisikaniwaki kistikána
Ákwa pipon, wápiskáw
Ispík nawach e-nókosichik míchet achákwak

Seasons 

Spring time is green time 
When seeds start to grow 
Summer is blooming time 
When a rainbow is seen 
Fall is brown time 
When harvest begins 
And winter is white land 
When more stars are visible 
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CREE 

NATIVE LANGUAGE BASIC PROGRAM 

Theme: SPECIAL DAYS DURING THE YEAR Grade: 5 

Vocabulary: 

Pattern(s): 

Dialogue: 

Document 3819W

nitipisken 
Mokosekísikáw 
Ochemikísikáw 
Kíchi-kísikáw 

/ 

Nimama/Nikáwi-kísikáw 
Nipapa/Notowi-kísikáw 
Nanáskomowi-kísikáw 
Soniyáskáw 
Metawániwan-kísikáw

_______nika-itóhtán 

birthday 
Christmas 
New Year 
Easter 
Valentine's Day 
Mother's Day 
Father's Day 
Thanksgiving 
Treaty Day 
Sports Day 

I will go to (place) on (event) 

A. Ni wákómákanak wípach ta takosinak
B. Ehe, kekách anis

(event) 

A. My relatives will soon arrive.
B. Yes, they usually come for _______ _

(event). 
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THEME: SPECIAL DAYS DURING THE YEAR 

MOTIVATIOU: 

Grade: 5 LESSOJ,J OIIB 

* Before the lesson begins, prepare an audio tape that contains a collection
of musical samples that represent special days during the year. For
example, this may include Christmas, Halloween, St. Patrick's Day, etc.
Play the audio tape for the children once, all the way through. Then,
rewind and replay the tape stopping the tape after each musical selection.
Encourage the children to identify the special day during the year
associated with each musical selection. Continue in this way until all of
the musical selections-have been identified.

ACTIVITIES: 

* If possible, collect greeting cards that represent the special days of the
year. Present these greeting cards to the children, encouraging them to
identify the special events associated with them.

* Introduce the illustrations that represent the new NL vocabulary words. The
children should hear the NL vocabulary words a number of times during this
introduction process. Mount the illustrations on the board as they are
presented to the children. Continue in this way until all of the NL terms
have been introduced.

* Mount blank flashcards on the board and encourage the children to suggest
'symbols' for the different special days of the year. Draw simple illustra­
tions that the children suggest on the blank flashcards. Continue in this
way until each special day has a symbol. Keep these symbol cards to be used ""'\ • 
later in this Unit.

* Provide the children with necessary art materials and supplies so that each
child may create a 'special day card'. Each child should identify a special
day that he or she wishes to represent in his card. Circulate among the
children as they work, repeating the NL vocabulary words as often as
possible.

* Introduce an old calendar to the children. Mount the calendar sheets on the
board. The children should identify the dates for the special days of the
year. You may wish to use a current calendar to make this activity more
meaningful.

MATERIALS: 

an old calendar, art materials and supplies for each child, special days 
illustrations, blank flashcards, a feltpen, an audio tape of 'special days 
music', a tape recorder, greeting cards (if available), masking tape 
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THEME: SPECIAL DAYS DURING THE YEAR 

ORAL REPRODUCTION: 

Grade: S LESSON TWO 

* Mount the special days illustrations on the chalkboard and use them to
review the NL vocabulary words introduced in Lesson One. Point to each
illustration, calling upon an individual child to identify it. Continue in
this way until all of the NL terms have been used.

* Give the 'symbol' illustrations prepared in Lesson One to the children. Say
the name of one of the special days and the child who is holding the symbol
for that day should stand and repeat the vocabulary word that you said.
Continue in this way u�til the children can respond well. The children may
exchange the symbol cards periodically during this activity so that all
children can participate.

CREATIVE EXPRESSION: 

* Have the children review their 'greeting cards' that they prepared in Lesson
One. Then, have each child say something to you about his or her card.
This could be, for example, the message that should go inside the card.
Write what the children say • inside their cards (or on the front of their
cards - depending on the child• s preference) . Continue in this way until
each child's card has been given a text.

* Mount one of the special days illustration on the board and encourage the
children ·to think of as many words or sentences that they can. Write the
words/sentences that the children say around the illustration on the board.
Repeat this process using the other illustrations. Later, remove the
illustrations from the board, mix them together and have the children match
them once again with the words/sentencQS on the board.

MATERIALS: 

special days illustrations, childrens' greeting cards (from Les�on One), a 
feltpen, symbol illustrations (from Lesson One) 
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THEME: SPECIAL DAYS .DURING THE YEAR 

SIGHT RECOGl\l'ITIOI\I' (VOCABULARY): 

Grade: 5 LESSOI\I' THREE 

* Mount the special days illustrations o the board and use them to review the
NL vocabulary words introduced thus far in this Unit. Then, introduce the
sightword cards to the children. Say each sightword as its card is
presented. Continue in this way until all of the sightwords have been
introduced. Match the sightword cards with the illustrations on the board.

* Before the lesson begins, .write the sightwords from this Unit on very tiny
strips of paper. Insert the strips of paper into round balloons. Inflate
the balloons and tie .their ends. Suspend the balloons from the ceiling.
Then, group the children around the balloons in a very large circle. Have a
child stand in the centre of the circle with a stick or ruler. The child
must then attempt to break the balloon with the stick or ruler. When the
balloon is broken, the child should retrieve the small strip of paper from
the balloon and read the sightword to the other children. Repeat this
process until all children have had a chance to play. You may wish to have
the children prepare the small strips of paper and to inflate the balloons
for this activity. This activity is an adaptation of the mexican Christmas
festivity of Pinata.

DECODil\l'G All'D El\l'CODil\l'G (VOCABULARY): 

* Mount sightwords from this Unit around the room in different locations.
Then, divide the children into two groups in the centre of the room. Have
the children sit on the floor. Have the first player from each group
stand. Give the standing player each a flashlight. Say a syllable from one
of the sightwords from this Unit. The players with the flashlights must. 

_ 1 then illuminate the sightword that contains the syllable that you said. 
Downplay the competetive nature of this activity and build up the fun of the 
game. Repeat this process until ali players have played. 

* Have the children stand in a circle. Walk around the outside of the circle,
eventually standing behind a child. Use the index finger of your writing
hand to •print• an initial or final letter from a sightword on a child• s
back. The child should then identify a word that begins or ends with the
letter that you printed. Repeat this process a number of times.

MATERIALS: 

a round balloon for each child, a small strip of paper for each child, a 
pencil for each child, a ruler or stick, a master set of sight .recognition 
cards, special days illustrations, masking tape, two flashlights �" 
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THEME: SPECIAL DAYS DURI!JG THE YEAR 

LISTE!JI!JG A!JD SPEAICI!JG: 

Grade: 5 LESSO!J FOUR 

* Mount the sight cards from Lesson Three on the board. Review the sightwords
with the children. Point to each sightword, calling upon an individual 
child to identify it. Then, say one of the NL patterns from this Unit, 
puposely omitting its sightword. Call upon an individual child to attempt 
to identify the word or words that could be used to complete the pattern. 
Continue in this way until all of the NL patterns have been introduced. Be 
certain that the children understand the meanings of the patterns. 

* Use the calendar pages- that were originally introduced in Lesson One for an
oral activity. Give the calendar sheets to individual children (it is not
necessary that all children have a calendar sheet during each round of this
activity). Say one of the patterns and then the name of a special day. The
child that has the calendar page that contains the date for that special day
should repeat the pattern that you said at the beginning of the round. The
children should exchange calendar pages periodically during this activity.
Repeat a number of times.

READI!JG: 

* Before the lesson begins, prepare a set of sentence strips that contain the
patterns from this Unit. Review the patterns with the children by pointing
to the sightwords on the board. When you point to a sightword, call upon a
child to remember its NL pattern. When a child has said its NL p,;,ttern,
mount the sentence strip on the board to show the children its printed
form. Continue in this way until the printed form of each sentence has been
introduced.

* Before the lesson begins, prepare a matching set of sentence strips. Cut
each of the sentence strips into their individual words (both the master set
and the extra set). Mix all of the cut-out words together and place them on
the floor face up. Group the children into two. Say one of the NL patterns
and the first player from each group should rush to the cut-out words to
reproduce the sentence that you said. Repeat until all sentences have been
reproduced in this way.

WRITING/SPELLING: 

* Provide each child with one of the NL patterns introduced in this Lesson.
Each child should then re-write the pattern replacing keywords in the
pattern with other words. When each child has re-written a sentence, have
the child read it to the other children.

* Provide the children with writing paper and pencil. Show one of the NL
patterns from this Lesson and the children should write that pattern on
their papers. Repeat this process using the remaim.ng patterns.
Afterwards, review the children's sentences to determine their accuracy in
writing from this dictation process.

MATERIALS: 

writing paper and pencil for each child, a sentence strip for each child, a 
master set of sentence strips, masking tape, sigh two rd cards, an extra set 
of sentence strips, a pair of scissors, calendar pages (from Lesson One) 
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Theme: STORE 

vocabulary: 

Pattern(s): 

Dialogue: 

Document 3819W

CREE 

NATIVE LANGUAGE BAS·IC PROGRAM 

atáwikamik
atáwe
atáwehiwew
okimáw
míchim
ayánisa
 

store 
buy 
salesclerk 
manager 
food 
clothes 

Grade: 5 

Atáwikamihóhk e-tóteyan ________  e-wí -atáwáyan.  

I am going to the store to buy _______ _ 

A. 

B. 

A. 

A. 

B. 

A. 

Ni atoskew atáwekamikóhk. 
-----,----

(relative) 
Tánisi e-tatosket ki 

--------

--------

(relative) 
atoskátam ni 

(relative) 

My works at the store. 
(relative) 

What does your do at the store? 
(relative) 

She/he at the store. 
(sells) 

She sells at the store. 
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THEME: STORE Grade: 5 LESSOIT OW 

MOTIVATIOIT: 

* Before the lesson begins, collect a number of empty food containers. Place
all of these food containers in shopping bags or in a large container. Tell
the children you have done your shopping for the week. Present the empty 
containers to the children, encouraging discussion of each item. Continue 
in this way until all of the food items have been presented. Use this 
experience as an introduction to the concept of 'store'.· 

ACTIVITIES: 

* Review the food items represented by the empty food containers from the
'Motivation' section above. Then, encourage the children to estimate the 
prices of each food item. Draw up a 'shopping pricelist' that contains the 
prices of the food items suggested by the children. When this list is 
complete, total it to determine an approximate cost of the 'shopping spree'. 

* The children should realize that the food containers represent different
items such as vegetables, meats, etc. Encourage the children to suggest a
way of classifying the food containers that you brought for this Unit.

* Use the illustrations to introduce the new NL vocabulary words to the
children. Present the illustrations to the children, mounting them on the
board as they are presented. The children should hear the NL vocabulary
words a number of times during this introduction process.

* If possible, have a store clerk or the store manager from. the local store
talk to the children about how he sets up his store. Encourage the children
to ask questions as appropriate during this presentation.

MATERIALS: 

a variety of different empty food containers, a large container, writing 
paper and pencil for the children, store illustrations ....," 
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THl!ME: STORE GRADE: 5 LESSOl\l TWO 

ORAL REPRODUCTIOl\l: 

* Use the store illustrations to review the NL vocabulary words that were
introduced in Lesson One. Mount the illustrations on the board, point to
each illustration and calling upon the children to recall its NL name.
Continue in this way until all of the NL vocabulary words have been reviewed.

* Have the children stand in a scattered formation in the classroom. Then,
each child should stand on one foot. The first child to lose his or her
balance must identify one of the illustrations that you show, using its
name. That child should then sit out and watch the other children play.
Continue in this way until all players have identified an illustration by
its NL term.

CREATIVE EXPRESSIOl\l: 

* Provide each child with an illustration. The children should not look at
one another's illustrations. one of the children should stand and face the
other children. The child should say a sentence about his picture without
actually telling which picture he has. The child should then call upon
individual children in the classroom to identify the. illustration by its NL
name. When a child has done this correctly, he or sh.e should then take a
turn and describe his picture to the children for identification. Repeat
this process until all children have had a chance to have their
illustrations identified in this way.

* Group the children in a circle. Place a round inflated balloon between the
feet of one of the children. Say "Go", and the children should pass the
balloon around the circle using only their feet. When you clap your hands�
the children should stop passing the balloon. The child left holding the
balloon must then look at an illustration that you show and identify it
using its NL name. The child should use its NL name in a complete NL
sentence. Repeat this process until many of the children have had a chance
to respond.

MATERIALS: 

a round, inflated balloon, store illustrations, masking tape 
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THEHB: STORE 

SIGHT RECOGNITION (VOCABULARY): 

* Use the store illustrations to review the
Unit. Mount the illustrations on the board. 
cards with the illustrations on the board. 
of the sightwords have been introduced. 

Grade: 5 LESSON THREE 

NL vocabulary words from this 
Then, introduce the sightword 

Continue in this way until all 

* Provide each child with enough blank flashcards so that each child may write
a complete set of sightword cards. Leave the sightwords on display for the
children to use as models. When a child's set of sightwords is complete, he
should turn them over on a desk and mix them up. Call out one of the sight­
words and each child should turn over one of the sightcards. Any student
who turns over the word that you said scores a point. Repeat this process
until all of the sightwords have been identified in this way. Winners would
be_determined by those children who have the highest number of points.

DECODING AlfD ElfCODilfG (VOCABULARY): 

* Have two children stand, facing one another. The first child should say the
first letter to one of the sightwords from this Unit. Then, the second
child should say the second letter of a sightword from this Unit that goes
with the first letter. The children should spell a sightword back and forth
in this way until a complete word is being spelled. The word that is
finally spelled may not be the original word that the first player intended,
however, it must be a word from this Unit. Repeat this process with other
pairs of children.

* Remove all sightwords from display in the classroom. Divide the children 
into two groups at one end of the room. Then, write the first and last 
letters fo a sightword on the board. Do this twice, so that the same word 
is represented by its fit·st letter and last letter. When you say "Go", the 
first player from each team must rush to his or her 'closure word' on the 
board. The players must correctly fill in the letters between the first and 
last letters on the board. Downplay the competetive nature of this activity 
and build up the fun of the game. Repeat this process until all players 
have reproduced a word in this way. 

MATERIALS: 

Chalk, a set of blank flashcards for each child, a pencil or pen for each -,, 
child, a master set of sightword cards, store illustrations 

- 164 -

': 

D
oc

um
en

t p
ro

vi
de

d 
fo

r r
es

ea
rc

h 
an

d/
or

 p
er

so
na

l u
se

. 
Fo

r f
ur

th
er

 in
fo

rm
at

io
n 

co
nt

ac
t c

ol
le

ct
io

ns
@

m
ic

ec
.c

om
 

**
**

**
**

**
**

**
**

**
**

**
**

**
**



l 

7 

7 

l 

l 

7 

7 

7 

7 

7 

7 

THEME: STORE Grade: 5 LI$SSON FOUR 

LISTENING AIID SPEAKING:: 

* Mount the sightwords on the board from Lesson 3 and use them to review the
sightwords that were developed in Lesson 3. Point to each sightword,
calling upon an individual child to identify it. Continue in this way until
all of the sightwords have been reviewed. Then, say one of the new NL
patterns, purposely omitting the sightword. Call upon individual children
to attempt to identify the sighword or words that could be used to complete
the pattern that you said. Continue in this way until all NL patterns have
been introduced. Be certain that the children understand the meanings of
the patterns.

* Group the children in a circle. Give each child a playing card. Be certain
·to give one child a •joker'. The children should not look at the underside
(faceside) of the playing cards but should pass the cards around the circle
in a clockwise direction as quickly as they can. Say one of the NL patterns
before the children start passing the cards around the circle. When you
clap your hands the children should stop passing the cards around the circle
and should then look at the card that they. have in their hand. The child
with the •joker' should repeat the pattern that you said at the beginning of
the round. Repeat until many children have responded.

READING: 

* Before the lesson begins, prepare a set of sentence strips that contain the
patterns introduced in this Unit. Present these to the children, saying
each pattern as it is presented. Continue in this way until all NL patterns
have been introduced.

* Remove the sentence strips from the board (from the previous activity) and
cut each sentence strip in half. Mix all of the halves together and give
them to the children. Then, have a child read the sentence half that he
has. The child who has the remaining half or the other half of the sentence
should then read that half. Then, the two children should together read the
entire sentence. Continue in this way until all of the sentences have been
reproduced.

WRITING/SPELLING: 

* Provide each child with one of the NL patterns introduced in this Lesson.
Each child should then re-write the pattern replacing keywords in the
pattern with other words. When each child has re-written his sentence, have
him read it to the other children.

* Provide the children with writing paper and pencil. Show one of the NL pat­
terns from this Lesson and the children should write that pattern on their
papers. Repeat this process using the remaining patterns. Afterwards,
review the childrens' sentences to determine their accuracy in writing from
this dictation process.

MATERIALS: 

writing paper and pencil for each child, a sentence strip for each child, a 
master set of sentence strips, masking tape, sightword cards, a pair- of 
scissors, a deck of playing cards 
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THEIIE: STORE Grade: 5 LESSOII FIVE 

DIALOGUE: 

* Mount a length of language experience chart paper on the board. Group the 
children near it. Establish a setting for a dialogue with the children. 

The theme for the dialogue should be 'Store'. Then, encourage the children 
to imagine what 2 or 3 speakers might say to one another based on the theme 
'Store'. Write the sentences that the children say on the length of 
language experience chart paper. Accept sentences that make sense within 
the context of the theme. Assist the children with the grammatical details 
of their sentences, as necessary. Continue in this way until the dialogue 
is complete. When the- dialogue is complete, read it with the children in 
choral, group and individual forms. 

* Cut the dialogue into its individual sentences and mix the sentences
together. Then, call upon individual children to assist with replacing the

sentences in their original order.

* cut each of the sentences from the dialogue into its individual words and
mix all of the words together. Say one of the sentences and call upon two
children to reproduce that sentence using the cut-out word. Repeat until
all sentences have been reproduced.

* Cut each word from the dialogue into its individual letters and mix all the
letters together. Say one of the sentences and call upon two or three

children to reproduce the sentence using the cut-out letters. Continue
until the dialogue is being reproduced in this way.

ENRICHMEIIT ACTIVITIES: 

* If possible, take the children on a tour of the local stores. Arrange this
ahead of time so that the store manager and/or clerks are ready for the
childrens• visit. The children should take note paper and pencils with them
so that they may note the prices of the different items in the store. The
children should compare and contrast the actual prices of the items in the
store with the prices that they 'estimated' in Lesson 1. When the children
return to the classroom, develop a language experience chart story with them
about their outing to the store. Display their language experience chai:-t
story and shopping list in the classroom for all to see.

* Use the empty food containers (fi:-om Lesson 1) to set up a mock stoi:-e in the
classroom. The children should price each of the items and display the 
items appropi:-iately. All items should be classified so that meat and 
vegetables (foi:- example) ai:-e not mixed. Portable shelves or othei:- suitable 
areas may be used foi:- this display. The childi:-en may wish to create signs 
foi:- the store (in the NL) indicating sales, clearances, etc. 

MATERIALS: 

Ai:-t materials and supplies, a note pad and pencil for each child, language 
experience chart papei:-, a feltpen, a pair of scissors, the .empty food 
containers from Lesson One 
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CREE 

NATIVE LANGUAGE BASIC PROGRAM 

Theme: TOOLS FOR GROOMING Grade: 5 

Vocabulary: 

Pattern(s): 

Dialogue: 

Document 3819W 

sekahon 
kisípekinikan 
kichistapitewin 
kisípekinikanáskos 
pákókweyon 

comb 
soap 
toothbrush 
brush 
towel 

Ni tápachíhtán ________ táhto kí sikáw. 

I use ________ every day. 

A. Ki-kísi-manín na-kiskisonomawakan óhci?
a. Mwác cheskwa, keyápich ta ekwa ta 

-------

A. Are you ready for school?
B. Not yet, I still have to
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THEME: TOOLS FOR GROOMING Grade: 5 LESSON OW 

MOTIVATION: 

* Before the lesson begins, collect a number of 'grooming tools' such as
brushes, combs, soap, scissors, files, etc. Place all of these in a 
container and group the children together in front of you. Tell the 
children that you are about to go on a trip and that you have packed one of 
the most important bags in your luggage. Then, share the contents of the 
bag with the children. Encourage the children to suggest the use or uses 
for each item as it is presented. Continue in this way until all items are 
presented. 

ACTIVITIES: 

* Lay a length of butcher paper on the floor. Group the children around the 
butcher paper. Provide each child with a pencil. Each child should then do 
tracings of the items on the butcher paper. The children should repeat the 
tracings until the butcher paper or mural paper has been completely covered 
with tracings. Circulate among the children as they work, assisting as 
necessary. 

* Introduce the NL vocabulary words to the children using the illustrations
for the different items. Mount the illustrations on the board as they are 
presented. The children should hear the NL vocabulary words a number of 
times during this introduction process. Use the tracings that the children 
prepared (in the previous activity) to review the NL vocabulary terms with 
the children. Point to the different items in the mural, saying their NL 
names. 

MATERIALS: 

mural paper, concrete 'grooming materials', a pencil for each child, a 
container, grooming illustrations 
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THl!ME: TOOLS FOR GROOMING Grade: 5 LESSON THREE 

SIGHT RECOGlfITIOB (VOCABULARY): 

* Mount the grooming illustrations on the board and use them to review the NL
vocabulary words introduced so far in this Unit. Then, introduce the sight­
word cards to the children. Say each sightword as its cards is presented.
Match the sightword cards with their illustrations on the board. Continue
in this way until all of the sightwords have been introduced and matched
with their illustrations on the board.

* Lay the sightword cards on the floor at one end of the room. Place a pile
of 'confetti' in the middle of the floor in the centre of the room. Group
the children in two teams at the other end of the room. Give the first
player in each team a pair of tweezers. Say one of the sightwords and the
first player in each team must then rush to the pile of confetti and pick up
'one' piece of confetti with his tweezers. The first player to place his
confetti place on the correct sightword wins the round. Downplay the
competitive nature of this activity and build up the fun of the game.
Repeat this process until all players have participated.

DECODING ABO EBCODIBG (VOCABULARY): 

* cut an extra set of sightword cards into their individual syllables. Mix
all of the syllables together and place them on the floor. Then play 'blow
the cup relay• to encourage the children to 'encode' the sightwords. To
play 'blow up the cup', stretch two lines of thread across the room. Make a
small hole in• 2 plastic or paper drinking cups. Thread each of the cups
into one of the length of threads, one cup per length of thread. Then tie
the ends of the threads to chairs or desks. The length of thread should at
least half way across the classroom. Group the children into two teams to
line up at one end of the room. The first player of each team must listen
to one of the sightwords that you say. When you say a sightword, the first
player of each team must blow his paper cup to the other end of the thread.
When he reaches the end he must find the necessary letters to create the
sightword that you said. He must then slide the cup with his hand back to
the beginning for the next player to use during the next round. The first
team to complete this successfully scores a point. Downplay the competitive
nature of the game and build up the fun of the endeavor. To ensure that
both players have the opportunity to 'end' the•sight word that you said, you
may with to cut two sets of sightword cards into their players have had a
chance to participate.

MATERIALS: 

paper cups (2), thread, two extra sets of sightword cards, a master set of ~-,, 
sightword cards, masking tape, two pairs of tweezers, •confetti• , grooming 
illustrations 

- 170 -

D
oc

um
en

t p
ro

vi
de

d 
fo

r r
es

ea
rc

h 
an

d/
or

 p
er

so
na

l u
se

. 
Fo

r f
ur

th
er

 in
fo

rm
at

io
n 

co
nt

ac
t c

ol
le

ct
io

ns
@

m
ic

ec
.c

om
 

**
**

**
**

**
**

**
**

**
**

**
**

**
**



7 

7 

l 

l 
i 

7 

7 
i 

7 

7 

I
�\

7 

THEIIE: TOOLS FOR GROOMING Grade: 5 LESSON FOUR 

LISTENING AIJD SPEAKING: 

* Mount the sightwords from Lesson 3 on the board and review them with the
children. Point to each sightword calling upon an individual child to
identify it. Continue in this way until all of the sightwords have been
reviewed. Then say one of the NL patterns from this Unit purposely omitting
the sightword. Call upon an individual child to identify the word or words
that could be used to complete the sentence that you said. Continue in this
way until all of the ML patterns have been introduced. Be certain that the
children understand the meanings of the patterns.

* Group the children in a circle. The children should sit with their hands
inside the circle, palms down on t;he floor. Stand in the centre of the 
circle with a flashlight. Darken the room. Then, attempt to •tag• a 
child• s hand or hands with the light of the flashlight. Before you begin 
playing say one of the ML patterns. When a child's hand or hands are 
tagged, the child must repeat the pattern that you said at the beginning of 
the round. Repeat this process until many children have responded. 

READING: 

* Before the lesson begins, prepare a set of sentence strips that contain the
pattern from this Unit. Mount the sightword cards on the board and review
them once again with the children. Call upon the children to recall the NL
patterns for the sightword. When a child has suggested a pattern for a
sightword, show the children it• s printed form by attaching the correct
sentence strip to the board. Repeat this process until all sentences have
been introduced.·

* Remove the sightwords from the board. Mix them together and then show the
children one of the cards. The children should read the NL pat tern that
contains that sightword. Repeat this process using the other sightwords
until the children are able to respond well.

WRITING/SPELLING: 

* Provide each child with one of the NL patterns intr-oduced in this Lesson.
Each child should then re-write the pattern r-eplacing keywords in the
pattern with other words. When each child has re-written his sentence, have
the child read it to the other- children.

* Provid.e the children with writing paper and pencil. Show one of the NL
patterns from this Lesson and the children should write that patter-n on
their papers. Repeat this pr-ocess using the remaining patterns.
Afterwards, review the childrens • sentences to determine their accuracy in
writing from this dictation process.

MATERIALS: 

writing paper and pencil for- each child, sentence strip for each child, a 
master set of sentence strips, masking tape, sightword cards, a flashlight 
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THEME: TOOLS FOR GROOHIIJG Grade: S LESSOIJ FIVE 

DIALOGUE: 

* Mount a length of language experience chart paper on the board. Group the
chiidren near it. Establish a setting for a dialogue with the children.
The theme of the dialogue should be 'tools for grooming'. Then, encourage
the children to imagine what 2 or 3 speakers might say to one another based
on the theme 'tools for grooming•. Write the sentences that the children
say on the length of language experience chart paper. Accept sentences that
make sense within the context of the theme. Assist the children with the
grammatical details of their sentences, as necessary. Continue in this way
until the dialogue is complete. When the dialogue is complete, read it with
the children in choral, group and individual forms.

* Have each child copy the dialogue on an individual sheet of paper. However,
when the children copy the dialogue they should purposely leave out words or
syllables or letters (from the words). When a child has completed a 
'closure• version of the dialogue, he or she should then exchange a copy 
with another child. Each child should then complete a new 'closure 
dialogue'. Afterward, correct the childrens' results to determine their 
accuracy in completing the dialogue from this 'closure process'. 

ENRICHMEBT ACTIVITIES: 

* If possible, have the local health aid or nurse talk to the children about
the importance of 'personal hygiene'. The nurse may demonstrate correct
methods for using the different implements introduced and developed in this
Unit. Encourage· the children to ask questions, as appropriate. Be certain
to have all of the concrete materials necessary available for this
presentation.

* The children can do
finger paint paper.
finger paint paper.
design. Display the

'comb art'. This can be done by using finger paint and 
The chilren should smooth the finger paint out on a 

Then, they may use the teeth of a comb to create their 
completed (and dried) pictures in the classroom. 

* Provide each child with a sheet of construction paper (light coloured).
Each child should trace one of the grooming tools at the top of the sheet of
construction paper. Then, the child should write as many words related to 

that grooming tool as possible. Rather than merely writing words, the 
children may wish to write sentences or an actual poem about the grooming 
tool. Display the childrens' completed work in the classroom. 

MATERIALS: 

light coloured const.-uction pape.- fot" each child, pencil fo.- each child, 
actual g.-ooming tools, finge.- paint and paper, language expe.-j.ence cha.-t 
pape.-, w.-iting pape.- and pencil fo.- each child, a feltpen 
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Theme: TOYS 

Vocabulary: 

Pattern(s): 

Dialogue: 

Document 3819W 

CREE 

NATIVE LANGUAGE BASIC 

metawákana
awasisihkán
otápánásk
tohkán
metawákana
ótehamána
  

PROGRAM 

Grade: 

toys 
doll 
car 
ball 
games 
cards 

tipiskamani. Ki-ka-atáwestamátin 

I'll buy you a for your birthday. 

A. E-tipiskkamán nókom ni-kí mínik metawákanisa.
B. Kekwán ka-mínisk?
A. Nókom ni mínik ______ ekwa

A. For my birthday I received some toys from my
grandmother.

B. What did she give you?
A. My grandmother gave me ______ and ____ _

- 173 -
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THEIIB: TOYS LESSON OIIB 

MOTIVATION: 

* Before the lesson begins, collect a variety of different samples of toys.
Place the toys in a container. Group the children together and present the
toys to the children, one at a time. Encourage the children to discuss the
toys.

* Lead this experience into a discussion of toys in general. Encourage the 
children to talk about the toys that they like.

ACTIVITIES: 

* Provide each child with a copy of "Toys" from the back of this unit. This 
page contains a variety of different toys. Discuss the toys with the 
children. Eventually have the children estimate the prices of each of the 
toys. When the price of each toy has been estimated, add up the total 
amount to determine how much it would cost to buy all of the toys. 

* Use the toy illustrations to introduce the new ML vocabulary words to the
children. Mount the illustrations on the board as they are presented. It
is important that the children hear the ML vocabulary words a number of
times during this introduction process. Continue in this way until all of
the ML vocabulary words have been introduced. Be certain that the children
understand the meanings of the vocabulary words as they are introduced.

* Lay a length of butcher paper on the floor and group the children around
it. Place the toy samples used in the 'Motivation• section above on the
mural paper. Then, provide each child with a pencil. The children should
trace the outlines of the toys on the mural paper. When a child as
completely traced a toy on the mural paper, he or she should then go over
the tracing with a feltpen. Circulate among the children as they work,
repeating the NL vocabulary words as often as possible. Display the
completed mural in the classroom for all to see.

MATERIALS: 

toy samples, a container, mural paper, a pencil for each child, a feltpen 
for each child, a copy of page 179 for each child, toy illustrations 
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THEHE: TOYS Grade: 5 LESSON TWO 

ORAL REPRODUCTION: 

* Use the illustrations of the different toys to review the NL vocabulary
terms that were introduced in Lesson 1. Mount the illustrations on the 
board and point to 
that illustration. 
been identified and 

one of them. Call upon an individual child to identify 
Continue in this way until all of the illustrations have 
the NL vocabulary words reviewed. 

* Place all of the toy samples (from Lesson l) on a table. Group the children
around. If the table is too small, this activity may be conducted on the 
floor. Have the children look carefully at all of the toy samples. Then, 
the children should close their eyes. Remove one of the toy samples and 
place it in a bag or other suitable container. The children should then 
open their eyes and identify the 'missing' toy. Repeat this process using 
other 'missing toys'. 

CREATIVE EXPRESSION: 

* Each child should select one of the toys to create an NL pattern. You may
wish to provide the children with writing paper and pencil so that they can
prepare their NL patterns. When the children have their patterns ready, a
child should read his pattern to the other children purposely omitting the
keyword. The other children should attempt to identify the keyword used to
write the pattern. Continue in this way until each child has had a chance
to share his pattern with the other children.

* Mount a length of language experience chart paper on the board. Show the 
children one of the toy samples used earlier in this Lesson. The children 
should then think of as many NL vocabulary words as they can that can be 
used to describe the toy. Write the words that the children suggest on the 
length of language experience chart paper. Afterwards, encourage the 
children to identify the toy described by each list of words. Display the 
completed list in the classroom. 

MATERIALS: 

language experience chart paper, feltpen, toy samples, toy il].ustrations, 
writing paper and pencil for each child, masking tape 
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THEME: TOYS 

SIGHT RECOGNITION (VOCABULARY): 

Grade: 5 LESSON THBEE 

" Mount the toys illustrations on the board and use them to review the �L 
vocabulary words introduced thus far in this Unit. Then, introduce the 
sightword cards to the children. Say each sightword as its card is 
presented. Mount the sightwords with the illustrations on the board. 
Continue in this way until all of the sightwords have been introduced and 
matched with their illustrations on the board. 

"Prior to the lesson, collect one blank flashcard for each child. Write one 
sightword on each flashcard. Attach the sightword card to the childrens' 
backs. When each child has a sightword card on his back, the children 
should then mingle about the room attempting to determine the sightword that 
they have on their backs. To do this, a child may ask any question he or 
she likes to the other players. Only yes or no answers may be given. When 
a player thinks that he or she knows what sightword is on the child's back, 
he or she should sit down. When all of the children are finally seated, 
review the sighwords with the children to determine whether or not they 
correctly identified their sightwords. 

DECODING AIID ENCODING (VOCABULARY): 

" Cut two sightwords into their individual letters. Give each letter to a 
child. Some children may have to observe this activity since there may not 
be enough letters to go around. Then, say one of the sightwords and call 
upon a child to 'spell' the sightword by re-arranging the children who are 
holding the letter card. You may wish to time the child to add 'spice' to 
this activity. Later, this activity may be repeated using other cut-up 
sightwords. 

"Provide the children with blank flashcards, one blank flashcard per child. 
Each .child should copy one sightword on his flashcard. When the children 
have their cards ready, have them cut their words into syllables. Group the 
children in a circle with the cut-out syllables. The children should lay 
their cut-oui; syllables on the floor in front of them. Then, one child 
should place one of his syllables in the centre of the circle. The child to 
the left should then look at the syllable to determine whether or not any of 
his syllables can be used in conjunction with it to produce a word or part 

of a word (not necessarily a word from this Unit). If that child has no 
appropriate syllables, then the next child to the left should take a turn. 
When a word is being formed, begin by having another child place one of his 
syllables in the centre of the circle for the next round of the activity. 
Repeat this process until a good number of words have been produced. 

MATERIALS: 

blank flashcard for each child, a feltpen for each child, a pair of scissors 
for each child, a sightword card for each child, a master set o.f sightword 
cards, masking tape 
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THEME: TOYS Grade: 5 LESSON FOUR 

LISTENING AND SPEAKING: 

" Mount the sightwords from Lesson 3 on the chalkboard and use them for a 
review. Point to one of the sightwords and call upon an individual child to 
identify it. Continue in this way until all sightwords have been reviewed. 

" Say one of the NL patterns from this Unit purposely omitting its keyword. 
Call upon a child to identify the word or words that could be used to 
complete the NL pattern. Continue in this way until all of the NL patterns 
have been introduced. Be certain that the children understand the meanings 

of the NL patterns. 

" Divide the children into two teams. Have a team stand at one end of the 
room. Give the first player in each team a toy car. Ideally, each player 
would have exactly the same kind of car. Make a masking tape line of the 
floor in front of each player. Say one of the NL patterns from this 
Lesson. Then, each child should 'rev his car up' and let it go. The child 
whose car goes the farthest should repeat the NL pattern that you said at 
the beginning of the round. Repeat this process until all players have 
played. 

READING: 

* Before the lesson begins, prepare a master set of sentence strips. Review
the NL patterns with the children by pointing to the sightwords on the
chalkboard. Point to a sightword and call upon a child to recall its NL
pattern. When a child has successfully recalled its NL pattern, show the
children its sentence strip. Continue in this way until all sentence strips
have been introduced.

" Say a part of one of the NL sentences and call upon a child to read the 
complete sentence from the correct sentence strip. Repeat this process 
until the children are able to respond well. 

WRITING/SPELLING: 

" Provide each child with one of the NL patterns introduced in this Lesson. 
Each child should then re-write the pattern replacing keywords in the 
pattern with other words. When each child has re-written his sentence, have 
him read it to the other children. 

" Provide the children with writing paper and pencil. Show one of the NL 
patterns from this Lesson and the children should write that pattern on 
their papers. Repeat this process using the remaining patterns. 
Afterwards, review the childrens' sentences to determine their accuracy in 
writing from this dictation process. 

MATERIALS: 

writing paper and pencil for each child, a sentence strip for each child, a 
master set of sentence strips, masking tape, sigh two rd cards, two .toy cars 
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THEME: TOYS 

DIALOGUE: 

Grade: S LESSON FIVE 

* Mount a length of language experience chart paper on the board. Group the
children near it. Establish a setting for a dialogue with the children.
The theme of the dialogue should be 'Toys•. Then, encourage the children to
imagine what 2 or 3 speakers might say to one another based on the theme of
'Toys•. Write the sentences that the children say on the length of language
experience chart paper. Accept sentences that make sense within the context
of the theme. Assist the children with the grammatical details of their
sentences, as necessary. Continue in this way until the grammatical details
of their sentences, as necessary. Continue in this way until the dialogue
is complete. When the dialogue is complete, read it with the children in
choral, group and individual forms.

* Have each child copy the dialogue on an individual sheet of paper. However,
when the children copy the dialogue they should purposely leave out words or
syllables or letters (from the words). When a child has completed his or
her 'closure' version of the dialogue, he or she should then exchange a copy
with another child. Each child should then complete a new 'closure
dialogue' . Afterwards, correct the childrens • results to determine their
accuracy in completing the dialogue from this 'closure process'.

EIIIRICHMEIIIT ACTIVITIES: 

* Provide each child with writing paper and pencil. Each child should then 
select one of the toys from this Unit. Then, the children should write 
simple poems about the toys they have selected. The children may write 
4-line poems (or more) based on the toys. Each child should illustrate on 
his or her • poetry page• . Circulate among the children as they work, 
assisting as necessary. 

* Provide the children with old magazines and catalogues. The children should
go through the materials attempting to find pictures of toys. The children
should cut out pictures of toys that they find. When a number of toy
pictures have been cut out, the children should look at them carefully.
Then, the children should determine a way of classifying the toy pictures.
For this activity, have a child classify the pictures and have the other
children attempt to identify the 'criterion' or 'criteria• used to classify
the toys. For example, a child may use colour, size, number of wheels, 
etc., for this classification activity. Encourage the children to classify 
based on more than one criterion. For example, a child may classify all 
toys that are red with four wheels in one pile. Repeat this process having 
other children classify the illustrations. You may wish to make this an 
individual activity in which case each individual child would classify his 
or her own pictures. 

MATERIALS: 

old magazines and catalogues, scissors for each child, writing paper and 
pencil for each child, language experience chart paper, a feltpen ,.;.,,,1
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Theme: TRAFFIC SIGNS 

Vocabulary: 

Pattern(s): 

Dialogue: 

Document 3819W

CREE 

NATIVE LANGUAGE BASIC PROGRAM 

kiskinawáhíchikan 
kipíchi 
metawewiníhk 
áhkosíwikamikóhk 

traffic signs 
stop signs 
playground 
hospital zone 

-------- itastew kiskinowáchíhchikan. 

The sign reads 

A. Ni máchi kiskeniten kiskinawáchíchikana.

5. Tánihi ka-kiskenítaman?
A. Ni-kiskeníten _________

✓

ákwa 

A. 
B. 
A. 

to read t.-affic signs. 
you know? 

I am learning 
Which ones do 
I know _______ and _______ _ 
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THEME: TRAFFIC SIGNS Grade: 5 LESSON OIIE 

MOTIVATION: 

* Before the lesson begins, prepare large cut-outs of the traffic signs to be
introduced in this Unit. Mount the blank cu-outs in the shapes of the
traffic signs on the board. Group the children in front of them. Encourage
the children to imagine what the shapes represent. Eventually, the children
should indicate that they may represent signs that they have seen around
town or other parts of the province. Encourage the children to suggest the
'meanings' of the different signs. The children should begin to understand
that even though a sign may not contain words, it provides us with
information or 'directlons•.

ACTIVITIES: 

* Introduce the illustrations that represent the different 'actions' 
associated with the 'directions' given by the traffic signs. Match the 
illustrations with the large cut-out shapes of the traffic signs from 
above. Continue in this way until all of the illustrations have been 
introduced. Use the illustrations to introduce the NL vocabulary words a 
number of times during this introduction process. 

* Point to one of the illustrations and the children should perform the appro­
priate body movements according to the directions indicated by the illustra­
tion. For example, if the illustration indicates • turn to the right• , the
children should pretend to (for example) steer a car to the right. Repeat
this process for the other children depicted in the remaining illustrations.

* Provide the children with construction paper so that they may cut out the
shapes of the different signs as indicated on the board above (based on your

large cut-outs from the 'Motivation' section). Each child should hold his
set of sign shapes together with a paperclip. These signs shapes will be
used later in this Unit for review purposes.

MATERIALS: 

construction paper and scissors for each child, a paperclip for. each child 
signs illustrations, masking tape, large cut-outs of sign shapes ---., 
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THEME: TRAFFIC SIGNS Grade: 5 LESSON. TWO 

ORAL REPRODUCTION: 

* Use the signs illustrations to r:-eview the NL vocabulary wor:-ds that were
intr:-oduced in Lesson 1. Mount the illustrations on the board and group the 
children in front of them. Point to each of the illustr:-ations, calling upon 
an individual child to identify it. Continue in this way until all of the 
NL vocabulary words and their matching illustrations have been. reviewed. 

* Divide the children into two groups. Blindfold the first player in each 
group and have the two blindfolded players approach the chalkboard. Give 
each player a piece of.chalk. Then, the players should place their chalk on 
the board. Say one of the directions indicated by one of the signs from 
this Unit and the children should move their chalk accordingly. For 
example, if you say (in the NL), "turn to the left", the children should 
move their chalk to the left. The first player to make an incorrect move 
must sit down. Downplay the competetive nature of this activity and build 
up the fun of the game. Repeat this process until all players in each team 
have had a chance to be the drivers. 

CREATIVE EXPRESSION: 

* Remove the signs illustrations fr:-om the board and stand them in the
chalkboard ledge. Have the children close their eyes as you cover the
illustrations with squares of construction paper or Bristol board. Place a
number of extra sheets of construction paper or Bristol paper in the
chalkboard ledge as well. Then, write a .number on the front of each sheet 
of construction paper or Bristol board. Then, the children should open 
their eyes. Call upon a child to call out .one of the numbers indicated on 
the construction paper sheets. When a child calls a number, remove the 
construction paper/Bristol board that the child identified to see if there 
is an illustration behind it. If there is a sign illustration behind it, 
show the illustration to the child and the child should use the NL word for 
this illustration in a complete NL pattern. If there is no illustration 
behind the sheet that you removed, the child need not respond. Periodically, 
have the children close their eyes so that you may r:-e-distribute the 
construction paper/Bristol board squares. Repeat this process until many of 
the children have had a chance to respond. 

* Say one of the vocabulary words from this Unit and toss a nerf ball to a
child. The child who receives the ball should use the ter:-m that you said in
a complete NL pattern and then return the nerf ball to you. Repeat this
process until all of the children have responded.

MATERIALS: 

a nerf ball, two blindfolds, chalk, signs illustrations, sheets of 
constr;-uction 

paper or Bristol board, masking tape 
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THEME: TRAFFIC SIGNS 

SIGHT RECOGNITION (VOCABULARY): 

Grade: 5 LESSON THREE 

* Mount the signs illustrations used in this Unit on the board. Use the
illustrations to review the NL vocabulary words introduced and devel<>ped
thus far in. this Unit. Then, introduce the sightword cards to the
children. Say each sightword as its card is presented. Match the sightword
cards with the illustrations on the board. Continue in this way until all
of the sightword cards and their illustrations have been matched.

* Provide each child with 5 blank flashcards. Each child should then wdte
one sightword on each of his blank flashcards (5 different words). When the
children have completed their sightword cards, they should place them face
down on their desks and mix them up. Then, each child should select 2
sightword cards and turn them face up. Stand 2 of your sightword cards: in
the chalkboard ledge. Then, a child, who has the same two words of l:his
activity, should identify their sightwords orally. Repeat this process a
number of times. The children may wish to exchange sightword cards
periodically during this activity.

DECODING AND ENCODING (VOCABULARY): 

* Before the lesson begins, prepare • closure sightcards • . These cards she>uld
represent the sightwords introduced above written with keyletters missing.
Show the closure wordcards to the children, calling upon individual children
to identify the words. For example, you may leave out all consonants or you
may leave out all vowels. Another alternative for preparing clos:ure
sightcards is to leave complete syllables out of the printed wor•ds.
Continue in this way until all of the sightwords have been identified from
their closure cards.

* Divide the children into two teams for a game of 'Hangman'. Refer to the
back of this unit for a detailed description of this activity. Downplay the
competetive nature of this activity and build up the fun of the game with
the children.

MATERIALS: 

chalk, sight recognition cards, masking tape, signs illustrations., closure 
sightcards, "Hangmen" 
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THEME: TRAFFIC SIGNS Grade: 5 LESSOR' FOUR 

LISTENING AND SPEAKING: 

* Mount the sightword cards from Lesson 3 on the chalkboard. Then, say one of
the NL patterns from this Unit. Purposely leave out the sightword from the
pattern. The children should attempt to identify the word or words that can
be used to complete the pattern that you said. Repeat this process until
all of the NL patterns have been introduced. Be certain that the children
understand the meanings of the NL patterns.

* Place the sightword cards from Lesson 3 on the floor at one end of the
room. Then, have the children prepare masking tape 'roads' from the
sightword cards to the other end of the room. The children should include
curves and circles in their roads. There should be two main roads. It is
possible for the two roads to intersect. Then, divide the children into two
teams. Have the first player from each team stand at the beginning of the
roads (at the opposite ends of the sightword cards). Say one of the NL
patterns introduced in this Lesson and the children should walk along the
road as quickly as they can to the sightwords. The first player to identify
the sightword heard in the pattern that you said wins the round. Repeat
until all players have played.

READING: 

* Mount blank sentence strips on the board (one blank sentence strip for each
pattern introduced in this Lesson). Mount the sightword cards to the right
of the sentence strips. Point to one of the sightword cards and call upon
an individual child to say the NL pattern for that sightword. When a child
has said the pattern, write that pattern ori a blank sentence strip. Read
the pattern to the children once again and have them repeat it after you.
Continue in this way until all of the NL patterns have been written on the
sentence strips.

* Remove the sentence strips from the board and cut each sentence strip in
half. Mix the halves together and distribute them to the children. Say one
of the patterns and the two children who are holding the halves for the
pattern that you said should stand and reproduce the pattern by placing the
pattern parts together. Then, all children should read the pattern orally.
Repeat this process until all of the patterns have been reproduced in this
way.

WRITING/SPELLING: 

* Provide each child with one of the NL patterns introduced in this Lesson.
Each child should then re-write the pattern replacing keywords in the
pattern with other words. When each child has re-written a sentence, have
the child read it to the other children.

* Provide each child with writing paper and pencil. Say one of the NL
patterns and the children should write that pattern on their papers. Repeat
this process using the remaining patterns. Afterwards, revi.ew the

childrens' sentences to determine their accuracy in writing from this

dictation process.

MATERIALS: 

writing paper and pencil for each child, a sentence strip for each child, a 
blank sentence strip for each sentence, a feltpen, masking tape, sightword 
cards, sign illustrations_, a pair o_f f'f:fJ-_s_sor-s, two rolls of masking tape
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TRAFFIC SIGNS 

NATIVE LANGUAGE BASIC PROGRAM 

.. HANGMEN'' 

Two teams play this game. 

Each team chooses a leader. 

Grade: 5 

On the chalkboard draw two sets of gallows. 
Under each gallows draw several lines of short 
blanks, each of which will be filled with a 
letter. 

The first team selects a secret word from the 
spelling list. Their leader announces the number 
of letters in the word, and also marks off the 
required number of blanks with two vertical 
lines. He then calls on a member of the other 
team to give a letter that might be in the word. 
If the letter is correct, the leader writes it in 
it's proper space; if the same letter appears 
twice in the word, it goes int_o both spaces. 

If the letter called is not in the word, a head 
is drawn in the noose of the gallows representing 
that team, and the winning team takes it's turn 
to guess. With each miss, additional parts of 
the body are added, and when the entire man has 

been drawn, he is considered officially hung. 
The team whose man is hung first loses. 

It's wise to establish the body parts that will 
constitute the entire man before the game 
begins. Otherwise, the game might go on forever 
with the addition of more and more parts. 

- 186 -

D
oc

um
en

t p
ro

vi
de

d 
fo

r r
es

ea
rc

h 
an

d/
or

 p
er

so
na

l u
se

. 
Fo

r f
ur

th
er

 in
fo

rm
at

io
n 

co
nt

ac
t c

ol
le

ct
io

ns
@

m
ic

ec
.c

om
 

**
**

**
**

**
**

**
**

**
**

**
**

**
**



D
oc

um
en

t p
ro

vi
de

d 
fo

r r
es

ea
rc

h 
an

d/
or

 p
er

so
na

l u
se

. 
Fo

r f
ur

th
er

 in
fo

rm
at

io
n 

co
nt

ac
t c

ol
le

ct
io

ns
@

m
ic

ec
.c

om
 

**
**

**
**

**
**

**
**

**
**

**
**

**
**



l 

l 
7 

I 

7 

7 
7 

7 

7 

7 

Theme: TYPES OF TREES 

vocabulai:-y: 

Pattern(s): 

Dialogue: 

CREE 

NATIVE LANGUAGE BASIC PROGRAM 

mistikwak
síhtak
mítos
waskwíyáhtik
sokawáhtik
maskawáhtik
nípisi
wakinákan
 

Ni kospáhtawin 

I climb the 

ti:-ees 
spruce 
jackpine 
poplai:­
bii:-ch 
maple 
oak 
willow 
tamai:-ek 

ti:-ee. 

Gi:-ade: 5 

A. Ni-kí-wápamáw maskwa e-kospátawit mistikóhk.
B. Tántowák mistik ka-kospátawit?
A. Maskwa kí-kospátawiw ---�-�------­

(tree) 

A. I saw a beai:- climb up the ti:-ee.
B. What kind· of ti:-ee did he climb?
A. The beai:- climbed up a

(ti:-ee) 
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THEME: TYPES OF TREES Grade: 5 LESSON ONE 

MOTIVATION: 

* Before the lesson begins, collect a number of items that contain wood. --,
1 Place all of the i terns in a container. Group the children together and 

present the concrete items to them. Encourage discussion of each of the 
items as it is presented. Eventually, encourage the children to compare and 
contrast the concrete materials. Lead the children into an awareness that 
one of the common factors of all the concrete materials is the fact that 
each item contains wood or is made completely from wood. Lead this inlco a 
discussion of how wood is obtained to produce these different products. 

ACTIVITIES: 

* If possible, collect samples of leaves, needles, etc., from local tr,ees.
Mount these as well as possible and present them to the children. ,once
again, encourage the discussion of these different forms of tr,ees.
Encourage the children to identify as many of the tree samples as possible.
Use the samples to introduce the NL vocabulary words for this Unit. Wltlile
you are introducing the NL vocabulary words, introduce the illustration" of
the different trees at the same time. Match the illustrations with their
concrete counterparts. Continue in this way until all of the children have
heard all of the NL vocabulary words a number of times.

* Lay the concrete materials from above (the leaves, needles, etc.) on a hard
floor or table. Cover them with a length of mural paper. Group the 
children around the mural paper. Provide each child with a pencil. The 
children may then do • rubbings • of the tree samples. Circulate among the 
children as they work, repeating the NL vocabulary words as often as 
possible. When the children have completed their • rubbings • , display the 
'rubbing murals' in the classroom. 

* Encourage the children to suggest ways in which the trees affect traditional
life in their area. The chidren should understand that trees play a 11ery
important role in providing fuel, building materials, materials for building
sleds, etc. Discuss the uses of the different trees with the children, 
citing the types of wood that are best suited for certain purposes. Parts 
of a tree is at the back of this unit. This may be used to discuss the 
different things made from trees. 

* If it is possible to obtain cross-sections of small trees, the chidren may
then 'date the trees' by counting the tree rings in them. Introduce the
concept of determining the tree• s age by counting its rings and also
indicate to the children that 'wet' summers and 'dry• summers may be
determined by the distance between rings. A larger distance indicates a 
moist summer while a small distance (between rings) would indicate lit:tle 
growth and a dry summer. If possible, provide each child with a small 
cross-section of a tree for this activity. Afterwards, have each child 
present the age of his or her tree to the other children. Have the chil<ilren 
indicate which years had 'dry• summers and which years had 'moist• summeirs. 
Circulate among the children as they work on this activity, repeating the, NL 
vocabulary words as often as possible. 

MATERIALS: 

cross-sections of tree samples for each child, writing paper an� pencil for 
each child, leaves/needles samples, mural paper, a pencil for each child, a -•\ 
container, tree illustrations, a variety of concrete materials that contain 
or are made of wood 
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THEME: TYPES OF TREES Grade: 5 LESSON TWO 

ORAL REPRODUCTION: 

* Use the concrete materials and illustrations from Lesson l to review the NL
vocabulary words. The children should hear the NL vocabulary words a number
of times during this review process. You may wish to call upon individual
children to •identify the types of trees from the concrete materials and
illustrations. Assist the children as necessary with this review process.

* Say two of the vocabulary words from this Unit and have the children repeat
them. Then, add another word to the two and repeat this process. Continue
in this way until the children are repeating a good number of words (you may
wish to repeat a word during process): This auditory memory activity should
help the children with their pronounciation of the trees' names.

CREATIVE EXPRESSION: 

* Mount the illustrations on the board. Each child should then select the
name of a tree to create an NL pattern. The children may wish to write
their creative sentences on individual sheets of paper. When a child has
his sentence completed, he should then read it to the other children
purposely omitting the keyword (NL vocabulary word). Then, the other
children should attempt to identify the NL vocabulary word or woL·ds that
would best complete the child• s sentence. Continue in this way until all
children have responded.

* Provide each child with a copy of an illustration of a local tree. Each 
child should then write as many NL vocabulary words as possible around the 
illustration. Assist the children with the spelling of the words as 
necessary. Circulate among the children as they word, repeating the NL 
vocabulary words and encouraging them to retrieve as many language items as 
possible. Afterwards, display the completed illustration in the classroom. 

MATERIALS: 

writing paper and pencil for each child, an illustration for each child, trees 
illustrations, concrete materials (leaves/needles, etc.) 
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THEME: TYPES OF TREES Grade: 5 LESSON lraREE 

SIGHT RECOGNITION (VOCABULARY): 

* Mount the trees illusti:-ations on the boai:-d and use
vocabulai:-y woi:-ds with the children. Then, inti:-oduce

. the childi:-en. Say each sightword as its card is
sightword cards with the illusti:-ations on the boai:-d.
until all of the sightwoi:-ds have been inti:-oduced.

them to review the NL 
the sightword cards to 
pi:-esented. Match the 

Continue in this way 

* Remove the illusti:-ations from the board and mix them together. Give the
illusti:-ations to the childi:-en. Point to one of the sightwords and the
children who has the matching illusti:-ation should bi:-ing it up and attach it
to the board once again. Continue in this way until all of the sightwords
have been matched with the illustrations.

* Remove the sightword cards fi:-om the boai:-d and attach them to the childr·ens'
backs. Have the children walk ai:-ound the centi:-e of the classroom :in a
random order. Then, say one of the sightwoi:-ds. All children in the
classi:-oom should make a cii:-cle around the child who has that sightwoi:-id on
his back. Repeat this pi:-ocess using othei:- sightwoi:-ds.

DECODING AND ENCODING (VOCABULARY): 

* Before the Lesson begins, pi:-epare an extra set of sightwoi:-d cards. Cut each
of the words in the extra set into its individual letters. Place all of the
letters in a container and mix them together. Then, have each child reach 
into the container and remove a handful of letters. 'J:he children should 
place their letters in front of them on the floor. If the children are 
sitting in a circle, have one child place one of his or her letters in the --.,, -
centre of the circle. The child next to him oi:- her should look at that 
lettei:- and then add anothei:- letter to that lettei:- in attempt to begin the 
spelling of one of the woi:-ds from this Unit. The childi:-en should continue 
in this way ai:-ound the cii:-cle until finally one of the NL vocabulat·y w,,rds 
has been spelled, when a woi:-d is being spelled, all childi:-en should iden1tify 
it orally. Repeat this pi:-ocess until all oi:- most of the childi:-ens' letiters 
have been used. 

* Pi:-ovide the children with wi:-iting paper and pencil. The children shcmld 
write the numbers 1 to 10 on their pages. Then, spell one of the sightwcJrds 
from this Unit, pui:-posely misspelling it. The childi:-en should mai:-k numb"r 1 
incoi:-i:-ect on theii:- papers. Repeat this process, spelling some of the WClrds 
coi:-i:-ectly and some of the woi:-ds incoi:-rectly. Aftei:-wards, review the 
childi:-ens • responses to detei:-mine the ii:- accuracy and identifying coi:-,�ect 
spellings from incorrect spellings. 

MATERIALS: 

wi:-iting papei:- and pencil for each child, an extra set of sightword cards, a 
container, a pair of scissors, master set of sigh two rd cards, ma.sking tape, 
trees illustrations --\ 
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THEIIE: TYPES OF TREES Grade: S LESSON FOUR 

LISTENING AND SPEAKING: 

* Mount the sightwords from Lesson 3 on the board. Review the sightwords with
the children. -Point to each sightword, calling upon individual children to
identify it. Continue in this way until all of the sightwords have been
reviewed.

* Point to each sightword, saying its NL pattern. The children should hear
each NL pattern a number of tiems during this introduction process. Then,
point to one of the sightwords and encourage the children to recall the NL
pattern that went with. it. When a child recalls the NL pattern, move on to
the next sightword.

* Arrange the children in pairs. Have the children stand back to back with
arms interlocked. One child should be without a partner as IT. Say one of
the NL patterns and tell the children to listen to that pattern once again.
When the children hear that pattern, they should drop arms and find a new
partner. However, IT must also find a partner thus producing a new IT for
the next round of the activity. Repeat this activity a number of times
using different NL patterns from this Unit's Lesson.

READING: 

* Group the children in front of the board and review the NL patterns using
the sightwords that are on the board. Encourage the children to recall the
NL patterns for the different sightwords. When a child recalls a pattern
for a sightword, write the pattern on the board around_ the sightword.
Repeat this process until all of the patterns have been introduced.

* Remove the sightwords from the previous activity from the board. Mix
together and distribute them to the children. Say one of the patterns,
posely omitting the sightword. The child who has the sightword
correctly completes the pattern that you said should hold up his or her
and repeat the pattern orally. Repeat this process until all of
children have had a chance to participate.

WRITING/SPELLING: 

them 
pur­
that 
word 

the 

* Provide each child with one of the NL patterns introduced in this
Each child should then re-write the pattern replacing keywords
pattern with other words. When each child has re-written his
sentence, have the child read it to the other children.

Lesson. 
in the 
or her 

* Provide each child with writing paper and pencil. Say one of the NL
patterns from this Lesson and the children should write that pattern on
their papers. Repeat this process, using the remaining patterns.
Afterward, review the childrens' sentences to determine their accuracy in
writing from this dictation process.

MATERIALS: 

writing paper and pencil for each child, sentence strips for each child, 
sightword cards, masking tape 
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THEME: TYPES OF TREES Grade: 5 LESSOH FIVE 

DIALOGUE: 

* .Mount a length of language experience chart paper- on the board. Group the 
.children near it. Establish a setting for a dialogue with the children. 
The theme of the dialogue should be 'Types of Trees'. Then, encour-age the 
children to imagine what 2 or 3 speaker-s might say to one another based on 
the theme • Types of Trees' . Write the sentences that the children say on 
the length of language experience chart paper. Accept sentences that make 
sense within the context of the theme. Assist the children with the 
grammatical details of their- sentences, as necessary. Continue in this way 
until the dialogue is complete. When the dialogue is complete, read it with 
the children in choral, group and individual forms. 

* Say a word or syllables that is contained in one of the sentences in the
dialogue. Then, call upon a child to identify the sentence that contains
that word or syllable. The child should read the sentence orally. Re:peat
this process until a number of the children have responded.

* Cut the dialogue in its individual sentences. Group the children in a
circle and give the cut-out sentences to them. The children should pass the
sentences around the circle as quickly as they can in a clockwise
direction. When you clap your hands, the children should stop passing the
sentences around the circle. Then, the child who is holding the • fi1rst •
sentence from the dialogue should read it and so on until the enlcire
dialogue is being read. Repeat a number of times.

ENRICHMENT ACTIVITIES: 

* Provide each child with writing paper and pencil. Each child may then w1cite
a creative story about the growth and development of a tree - personifiring
the tree. That is, the children should attempt to imagine that they a,·e a 
tree growing in the woods. They should attempt to look at the world from 
the 'tree's point of view'. The childrens' creative stories should be 
written. Circulate among the children as they work, assisting as necessa,:y. 

* If cross-sections of small tree samples were used earlier:- in this Unit, t:hey
may be used to create 'ring prints•. Lay a length of mural paper:- on the 
floor and group the children around it. Place the cut-out cross-sections: of 
tree samples on the paper. Provide each child with a paint brush and a 
thick mixture of tempera paint. The chidren should then paint one side of 
their tree samples and use them to create 'prints• of the r-ings on the mural 
paper. For this activity, the tree samples will have to be cut straight 
across to allow the rings to come into contact with the mural paper:-. The 
children should fill the mural paper- with these 'ring prints•. Display the 
completed mural in the classroom. 

MATERIALS: 

cut samples of tr-ees, tempera paint, paint brush for each child, writing 
paper and pencil for each child, language experience chart paper� a feltpen, 
a pair of scissors, mural paper -\ 
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IIATIVE LANGUAGE BASIC.PROGRAM 

Theme: TYPE OF TREES 

USES OF THE 
PARiS OF A 

TREE.: 

FRIA.IT� 

Nut5, walnut� 
Wild Plurns 

FOLIA6E: 

Pi�and �<­
Ceoa, Oil 
Chr i�-\mll'.i ire.es 

.5,1\PS,CaUMS, 
RESINS: 

t,\aple Strup + Su9<-lf
Mhe�,"� + C-emerrl's 
C..he�inS &um 
lo'K, Point ·+Sta1115 
Shoe fc\ish 
f,yewcrl::s + Exp\csi"es 

BARK: 

1ann·111$,"D'/es �---­
Adhe�;111e.s 
'Dfl.l95 

STUMPS: 

Veneer, �itch�
Cho..rcca\ 
\'JOOd ,ar 

RooiS= 

Sa5$lltrOs O i \ 'o.ncS Teo 
10\)ccco Pipes 

Grade: 5 

"Use of a Tree .. 

PULPWOOD: 

Nev-.Jsp{,nt 
\-lrappin(\ f l\pe.r 
BooK po.per 
fa.per eo.�s
\\ln\lpa..per- -r-­
\'(\eene..ll , �a_pcr IC�tls 
(�.oxdbCOld' Vla:st ,cs 
<Sha\lel'p(oof C:ila55 
Cellophane, R.l\�on
Irni\at1br1 1..-i::Gthc\' 
�xepe.. �O.pet', Ccn�iH 

LOGS AND f OL.£S:

f \cof, ng 1bcAhf11l. �s 
Cas�ets ·B:ff� 8os1<�;-s
furnr\-uce "Base\xHI Bats 
f'l�woc.d Fue\ l'encils 
13uttons r<-0.i\rco.o iH�S 

Fence fos\s "Te\epncrie -Veles 
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Mu5;·co.\ C\o-\ncs ei n s 
Tostn.-l(Yd'lts -rengue bepresscrs 

SAWDUSi: 

A,htic.10.\ We.ex:\ 
roJti<le. &:iud 
Siori ng -:re e 
Pla5tics 
Fuel Br'.4-ut:.1s 
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NATIVE LANGUAGE BASIC PROGRAM 

Theme: ffPE OF TREES Grade: 5 

"Trees of Manitoba" 

WI?E POPLAR 

i!U:tt JIIJtC� 
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NATIVE LANGUAGE BASIC PROGRAM 

Theme: VISITING THE DOCTOR 

Vocabulary: 

Pattern(s): 

Dialogue: 

maskíhkiwininiw 
ahkósíwikamik 
ákosiwin 
tewistikwáoewin 
wísakatayewin 
wísakítawakewin 

Nitákosin 
(ailment) 

I have a (ailment) 

doctor 
hospital 
sickness 
headache 
stomach ache 
ear ache 

A. Tipiskóhk maskíkininiw nimínik maskíki

B. Kekwan anima maskíkí ohchi?     
A.   E-ákosiyán

A. Last night the doctor gave me medicine.
B. What is the medicine for?
A. It is for my _________ _

(ailment) 
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THEME: VISITING THE DOCTOR Grade: 5 LESSON ONE 

MOTIVATION: 

* Before the lesson begins, prepare an audio tape for Herman's Head. The tape
should contain Herman complaining about some ailment. Suggest to Herman

that he visit the Doctor. The children should listen carefully as you c,arry
on the conversation with Herman.

* Lead the children into a discussion about 'Visiting the Doctor', based on
Herman's ailments.

ACTIVITIES: 

* Use the illustrations to introduce the new NL vocabulary words to the
children. The children should hear the NL vocabulary words a number of 
times during this introduction process. Mount the illustrations on the 
board as they are presented. Continue in this way until all of the NL t"rms 
have been introduced. Be certain, that the children understand the meanilngs 
of the NL terms. 

* If possible, have a doctor or nurse come to visit the children. Arrange
this presentation ahead of time so that the Doctor/Nurse may bring a nu,iber
of concrete materials with him/her. Encourage the children to ask questions
of the resource person, as appropriate.

* Lay a length of butcher paper on the floor and group the children arc,und
it. Use a feltpen to draw an outline on the butcher paper that represents a 
doctor's office. Then, the chilren should fill in the contents of a 
doctor• s office. The children should determine what must go in the office ··•,, -

and then use feltpens to i.llustrate the contents. You may wish to condluct 

this activity in group form. In this case, divide the children into 3 or 4 
groups and provide each group with a length of butcher paper. Circulate 
among the children as they work, repeating the NL vocabulary words as often 
as possible. 

MATERIALS: 

a stethescope (if available), illustrations, Herman's Head, a prepared audio 
tape for Herman's Head, a tape recorder, butcher paper, a feltpen for each 
child .-,. 

- 196 -

D
oc

um
en

t p
ro

vi
de

d 
fo

r r
es

ea
rc

h 
an

d/
or

 p
er

so
na

l u
se

. 
Fo

r f
ur

th
er

 in
fo

rm
at

io
n 

co
nt

ac
t c

ol
le

ct
io

ns
@

m
ic

ec
.c

om
 

**
**

**
**

**
**

**
**

**
**

**
**

**
**



7 

7 

7 

7 

7 
i 

7 

l 

711'' ! ' • 

7 

7 

7 

7 

7 

7 
I 

ii 
7 

7 

THEME: VISITING THE DOCTOR Grade: S LESSON TWO 

ORAL REPRODUCTION: 

* Mount the illustrations that were used in Lesson 1 to introduce the NL
vocabulary words on the board. Use the illustrations to review the NL ternts 
with the children. Point to each illustration, calling upon an individual 
child to identify it. Continue in this way until all of the NL ternts have 
been reviewed. 

* Use chalk to draw an outline around the outside of each picture that is
mounted on the chalkboard. When each picture• s outline is being drawn, 
remove the pictures . .from the board and mix them together. Give the 
illusti:-ations to the children. Point to one of the outlines on the board 
and the child who has the illustration that goes in that outline should hold 
up his or her illustration and say its NL name. Repeat this process having 
the children exchange illustrations periodically during this activity. 

* Mount the illustrations on the board once again. Tell a running story,
pointing to the illustrations as the vocabulary words appear in the story.
When you point to an illustration, the children should say it's NL name.
Continue in this way until the children can respond well.

CREATIVE EXPRESSION: 

* Each child should select one of. the illustrations to create an NL sentence.
Provide the children with writing paper and pencil if necessary. When the
childrens' sentences are complete, have a child i:-ead his oi:- her sentence to
the other children, purposely leaving out the keyword. The other children
should attempt to identify the illusti:-ation and keyword used to prepare the
sentence. Repeat this process until each child has ·had a chance to share his
sentence with the other children.

* Mount one of the illustrations on the board or on a length of language
experience chart paper. Then, have the children think of as many NL 
vocabulary words as possible related to that illusti:-ation. The childi:-en may 
wish to pi:-ovide complete sentences as well. Write the word and sentences 
that the children suggest on the boai:-d/language experience c.hart paper. 
Repeat this process with other illustrations. Later, review the vocabulary 
that the children provided with them. 

MATERIALS: 

language experience chart paper, a feltpen, illustrations, writing paper and 
pencil for each child, masking tape 
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THEME: VISITIIIG THE DOCTOR Grade: 5 LESSOII TlilREE 

SIGHT RECOGNITION (VOCABULARY): 

* Mount the illustc-ations that wec-e used in Lesson 1 and 2 on the boac-d and
use them to c-eview the NL vocabulac-y woc-ds. Then, intc-oduce the sight 
recognition cac-ds saying each woc-d as its cac-d is pc-esented. Match the 
sight c-ecognition cac-ds with the illustc-ations on the boac-d. Continue, in 
this way until all sightwoc-d cac-ds have been intc-oduced and matched with the 

illustc-ations on the boac-d. 

* Place the sight c-ecognition cac-ds at one end of the c-oom on the flc>oc-.
Gc-oup the chi le-en in -two gc-oups on the othec- end of the c-oom. Give the
fie-st playec- in each gc-oup a pingpong ball and a small spoon. The platec-s
should then cac-efully place theic- pingpong balls on theic- spoons. Say on" of
the sightwoc-ds and the two playec-s must rush to the sightwoc-ds as quicklJr as
they can without loosing theic- pingpong balls. Downplay the competeHve
natuc-e of the activity and build up the- fun of the game. Repeat the
activity until all playec-s have pac-ticipated.

DECODIIIG AIID EIICODING (VOCABULARY): 

* Arc-ange the childc-en in paic-s. Pc-ovide each paic- of childc-en with bl.ank 
flashcac-ds. The numbec- of flashcac-ds that you give each pair should be 
equal to the numbec- of sightwords intc-oduced in this Lesson. The chilclc-en 
in each paic- should then copy the sightwoc-ds on their flashcac-ds - one 
sightwoc-d pee- cac-d. Then, the childc-en should cut theic- sightwoc-ds into 
theic- individual lettec-s. When this is being done, the lettec-s should be 
mixed up and placed on the flooc- face down. Then, each child should select 
a lettec-. The childc-en should then attempt to create woc-ds in 'cc-osswoc-d 
puzzle' foc-m. When a woc-d has been cc-eated, the childc-en should look fo,r a 
woc-d that may be cc-eated 'through that woc-d' using a common lettec-. The 
childc-en should continue to cc-eate NL woc-ds in this way. • In pac-ticulac-, the 
childc-en should attempt to cc-eate the sightwoc-ds intc-oduced and developed. in 
this Lesson. Howevec-, you may wish to accept othec- NL woc-ds that the 
childc-en cc-eate with this activity. Circulate among the children as t.hey 
woc-k, assisting as necessac-y. Encouc-age the childc-en to say the NL 
vocabulac-y words as you talk with them. 

MATERIALS: 

blank sightcac-ds, feltpens, scissoc-s, a mastec- set of sight c-ecognition cac-d 
illustc-ations, masking tape, two small teaspoons, two ping pong balls 
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THEME: VISITING THE DOCTOR Grade: S LESSON FOUR 

LISTENING AND ·sPEAICING: 

* Mount the sightwords from Lesson 3 on the chalkboard. Review the sightwords
with the children. Point to each sightword, calling upon an individual 
child to identify it. Then, say one of the NL patterns from this Unit, 
purposely omitting its keyword. Call upon a child to suggest a word or 
words that may be used to complete the pattern that you said. Continue in 
this way until all of the NL patterns have been introduced. Be certain, 
that the children understand the meanings of the patterns. 

* Make a very large masking tape circle on the floor. Have all the children
stand inside the circle. Then, have one child be IT. Say one of the NL
patterns and IT must then walk on his hands and knees attempting to touch a
foot of another child. When a child's foot is being touched, that child
should repeat the pattern that you said at the beginning of the round. The
children may not move outside the masking tape circle during this activity.
When a child's foot is being touched that child then becomes IT for the next
round.

READING: 

* Before the lesson begins, prepare a set of sentence strips that contains the
NL patterns from this Unit. Review the patterns with the children using the
sightword cards on the board. Point to a sightword and call upon a child to
recall its NL pattern. When a child has recalled the NL pattern for a
sightword, show the children its sentence strip. Continue in this way until
the printed form of each sentence has been introduced.

* Cut each sentence strip into 3 parts. Distribute the cut-out sentence parts
to the. children. Then, say one of the sentences and the 3 children who have
the parts necessary to reproduce the sentence should stand and repeat the
sentence. Then, the children should reproduce the sentence by standing the
sentence parts in the chalkboard ledge. Repeat this process until all
sentences have been reproduced.

WRITING/SPELLING: 

* Provide each child with one of the NL patterns introduced in this Lesson.
Each child should then re-write the pattern replacing keywords in the
pattern with other words. When each child has re-written his sentence, have
him read it to the other children.

* Provide the children with writing paper and pencil. Show one of the NL
patterns from this Lesson and the children should write that pattern on
their papers. Repeat this process using the remaining pat terns.
Afterwards, review the children• s sentences to determine their accuracy in
writing from this dictation process.

MATERIALS: 

wci.ti.nt "l)a1)et 
master set of 

and l)enc:il for each child, a sentence strip for ':a.ch child, a

sentence strips, masking tape, sigbtworn cards, scissors
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THEME: VISITING THE DOCTOR 

DIALOGUE: 

Grade: 5 LESSON JrIVE 

* Mount a length of language experience chart paper on the board. Group the
children near it. Establish .a setting for a dialogue with the childi,en.
The theme of the dialogue should be 'Visiting the Doctor'. Then, encou,7age
the children to imagine what 2 or 3 speakers might say to one another based
on the theme of 'Visiting the Doctor'. Write the sentences that the 
children say on the length of language experience chart paper. Acc:ept 
sentences that make sense within the context of the theme. Assist the 
children with the grammatical details of their sentences, as necessary. 
Continue in this way until the dialogue is complete. When the dialogue, is 
complete, read it with the children in choral, group, and individual forms. 

ENRICHMENT ACTIVITIES: 

* If possible, take the children on a tour of the Doctor's/Nurse's offi.ce.
This tour should be arranged ahead of time. The children should take note
paper and pencils to note any questions or comments they have based on the
tour. The Doctor/Nurse should give the children of his/her office, pointing
out specific details of interest to the children.

* Lay the mural or murals that were prepared in Lesson 1 of the floor. Gt·oup
the children around them. Then, the children should label the parts of the
murals. Circulate among the children as they work, assisting as necessary.
The children should use their very best printing in this labelling process:.

* The children may stage an 'operation', using the silhouette technique. Tp
do this, have a child lay on a table and have two children hold a sheet. in ...._ 

front of the table. Place an overhead projector on the other side of the
table. Turn the light of the projector on. Then, a Doctor may operate on
the 'patient', removing 'organs' that have been cut out of paper or are made
out of other concrete materials. For example, a chain may be used for the
•intestines•. This activity is just for fun and the children should view it
as they would any other entertaining activity.

MATERIALS: 

a sheet, an overhead projector, concrete materials, language experience 
chart paper, feltpen, writing paper and pencil for each child, murals from 
Lesson One 
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Theme: WEATHER 

Vocabulary: 

Pattern(s): 

Dialogue: 

Document 3819W 

CUE 

NATIVE LUIGUAGE BASIC PROGRAM 

Grade: 5

thunderstorm
stormy 
cloudy
rainy 
lightning
hail 
tornado/twister
fog 

anohch. 

pinesiwan
kichinotipaniw
nokwoskwan
kimiwan
wáwástepaniw
asinísak
kístin
kaskowan

Ta 

Is it going to be 
today. 

A.
B. 
A. 

(answer varies) 

A. I went to my sisters wedding on Saturday.
B. Was it a nice day? 
A, It was ____________ _ 

- 201 -

Archive 0363W

Nimis wíkitowin ni-kí-itótán ka-matinekísikak.
Kí-mino kísikáw ná?

D
oc

um
en

t p
ro

vi
de

d 
fo

r r
es

ea
rc

h 
an

d/
or

 p
er

so
na

l u
se

. 
Fo

r f
ur

th
er

 in
fo

rm
at

io
n 

co
nt

ac
t c

ol
le

ct
io

ns
@

m
ic

ec
.c

om
 

**
**

**
**

**
**

**
**

**
**

**
**

**
**



THEME: WEATHER Grade: 5 LESSON ONE 

MOTIVATION: 

* Display a large map of Canada in the classroom and group the children ,near
it. Before the lesson begins, tape (from the radio or television) a weather
report that covers Canada. As the tape is playing, motion to the different
parts of Canada indicated in the tape.

* After listening to the tape, encourage the children to recall the weather
across Canada that was revealed from the weather report on the tape. Use
this experience as an introduction to 'weather'.

ACTIVITIES: 

* Provide each child with blank flashcards. Each child should then create a
set of weather symbols. The children should allow their imaginations to run
wild during this process and to create (imaginative) symbols. Circulate
among the children as they work, repeating the !IL vocabulary words as often
as possible.

* When the weather symbols from above are complete, collect them and mix them
together in a container. Group the children once agan in front of the map
of Canada and remove one of the weather symbols from the map. The children
should identify the weather type associated with the symbol. Then, the
children should recall the weather report that they heard from the tape and
should indicate a portion of Canada that would receive that symbol.
Depending upon the season in which this Unit is used with the children, ,aome
of the weather symbols may not be appropriate such as 'snow' or 'fc>g'.
Those weather symbols that are not appropriate may be mounted on the bc>ard
to the side of the map. Continue in this way until all of the weather
symbols have been matched and classified in this way.

* Use the weather symbols and the weather illustrations to introduce the new
!IL vocabulary words to the children. Mount the illustrations on the board
as they are presented. It is important that the children hear the NL
vocabulary words a number of times during this introduction process. Match
the symbols (from the previous activity) with the weather illustrations.
Continue in this way until all of the !IL vocabulary words have been
introduced.

* Read "Watching the Skies" from the back of this unit. After reading the 
• article have the students discuss the old and modern ways of weather
prediction.

MATERIALS: 

blank flashcards for each child, art materials and suppies for each child!, a 
tape recorder, an audio tape of a weather report, a large map. of Canada, 
masking tape, weather illustrations, a container 
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THEME: WEATHER Grade: 5 LESSON TWO 

ORAL REPRODUCTION: 

* use the weather symbols and the weather illustrations from Lesson l to
review the NL vocabulary words that were introduced during that Lesson.
Mount the illustrations and the symbols on the board in a scattered
formation. Group the children near them. Point to one of the weather 
symbols with your left hand and point to its matching illustration with 
your right hand. The children should then . identify the weatherform using 
its NL term. However, when your left and right hands are on 'missmatched' 
items, the children should not respond. Repeat this activity a number of 
times until all NL vocabulary words have been reviewed. 

* Mount the large map of Canada on the wall or board once again. Attach
weather symbols from Lesson l to the map. Then, identify a province or area
of Canada and a child's name. The child you named should then identify the
weather found in that part of the country according to the symbol on the
map. Change the symbols on the map periodically. Continue in this way
until all children have had a chance to respond.

CREATIVE EXPRESSION: 

* Provide each child with a blank flashcard. Then, say a number to each child
from l to __ (depeding upon the number of children in your class). When
the childrens' numbercards are ready, point to a weather symbol on the large
map of Canada (from above) and call out a number (between l and __ ). The
child with that number must then use the NL vocabulary word for the
weathertype shown by the symbol in a complete NL pattern. Repeat this 
process a number of times. The children may exchange numbercards 
periodically during this activity. Repeat this process until all of the 
children have had a chance to respond. Accept any NL patterns that make 
sense. Assist the children with the development of their oral NL patterns 
as necessary. Do not overcorrect the childrens' sentences during this 
creative expression activity. 

* Each child should prepare one NL pattern that uses a vocabulary wor-d fr-om
this Unit. When each child has his or her sentence ready, he or she should
r-ead it to the other children pur-posely omitting the key or vocabulary
word. Then, the child must call upon individual children to attempt to
identify the vocabular-y word used to create the sentence. Repeat this
pr-ocess until all children have shared their patterns in this way.

MATERIALS: 

writing paper and pencil for- each child, large map of Canada, masking tape, 
weather symbols (Lesson One), weather illustrations 
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THEME: WEATHER Grade: 5 LESSON 1:HREE 

SIGHT RECOGNITION (VOCABULARY): 

* Mount the weather illustrations on the board and use them to review the
vocabulary words introduced thus far in this Unit. When all of th,a NL
vocabulary words have been reviewed, introduce their sightword cards. Match
the sightword cards with the illustrations on the board. As the sight.word
is introduced, say its name. Continue in this way until all of the
sightwords have been introduced and matched with their illustrations on the
board.

* Place all of the weather symbols (from Lesson 1) in a container. Circu1late
the container among the children. Each child should remove one wea.ther
symbol from the container. When each child has a symbol, point to one of
the sightwords. Those children who have a symbol that matches the sightword
should hold their symbols up. call upon those children to identify the
sightword. Repeat this process a number of times. The children may change
or exchange weather symbols periodically during this activity. Continue
until all words have been identified in this way.

DECODING Am> ENCODING (VOCABULARY): 

* Review the NL alphabet with the children. Then, number each of the letters
in the alphabet. Then, write one of the sighwords using the numbers rather
than the letters. For example, the number 'l' will be used for 'A'. When
you have spelled a word using the numbers, the children should then attempt
to identify the word that you have spelled. You may wish to conduct this
activity in group form. In this case, the first group to correctly identify
the word that you have spelled scores a point. Repeat this process u1otil ......_,. 
most of the sightwords have been identified in this way.

* Provide each child with a blank flashcard. Each child should then write one
of the sightwords on his card. Be certain that all of the sightwords are
represented on the childrens' cards. Then, say a syllable from one of the
sightwords. The student(s) who have that word must hold their word-card.a up
and show it to you. Repeat this process until all sightwords have been
identified in this way. The children should exchange sightcards

·periodically during this activity.

MATERIALS: 

a blank flashcard for each child, a feltpen for each child, writing pa.per 
and pencil for each child, chalk, sightword cards, weather illustrations, 
masking tape, a blank weather symbols (from Lesson One), a container ,·-,, 
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• THEME: WEATHER Grade: 5 LESSON THREE 

LISTENING AIID SPEAKING: 

* Mount the sightwords from Lesson 3 on the board vertically. Review the

sightwords with the children. Point to each sightword, calling upon an

individual child to identify it. Continue in this way until all sightwords

have been used.

* say one of the new NL patterns purposely omitting its keyword. Call upon
the children to identify the word or words that could be used to complete
the pattern. Repeat this process until all of the NL patterns have been
introduced. Be certain, that the children· understand the meanings of the
patterns.

* Use two decks of cards for speaking activity. Give all of the cards in one
deck to the children. Say one of the NL patterns and hold up a card from
the other deck. The child who has the matching card must then repeat the NL
pattern that you said at the beginning of the round. Repeat until all
children have responded in this way. When a card has been used, it should
be discarded.

READING: 

* Use the sightwords on the board to review the NL patterns once again. Point
to a sightword and call upon an individual child to recall the NL pattern
for that word. When all of the patterns have been reviewed in this way,
write the NL patterns around the sightwords on the board.

* Remove the sightwords from the board (from the above activity) and give them
to the children. Say one of the NL patterns, leaving out the sightword.
The child with the sightword that completes the sentence that you said
should attach their sightword card to its correct position on the board.
Repeat until all sightwords are replaced on the board.

* Provide each child with a blank sentence strip. Each child should then
write one NL pattern on their sentence strip. When completed, the child
should cut the sentence into its individual words. collect all of the words
together and place them in a container. Say one of the NL patterns and call
upon a child or children to reproduce the pattern that you said using the
cut-out words. Repeat this process until all patterns have been reproduced.

WRITING/SPELLING: 

* Provide each child with one of the NL patterns introduced in this Lesson.
Each child should then re-write the pattern replacing keywords in the
pattern with other words. When each child has re-written a sentence, have
them it to one another.

* Provide the children with writing paper and pencil. Say one of the NL
patterns from this Lesson and the children should write that pattern on
their paper. Repeat this process using the remaining patterns. Afterwards,
review the childrens' sentences to determine their accuracy in wr�ting from
this dictation process.

MATERIALS: 

wri.ti.nr, paper and pencil for each child, a sentence strip foi: each child.,

mas\liiw, ta1>e, sit\\'t'tlot'I\ carl\s, cn.al\l.
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THEME_: WEATHER Grade: 5 LESSON FIVE 

DIALOGUE: 

* Mount a length of language experience chart paper on the board. Group the

children near it. Establish a setting for a dialogue with the children. 

The theme of the dialogue should be 'Weather•. Then, encourage the_ children

to imagine what 2 or 3 speakers might say to one another based on the 1;heme

of •weather•. Write the sentences that the children say on the length of
language experience chart paper. Accept sentences that make sense within
the co�text of the theme. 'Assist the children with the r;rammatical details
?f their sentences, as necessary. Continue in this way until the dialogue
is complete. When the dialogue is complete, read it with the childre,n in
choral, group and individual forms.

* Say one of the sentences from the dialogue, purposely mixing up all of the
wo7'1s in t�e sentence. Call upon a child to identify the sentence that: you
said, reading the sentence with its words in their correct order. Re,peat
this process until a number of children have responded.

* Ask children to complete the following using the pr:-inted form of the
dialogue; locate the opposite of _______ , find a word that means the
same thing as _______ find a word that rhymes with ________ ,
etc. The children should find the necessary words in the printed form of
the dialogue. This activity should be conducted in the NL.

ENRICHMENT ACTIVITIES: 

* Provide all students with writing paper and pencil. Each student sh,,uld
then create a weather report using the NL vocabulary words/patt<,rns
introduced in this Unit. When their weather reports are completed, create a
map that shows the weather report that they made.· This map may include <>nly
the Province of Manitoba, the child's area, or the whole of Canada. The
maps should be carefully labeled with weather symbols to indicate weather
reported in their weather report. When the children have completed this
project, the completed maps may be displayed in the classroom. Have, a
child read their weather report and the other children should attempt to
identify the map that goes with the report. Repeat this process until all
childrens• maps have been identified in this way.

* Provide each child with a copy of "Blank Squares" from the back of t.his
program. This page contains a number of blank squares. Ask a child to n,ame
any letter from the NL alphabet. When the child has named a letter, all
children should write that letter in their forms. It is not ncecessary or
desirable that all children write the letter in the same place. Then, call
upon another child to name another NL letter. Once again, all children
should write that letter in their forms. Continue in this way until someone
is able to spell NL words in their forms, either horizontally, vertically or
diagonally. This activity is a good activity for encouraging students to
'retrieve' NL language items that they internalized earlier.

MATERIALS: 

a copy of "Blank Squares" for each child, pencil for each child, writing 
paper for each child, art materials and supplies for each child, language 
experience chart paper, a feltpen 
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NATIVE LA!IGUAGE BASIC PROGRAM 

Theme: WEATHER Grade: 5 

"Blank Squares" 
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NATIVE LANGUAGE BASIC PROGRAM 

Theme: WEATHER 

"Watchings the Skies" 

Long ago Indian people watched • the skies to pt'edict weathet' changes. 

The Plains Indian and Not"thern Ct'ee people could tell ft'om the sun and 

stat's when bet't'ies would be t'eady fot' picking. Ct'ops wet"e planted 

accot"ding to the planets and st�rs. Ft'om their positions it would be 

predicted when the warm winds and rains would come to make the ct'op gt'OW. 

The Eskimo people could tell when the seals and caribou would be coming 

by the position of the planets and stat's. By watching the stars the 

Eskimo could tell when the ice was going to melt in the spt"ing and when 

the ice would start to freeze in the fall. 

It was vet'y important for the Indian people to be able to t'ead the skies 

propet'ly because their ct'ops and hunting depended on it. Do you know 

anyone in your community who can t'ead the skies? 
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